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learning. Among its best-known programs are the SAT®, the PSAT/NMSQT®, and the Advanced Placement
Program® (AP°). The College Board is committed to the principles of excellence and equity, and that
commitment is embodied in all of its programs, services, activities, and concerns.
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Welcome Letter from the College Board

Dear AP® Teacher:

Whether you are a new AP teacher, using this AP Teacher’s Guide to assist in developing a syllabus for the
tirst AP course you will ever teach, or an experienced AP teacher simply wanting to compare the teaching
strategies you use with those employed by other expert AP teachers, we are confident you will find this
resource valuable. We urge you to make good use of the ideas, advice, classroom strategies, and sample
syllabi contained in this Teacher’s Guide.

You deserve tremendous credit for all that you do to fortify students for college success. The nurturing
environment in which you help your students master a college-level curriculum—a much better atmosphere
for one’s first exposure to college-level expectations than the often large classes in which many first-year
college courses are taught—seems to translate directly into lasting benefits as students head off to college.
An array of research studies, from the classic 1999 U.S. Department of Education study Answers in the
Tool Box to new research from the University of Texas and the University of California, demonstrate

that when students enter high school with equivalent academic abilities and socioeconomic status, those
who develop the content knowledge to demonstrate college-level mastery of an AP Exam (a grade of 3

or higher) have much higher rates of college completion and have higher grades in college. The 2005
National Center for Educational Accountability (NCEA) study shows that students who take AP have
much higher college graduation rates than students with the same academic abilities who do not have
that valuable AP experience in high school. Furthermore, a Trends in International Mathematics and
Science Study (TIMSS, formerly known as the Third International Mathematics and Science Study) found
that even AP Calculus students who score a 1 on the AP Exam are significantly outperforming other
advanced mathematics students in the United States, and they compare favorably to students from the
top-performing nations in an international assessment of mathematics achievement. (Visit AP Central® at
apcentral.collegeboard.com for details about these and other AP-related studies.)

For these reasons, the AP teacher plays a significant role in a student’s academic journey. Your AP
classroom may be the only taste of college rigor your students will have before they enter higher education.
It is important to note that such benefits cannot be demonstrated among AP courses that are AP courses in
name only, rather than in quality of content. For AP courses to meaningfully prepare students for college
success, courses must meet standards that enable students to replicate the content of the comparable college
class. Using this AP Teacher’s Guide is one of the keys to ensuring that your AP course is as good as (or
even better than) the course the student would otherwise be taking in college. While the AP Program does
not mandate the use of any one syllabus or textbook and emphasizes that AP teachers should be granted
the creativity and flexibility to develop their own curriculum, it is beneficial for AP teachers to compare
their syllabi not just to the course outline in the official AP Course Description and in chapter 3 of this
guide, but also to the syllabi presented on AP Central, to ensure that each course labeled AP meets the
standards of a college-level course. Visit AP Central® at apcentral.collegeboard.com for details about the AP
Course Audit, course-specific Curricular Requirements, and how to submit your syllabus for AP Course
Audit authorization.
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As the Advanced Placement Program® continues to experience tremendous growth in the twenty-first
century, it is heartening to see that in every U.S. state and the District of Columbia, a growing proportion
of high school graduates have earned at least one grade of 3 or higher on an AP Exam. In some states, more
than 20 percent of graduating seniors have accomplished this goal. The incredible efforts of AP teachers
are paying off, producing ever greater numbers of college-bound seniors who are prepared to succeed in
college. Please accept my admiration and congratulations for all that you are doing and achieving.

Sincerely,

"7770#0’6. 9:/ édn/éw&

Marcia Wilbur
Director, Curriculum and Content Development
Advanced Placement Program



Equity and Access

In the following section, the College Board describes its commitment to achieving equity in the AP
Program.

Why are equitable preparation and inclusion important?

Currently, 40 percent of students entering four-year colleges and universities and 63 percent of students at
two-year institutions require some remedial education. This is a significant concern because a student is
less likely to obtain a bachelor’s degree if he or she has taken one or more remedial courses.'

Nationwide, secondary school educators are increasingly committed not just to helping students complete
high school but also to helping them develop the habits of mind necessary for managing the rigors of
college. As Educational Leadership reported in 2004:

The dramatic changes taking place in the U.S. economy jeopardize the economic future of students
who leave high school without the problem-solving and communication skills essential to success
in postsecondary education and in the growing number of high-paying jobs in the economy. To
back away from education reforms that help all students master these skills is to give up on the
commitment to equal opportunity for all.?

Numerous research studies have shown that engaging a student in a rigorous high school curriculum such
as is found in AP courses is one of the best ways that educators can help that student persist and complete
a bachelor’s degree.” However, while 57 percent of the class of 2004 in U.S. public high schools enrolled in
higher education in fall 2004, only 13 percent had been boosted with a successful AP experience in high
school.* Although AP courses are not the only examples of rigorous curricula, there is still a significant
gap between students with college aspirations and students with adequate high school preparation to fulfill
those aspirations.

Strong correlations exist between AP success and college success.” Educators attest that this is partly
because AP enables students to receive a taste of college while still in an environment that provides more
support and resources for students than do typical college courses. Effective AP teachers work closely
with their students, giving them the opportunity to reason, analyze, and understand for themselves. As a
result, AP students frequently find themselves developing new confidence in their academic abilities and
discovering their previously unknown capacities for college studies and academic success.

1. Andrea Venezia, Michael W. Kirst, and Anthony L. Antonio, Betraying the College Dream: How Disconnected K—12 and Postsecondary
Education Systems Undermine Student Aspirations (Palo Calif.: The Bridge Project, 2003): 8.

2. Frank Levy and Richard J. Murnane, “Education and the Changing Job Market.” Educational Leadership 62(2) (October 2004): 83.

3. In addition to studies from University of California—Berkeley and the National Center for Educational Accountability (2005), see the
classic study on the subject of rigor and college persistence: Clifford Adelman, Answers in the Tool Box: Academic Intensity, Attendance
Patterns, and Bachelor's Degree Attainment (Washington, D.C.: U.S. Department of Education, 1999).

4. Advanced Placement Report to the Nation (New York: College Board, 2005).

5. Wayne Camara, “College Persistence, Graduation, and Remediation,” College Board Research Notes (RN-19) (New York: College Board,
2003).
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Which students should be encouraged to register for
AP courses?

Any student willing and ready to do the work should be considered for an AP course. The College Board
actively endorses the principles set forth in the following Equity Policy Statement and encourages schools
to support this policy.

The College Board and the Advanced Placement Program encourage teachers, AP Coordinators,

and school administrators to make equitable access a guiding principle for their AP programs. The
College Board is committed to the principle that all students deserve an opportunity to participate in
rigorous and academically challenging courses and programs. All students who are willing to accept
the challenge of a rigorous academic curriculum should be considered for admission to AP courses.
The Board encourages the elimination of barriers that restrict access to AP courses for students from
ethnic, racial, and socioeconomic groups that have been traditionally underrepresented in the AP
Program. Schools should make every effort to ensure that their AP classes reflect the diversity of their
student population.

The fundamental objective that schools should strive to accomplish is to create a stimulating AP program
that academically challenges students and has the same ethnic, gender, and socioeconomic demographics as
the overall student population in the school. African American and Native American students are severely
underrepresented in AP classrooms nationwide; Latino student participation has increased tremendously,
but in many AP courses Latino students remain underrepresented. To prevent a willing, motivated student
from having the opportunity to engage in AP courses is to deny that student the possibility of a better
future.

Knowing what we know about the impact a rigorous curriculum can have on a student’s future, it is not
enough for us simply to leave it to motivated students to seek out these courses. Instead, we must reach
out to students and encourage them to take on this challenge. With this in mind, there are two factors to
consider when counseling a student regarding an AP opportunity:

1. Student motivation

Many potentially successful AP students would never enroll if the decision were left to their own initiative.
They may not have peers who value rigorous academics, or they may have had prior academic experiences
that damaged their confidence or belief in their college potential. They may simply lack an understanding
of the benefits that such courses can offer them. Accordingly, it is essential that we not gauge a student’s
motivation to take AP until that student has had the opportunity to understand the advantages—not just
the challenges—of such course work.

Educators committed to equity provide all students in a school with an understanding of the benefits of
rigorous curricula. Such educators conduct student assemblies and/or presentations to parents that clearly
describe the advantages of taking an AP course and outline the work expected of students. Perhaps most
important, they have one-on-one conversations with the students in which advantages and expectations are
placed side by side. These educators realize that many students, lacking confidence in their abilities, will
be listening for any indication that they should not take an AP course. Accordingly, such educators, while
frankly describing the amount of homework to be anticipated, also offer words of encouragement and
support, assuring the students that if they are willing to do the work, they are wanted in the course.

The College Board has created a free online tool, AP Potential™, to help educators reach out to students
who previously might not have been considered for participation in an AP course. Drawing upon data
based on correlations between student performance on specific sections of the PSAT/NMSQT® and
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performance on specific AP Exams, AP Potential generates rosters of students at your school who have
a strong likelihood of success in a particular AP course. Schools nationwide have successfully enrolled
many more students in AP than ever before by using these rosters to help students (and their parents)
see themselves as having potential to succeed in college-level studies. For more information, visit http://
appotential.collegeboard.com.

Actively recruiting students for AP and sustaining enrollment can also be enhanced by offering
incentives for both students and teachers. While the College Board does not formally endorse any one
incentive for boosting AP participation, we encourage school administrators to develop policies that will
best serve an overarching goal to expand participation and improve performance in AP courses. When
such incentives are implemented, educators should ensure that quality verification measures such as the AP
Exam are embedded in the program so that courses are rigorous enough to merit the added benefits.

Many schools offer the following incentives for students who enroll in AP:

e Extra weighting of AP course grades when determining class rank
e Full or partial payment of AP Exam fees

® On-site exam administration

Additionally, some schools offer the following incentives for teachers to reward them for their efforts to
include and support traditionally underserved students:

e Extra preparation periods

® Reduced class size

® Reduced duty periods

e Additional classroom funds

e Extra salary

2. Student preparation

Because AP courses should be the equivalent of courses taught in colleges and universities, it is important
that a student be prepared for such rigor. The types of preparation a student should have before entering
an AP course vary from course to course and are described in the official AP Course Description book for
each subject (available as a free download at apcentral.collegeboard.com).

Unfortunately, many schools have developed a set of gatekeeping or screening requirements that go far
beyond what is appropriate to ensure that an individual student has had sufficient preparation to succeed
in an AP course. Schools should make every effort to eliminate the gatekeeping process for AP enrollment.
Because research has not been able to establish meaningful correlations between gatekeeping devices and
actual success on an AP Exam, the College Board strongly discourages the use of the following factors as
thresholds or requirements for admission to an AP course:

® Grade point average
® Grade in a required prerequisite course

® Recommendation from a teacher

ix
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e AP teacher’s discretion
e Standardized test scores

® Course-specific entrance exam or essay

Additionally, schools should be wary of the following concerns regarding the misuse of AP:

® Creating “Pre-AP courses” to establish a limited, exclusive track for access to AP

® Rushing to install AP courses without simultaneously implementing a plan to prepare students and
teachers in lower grades for the rigor of the program

How can I ensure that I am not watering down the quality of
my course as I admit more students?

Students in AP courses should take the AP Exam, which provides an external verification of the extent

to which college-level mastery of an AP course is taking place. While it is likely that the percentage

of students who receive a grade of 3 or higher may dip as more students take the exam, that is not an
indication that the quality of a course is being watered down. Instead of looking at percentages, educators
should be looking at raw numbers, since each number represents an individual student. If the raw number
of students receiving a grade of 3 or higher on the AP Exam is not decreasing as more students take the
exam, there is no indication that the quality of learning in your course has decreased as more students have
enrolled.

What are schools doing to expand access and improve
AP performance?

Districts and schools that successfully improve both participation and performance in AP have
implemented a multipronged approach to expanding an AP program. These schools offer AP as capstone
courses, providing professional development for AP teachers and additional incentives and support for
the teachers and students participating at this top level of the curriculum. The high standards of the AP
courses are used as anchors that influence the 6-12 curriculum from the “top down.” Simultaneously,
these educators are investing in the training of teachers in the pre-AP years and are building a vertically
articulated, sequential curriculum from middle school to high school that culminates in AP courses—a
broad pipeline that prepares students step-by-step for the rigors of AP so that they will have a fair shot at
success in an AP course once they reach that stage. An effective and demanding AP program necessitates
cooperation and communication between high schools and middle schools. Effective teaming among
members of all educational levels ensures rigorous standards for students across years and provides them
with the skills needed to succeed in AP. For more information about Pre-AP® professional development,
including workshops designed to facilitate the creation of AP Vertical Teams® of middle school and high
school teachers, visit AP Central.

Advanced Placement Program
The College Board



Participating in the AP® Course Audit

Overview

The AP Course Audit is a collaborative effort among secondary schools, colleges and universities, and the
College Board. For their part, schools deliver college-level instruction to students and complete and return
AP Course Audit materials. Colleges and universities work with the College Board to define elements
common to college courses in each AP subject, help develop materials to support AP teaching, and receive
a roster of schools and their authorized AP courses. The College Board fosters dialogue about the AP
Course Audit requirements and recommendations, and reviews syllabi.

Starting in the 2007-08 academic year, all schools wishing to label a course “AP” on student transcripts,
course listings, or any school publications must complete and return the subject-specific AP Course Audit
form, along with the course syllabus, for all sections of their AP courses. Approximately two months after
submitting AP Course Audit materials, schools will receive a legal agreement authorizing the use of the
“AP” trademark on qualifying courses. Colleges and universities will receive a roster of schools listing the
courses authorized to use the “AP” trademark at each school.

Purpose

College Board member schools at both the secondary and college levels requested an annual AP Course
Audit in order to provide teachers and administrators with clear guidelines on curricular and resource
requirements that must be in place for AP courses and to help colleges and universities better interpret
secondary school courses marked “AP” on students’ transcripts.

The AP Course Audit form identifies common, essential elements of effective college courses, including
subject matter and classroom resources such as college-level textbooks and laboratory equipment. Schools
and individual teachers will continue to develop their own curricula for AP courses they offer—the AP
Course Audit will simply ask them to indicate inclusion of these elements in their AP syllabi or describe
how their courses nonetheless deliver college-level course content.

AP Exam performance is not factored into the AP Course Audit. A program that audited only those
schools with seemingly unsatisfactory exam performance might cause some schools to limit access to
AP courses and exams. In addition, because AP Exams are taken and exam grades reported after college
admissions decisions are already made, AP course participation has become a relevant factor in the college
admissions process. On the AP Course Audit form, teachers and administrators attest that their course
includes elements commonly taught in effective college courses. Colleges and universities reviewing
students’ transcripts can thus be reasonably assured that courses labeled “AP” provide an appropriate level
and range of college-level course content, along with the classroom resources to best deliver that content.

For More Information

You should discuss the AP Course Audit with your department head and principal. For more information,
including a timeline, frequently asked questions, and downloadable AP Course Audit forms, visit
apcentral.collegeboard.com/courseaudit.

X1
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Preface

Welcome to AP European History! If you are teaching the course for the first time, you probably have
many questions. The very idea of taking on an AP course may be daunting, but fear not: help is here. Many
outstanding resources are available, starting with this new AP European History Teacher’s Guide.

This Teacher’s Guide is a handy one-stop resource for new AP European History teachers that provides
a nuts-and-bolts approach to teaching the course. Much of what you need to know about how to build a
program that is exciting for you and your students is contained within these pages. Here you will find tools
to help you create your own AP European History course, including

e Comprehensive theme and course outlines
e Key concepts, skills, and content identified and explained

® Advice from experienced teachers on everything from choosing a textbook to what to do after the
AP Exam

o Field-tested sample syllabi, class activities, and assignments
® Review strategies for preparing your students for the AP Exam
® Guides to useful print and media resources

e Numerous sample study and writing guides

Much of the content of this Teacher’s Guide is the product of the experiences of many talented AP
European History teachers, and it reflects their enthusiasm for and understanding of the course. Jessica
has taught AP European History at her current school for 13 years; Steven has taught AP European History
for 9 years and the AP U.S. History course for 13 years. We are both members of the AP European History
Development Committee and have served as Readers and Table Leaders at a number of AP Readings.

Because there are so many successful approaches to teaching AP European History, we encourage you
to learn as much as you can about the course and the subject matter. Take advantage of the many resources
the College Board offers and talk to others who have taught the course. You are joining a community of
creative, committed educators who are eager to share. Never stop learning. And most importantly, stay
positive. Expect great challenges, but even greater successes. This promises to be an exciting journey!

Steven Mercado
Jessica Young
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Chapter 1
About AP European History

Overview: Past, Present, Future

The study and teaching of European history has evolved dramatically since the inception of the AP course
nearly half a century ago. College surveys then focused principally on political and diplomatic history

with a smattering of intellectual and economic history. The achievements of great men and major events
dominated both scholarship and the lecture hall. Women were rarely discussed, and the masses appeared
within the political narrative at periodic moments like the Industrial Revolution or the Revolutions of
1848, only to recede quickly into the background again. The canon of what instructors expected students to
master was much simpler then.

Since that time, scholarship has broadened and deepened the discipline and transformed the survey
course. At present, the successful college course is usually conceptualized thematically and more fully
integrates intellectual, cultural, political, diplomatic, social, and economic history. Instructors make greater
efforts to address issues of gender, class, and the broader culture throughout the survey. More attention is
given to the analysis of primary evidence and the integration of scholarly interpretations, or historiography.
All successful textbooks reflect these alterations to some degree, and they are all more complex and
balanced than their predecessors. The canon has become less predictable and richer.

As more materials have been added and scholarship has become more sophisticated, the resulting
survey is more difficult to teach successfully, demanding thoughtful choices concerning what to emphasize,
what to jettison, and, more critically, how to decide. Instructors must know their discipline well and study
its changing scholarship keenly to provide their students with a viable and current course. To crudely
paraphrase Malthus, historical scholarship improves exponentially while instructional time remains
constant. The strain on the traditional survey is approaching a mathematical limit, and instructors must
work conscientiously just to stay ahead of the tide closing in on them. But the resulting challenge makes
these exciting times for all who are fortunate enough to research, teach, and study European history.
Welcome to AP European History, where the opportunities for diverse classroom lessons and activities are
limitless.

Michael J. Galgano
James Madison University
Harrisonburg, Virginia

Course Description Essentials

The AP European History Course Description is published by the College Board and updated every two
years by the AP European History Development Committee. You should have the current copy by your
side as you plan and teach your course. The Course Description outlines the three themes of the course—
intellectual and cultural history, political and diplomatic history, and social and economic history—and
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identifies the questions and issues relating to each of these three themes that should be addressed in your
course. The Course Description also

® specifies the goals of the course and offers a brief summary of the essential information pertaining
to the AP European History Exam;

e describes the content of the exam and how it is scored;
® details where to find further information about the AP Program;

® provides sample multiple-choice questions, free-response questions, and a document-based question
(DBQ) from a recent exam; and

o explains the core-scoring guide criteria for the DBQ so that you can effectively prepare your
students for this part of the exam.

The latest revisions to the Course Description are highlighted to enable experienced AP teachers
to easily identify what is new, but all sections of the book are equally important. If you organize your
course according to the Course Description, you can be confident that your students will gain a balanced
knowledge of European history and be well prepared for the exam. The Course Description can be
downloaded at no cost from AP Central at apcentral.collegeboard.com (go to Course Descriptions under
The Courses). Hard copies can be purchased from the College Board Store.

Themes

The Course Description and the AP Exam ensure that you do not have to guess about what to include in
your course (although you will have to choose!) or what criteria will be used to evaluate your students. Both
the course and exam are organized around major themes, or topics, in European history. The Development
Committee periodically revisits these themes and updates them to reflect changes in the way college-level
courses are taught. You should always refer to the list that appears in the most current Course Description
but should not feel bound to teaching only what is on this list. As stated on page 4 of the 2006, 2007 Course
Description, the following “do not have to be treated explicitly as topics or covered inclusively, nor should
they preclude development of other themes.” The list of the themes from the Course Description follows.

1. Intellectual and Cultural History

Changes in religious thought and institutions

Secularization of learning and culture

Scientific and technological developments and their consequences

Major trends in literature and the arts

Intellectual and cultural developments and their relationship to social values and political events

Developments in social, economic, and political thought, including ideologies characterized as
“isms,” such as socialism, liberalism, nationalism

Developments in literacy, education, and communication

The diffusion of new intellectual concepts among different social groups

Changes in elite and popular culture, such as the development of new attitudes toward religion, the
family, work, and ritual

Impact of global expansion on European culture

2. Political and Diplomatic History
The rise and functioning of the modern state in its various forms
Relations between Europe and other parts of the world: colonialism, imperialism, decolonization,
and global interdependence



About AP European History

The evolution of political elites and the development of political parties, ideologies, and other
forms of mass politics

The extension and limitation of rights and liberties (personal, civic, economic, and political);
majority and minority political persecutions

The growth and changing forms of nationalism

Forms of political protest, reform, and revolution

Relationship between domestic and foreign policies

Efforts to restrain conflict: treaties, balance-of-power diplomacy, and international organizations

War and civil conflict: origins, developments, technology, and their consequences

3. Social and Economic History

The character of and changes in agricultural production and organization

The role of urbanization in transforming cultural values and social relationships

The shift in social structures from hierarchical orders to modern social classes: the changing
distribution of wealth and poverty

The influence of sanitation and health care practices on society; food supply, diet, famine, disease,
and their impact

The development of commercial practices, patterns of mass production and consumption, and
their economic and social impact

Changing definitions of and attitudes toward social groups, classes, races, and ethnicities within
and outside Europe

The origins, development, and consequences of industrialization

Changes in the demographic structure and reproductive patterns of Europeans: causes and
consequences

Gender roles and their influence on work, social structure, family structure, and interest group
formation

The growth of competition and interdependence in national and world markets

Private and state roles in economic activity

Key Concepts and Skills

As a new teacher of AP European History, you not only want your students to do well on the AP Exam,

you also want them to emerge from your course knowing some history. To put it another way, you want
your students to understand the internal structure behind European history that makes it make sense—and
you want them to leave your course with the tools and knowledge they will need to succeed in the history
courses they will take in college. The following is a list of important concepts and skills your students need
to master in your course. Teaching strategies for many of them can be found throughout this Teacher’s
Guide.

® Periodization. History is understandable when it is organized by chunks, or periods. The periods
may be marked by wars, politics, economics, ideology, art, and other factors. Periodization is helpful
because it is easier for students to remember and define one or two periods than it is for them to
remember everything that happened in the seventeenth century, for example. Students need to be
able to periodize European history from 1450 to the present in a variety of ways, including politics,
international relations, and opportunities for women.

If you teach your students to periodize within a variety of categories of history, they will be able to
see how political events, social changes, economic trends, and intellectual and cultural movements
overlap or parallel each other in time. For example, in economic history, Europe moved out of
feudalism into a more commerce-driven society during the Commercial Revolution, followed by
bullionism, mercantilism, capitalism, imperialism, and then various combinations of capitalism,
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socialism, and communism, until the emergence of European economic and political integration
with the European Union. Your students should be able to date these transitions, citing reasons for
their choice of particular dates. They should be able to do the same thing for art: at the end of the
course they should be able to put the big art movements (e.g., Renaissance, Baroque, Neoclassical,
Romantic, Impressionist, Modern) in order, identify their characteristics, and specify approximately
when each movement began and ended.

Once students are able to periodize, they can begin to analyze the relationships between seemingly
unrelated events. Furthermore, they can use their knowledge of these relationships to bring outside
information to the DBQ, which is an important way to earn extra points on the AP Exam.

Causality and Multiple Causality. Events happen for a reason—and almost always, events happen
for more than one reason and their underlying causes develop over time. You want your students to
understand the long-term, intermediate, and short-term causes behind events. The distant causes,
or preconditions, are the things that make an event possible. The intermediate causes of an event,
also called precipitants, are the things that make an event probable. Finally, there are the immediate
causes or triggers of an event. You also want your students to understand that historians often
propose competing explanations for events.

Historical Phenomena and Experiences. Students need to be able to define important historical
phenomena and experiences. This skill sounds like an obvious one to develop, but it is often
overlooked. Your students need to know what they mean when they write about absolutism, the
Enlightenment, or anything else. They also need to be able to apply these definitions to other,
possibly comparable, historical experiences. If they can, they will succeed on all manner of free-
response questions.

Point of View (POV). Students need to learn how to read primary and secondary sources, and
even textbooks, with the understanding that the author’s viewpoint may be more subjective than
objective. Teach your students how to interrogate primary sources and how to evaluate the validity
or bias of both primary and secondary sources.

Differences in Experience. Students need to learn that one’s group—for instance, one’s class,
race, and gender—often is important in determining one’s historical experience, even as it is
in determining one’s current experience. For example, when noted historian Joan Kelley asked,
“Did women have a Renaissance?” she answered herself, “No. Or, if they did, it was not in the
Renaissance.”

Development or Construction of Identity. How people understand themselves makes a big
difference in the choices they have and make. Students need to learn that people’s ideas about
themselves as members of classes, communities, religions, and other categories have changed over
time and from place to place.

Fostering Good Writing Skills

Clean, beautiful prose is persuasive. Your students will not produce good prose if they do not have a good
understanding of what they are writing about, but good understanding does not guarantee good prose.
That is why you need to work intensively with your students from the beginning on developing solid
writing mechanics. While developing strong writing skills may take time, it gets easier and goes more

6. Joan Kelly, “Did Women Have a Renaissance?” in Women, History, and Theory: The Essays of Joan Kelly (Chicago: University of Chicago
Press, 1984), 19-20.
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quickly the more your students do it. Mastery of good writing skills will also boost your students’ pride in
their interpretive skills as almost nothing else will.

Two specific writing skills are necessary for success on the free-response section of the exam. The first
is the ability to recognize what the question is asking and to answer that question. Have your students pay
particular attention to the verbs in the directive, since they define the task of the question. The Course
Description contains a list of the verbs and how to interpret them. Some of the most important verbs are
defined in the section “Verbs for Thematic Essays” in the appendix.

The second skill students must bring to the free-response section is the ability to formulate a clear
thesis that answers the question. If they cannot write a one-sentence thesis statement that answers the
question, that is probably a red warning light that indicates they do not really understand what they are
doing. Your students should know that merely reformulating the question does not constitute an adequate
thesis. For instance, suppose the question asks them to compare the economies of France and England.

A poor thesis statement might read: “France and England had interesting economies,” or “France and
England had many similarities in their economies,” or (our favorite) “France and England had many
similarities, but they also had many differences.”

So, how should your students respond? The default response for all sorts of comparison essays is easy:
“They [whatever is being compared] were the same in X category but different in Y category”; or, of course,
“They were completely alike [or unalike].” Note that when one announces the categories of similarity or
difference, one is also announcing the paragraphs that are to come and the order in which they will be
organized. Once students have developed a clear, one-sentence thesis, they can then offer appropriate,
detailed evidence to support it.

While your students need to use the same good writing skills when responding to the DBQ as they do
for the free-response questions, the DBQ demands several skills that are unique to this type of question.
Your students need to be able to

e group the documents in a variety of ways (these can include class, nationality, or gender of the
author; similar ideology; opposing ideology; type of document; and time period);

® recognize possible bias, interpret the author’s point of view, and effectively communicate that
information;

® analyze reliability of documents based on document type (e.g., diaries, private letters, experts, public
propaganda, government reports, etc.); and

e recall and apply relevant outside information where appropriate to qualify for additional points in
the expanded core of the core-scoring guide.



Chapter 2
Advice for AP European
History Teachers

A smart approach to take when developing an AP European History program is to get advice from the
College Board and from experienced teachers who have taught the course successfully for several years.
This chapter provides you with both. It is divided into two parts. The first part is the “College Board
Q&A,” in which we answer many of the general questions new teachers often ask about starting an AP
course and describe the numerous College Board resources that are available to AP teachers. The second
part is a compilation of useful advice and practical teaching strategies from seasoned teachers who have
achieved excellent results with their students. You will find a variety of strategies, and we encourage you to
modify the information to suit your own teaching style and philosophy and students’ needs.

Getting in Touch, Staying Ahead: College Board Q& A

Teacher Training

How can I start to prepare during the spring and summer to teach my first course
in the fall?

In order to best prepare for teaching in the fall, you should review the AP European History Course
Description, join the electronic discussion group, and review materials available on AP Central.

What training should I attend as a beginning AP teacher?

It is strongly recommended that you attend an AP Summer Institute the summer prior to teaching the
course for the first time and then participate in one-day workshops and conferences available in your
region throughout the academic year. For information specific to beginning teachers, look for new teacher
workshops that are offered in specific subject areas.

What is the difference between a summer institute and a workshop?

College Board workshops are developed and delivered by the College Board specifically for teachers,
administrators, and counselors. They are taught by experienced College Board—approved instructors and
available for every AP subject. College Board workshops are scheduled year-round in almost every state.

The AP Summer Institutes are subject-specific professional development opportunities managed
individually by staff at the sponsoring institution. College Board-endorsed AP Summer Institutes have
signed an agreement with the College Board to ensure quality and consistency among the locations. AP
Summer Institutes are scheduled during the summer months.
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Summer institutes are intensive workshops, typically one week in length, that allow for detailed study
of course content as well as discussion of the nuts-and-bolts of teaching an AP course. Workshops are
usually one day or one half-day in length and by necessity tend to focus on just a few teaching strategies.
The ideal attendance pattern is a mix of both institutes and workshops, with workshops occurring once the
academic year has begun. Often new teachers do not even know the questions to ask until they have had
the opportunity to try things in their classrooms. You’'ll leave workshops and summer institutes informed,
rejuvenated, and prepared to make a big impact when you return to your school.

How do I sign up for either?

You can browse a list of upcoming events at http://apcentral.collegeboard.com/events. Once you have
chosen a workshop, you can choose from three easy registration methods:

1. Online. Go to www.collegeboard.com/meetings
2. By fax. Fax your registration form with credit card or purchase order information to 866 549-6810.

3. By mail. Simply mail your registration form with payment to:
The College Board—AP Workshops
P.O. Box 234093
New York, NY 10023-9424

To register for AP Summer Institutes, you will need to contact the individual institutes directly for cost
and registration information. Directions for doing so can be found on the College Board’s Events: Meeting
Registration Web page at www.collegeboard.com/meetings (see chapter 5 for more information about
workshops and summer institutes).

What is the College Board Fellows Program?

The College Board Fellows Program is a competitive grant program that provides stipends for secondary
school teachers planning to teach AP courses in schools that serve minority or low-income students who
have been traditionally underrepresented in AP courses. The stipends assist teachers with the cost of
attending an AP Summer Institute. To qualify, a school must have 50 percent or more underrepresented
minority students or be located in an area where the average income level is equivalent to, or below, the
national annual average for a low-income family of four (approximately $36,000). The summer institutes
provide an excellent opportunity for teachers to gain command of a specific AP subject and to receive
up-to-date information on the latest curriculum changes. Approximately 250 awards are distributed
each year.

Many school districts or school sites fund the professional development of their teachers. Check with
your principal or district supervisor about available funding. Application forms become available each
September on AP Central. Hard copies can be obtained through your regional office or by e-mailing
apequity@collegeboard.org.

Publications

Besides this Teacher’s Guide, what other print or electronic publications may be
useful to me?
Course Descriptions are available for each subject on AP Central for free and from the College Board

Store, http://store.collegeboard.com. They serve as an AP teacher’s primary resource for information on a
particular course and exam. The Course Descriptions outline course content, explain the kinds of skills
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students are expected to demonstrate, and give valuable information about the exams. Sample multiple-
choice questions with an answer key are included, as are a sample DBQ and thematic essay questions.

Released Exam books in each AP subject are published every four or five years on a staggered schedule.
Each book contains a complete copy of a particular exam, including the multiple-choice questions and
answers. Released Exam books describe the process of scoring the free-response questions and include
examples of students’ actual responses, the scoring guides, and commentary that explains why the
responses received the scores they did. You can purchase Released Exams at the College Board Store,
store.collegeboard.com.

Sample syllabi for each subject are available on AP Central at http://apcentral.collegeboard.com/apc/
members/courses/syllabi/index.html. The majority of the syllabi have been written by high school teachers
who teach in public or private schools. As AP courses are designed to cover material usually taught at the
college level, some syllabi from college professors are also included.

APCD’ CD-ROMs are available for Calculus AB, English Language, English Literature, European

History, and U.S. History. They each include actual AP Exams, interactive tutorials, and other features,
including exam descriptions, answers to frequently asked questions, study-skill suggestions, and test-taking
strategies. The teacher version of each APCD, which can be licensed for up to 50 workstations, enables you
to monitor student progress and provide individual feedback. Included is a Teacher’s Manual that gives full
explanations along with suggestions for using the APCD in the classroom. You can purchase the APCDs at
the College Board Store, store.collegeboard.com.

Other resources, including collections of past free-response questions, syllabi, and teaching units, are
available for purchase at the College Board Download Store, http://apcentral.collegeboard.com/store/edocs.

Who pays for these publications (electronic and print)?

This decision will depend on your school and district policy. Some schools provide funding for teacher
resources; some do not.

AP Central®

How do I get the most out of AP Central?

To get the most out of AP Central, you should become a registered user. Nonregistered users are able to
browse a limited number of pages on AP Central, primarily AP Program information and the AP Course
Descriptions.

Registration is free and gives you access to the thousands of pages on the site, including teaching
resource materials and lesson plans, feature articles, teacher profiles for every AP course, plus reviews in
the Teachers” Resources area. Teachers’ Resources is a database of over 4,000 original reviews of textbooks,
software, videos, Web sites, and other teaching materials, assessing each for their suitability to the AP
classroom.

When you register, you should also select the AP courses in which you are interested. By making
these selections, you see personalized news and promotions on the AP Central Home Page, plus you have
the option of subscribing to e-mail newsletters that alert you to additions to AP Central relating to your
courses at least twice per school year.
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To find Professional Development workshops and events in your area, go to the About Institutes and
Workshops tab.

You should visit AP Central at least once a week. AP Central is updated regularly with new feature
stories written by AP teachers and college faculty about AP-related topics and themes; AP Program, course,
and exam updates; and new Teachers’ Resources reviews and listings of professional development events.

What navigation tips for AP Central can you give me?

Visiting the AP European History Home Page on AP Central (apcentral.collegeboard.com/euro) is the
easiest way to find all the information you need about your course. Under The Courses area, there is a link
to Course Home Pages, which shows a list of all the AP courses. Select the link for AP European History.

Can I sign up for e-mail updates about AP Courses?

Yes. On your personal profile page, accessible from the My AP Central button, you can choose to receive
news about the courses for which you are personalized.

Electronic Discussion Groups (EDGs)

What are electronic discussion groups?

The AP European History Electronic Discussion Group (EDG) is a Web-based, threaded discussion group
that allows users to post messages online to be viewed by the entire group. Messages can also be sent and
received via e-mail. The EDG provides a moderated forum for the exchange of ideas, insights, and practices
among AP teachers, Coordinators, consultants, Readers, administrators, and college faculty.

How do I research and choose an EDG? How do I join an EDG?

To join the AP European History EDG, you first need to register with AP Central at
apcentral.collegeboard.com. After logging in, click on the “AP Community” tab near the top of the page
and then click on Registration for Electronic Discussion Groups. From there, simply follow the directions to
join the EDG.

AP Coordinator

What is the role of the AP Coordinator?

Each participating school designates an AP Coordinator who takes primary responsibility for organizing
and administering that school’s AP program. The AP Coordinator may be a full- or part-time
administrator or counselor, or a faculty member who is not teaching an AP course. AP Coordinators
manage the receipt, distribution, administration, and return of AP Exam materials.

How do I work with this person in my new role as an AP teacher?

AP teachers and the AP Coordinator work closely together throughout the academic year. Early in the
spring, AP teachers consult with the AP Coordinator to help determine the correct number and type of
exams that need to be ordered. During the exam administration weeks, AP Coordinators may designate AP
teachers to serve as proctors for exams in a subject area other than the one they teach.

AP Coordinators are the bridge between AP teachers, students, and administrators, and the AP
Program. Questions about exam fees, dates and deadlines, and exam-specific policies should be directed to
the AP Coordinator.
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Regional Offices

What is the role of my regional office and how can it help me?

The College Board maintains six regional and three State Services offices to serve students and educators.
Your questions and comments regarding College Board programs and services should be directed to these
offices. They provide information and opportunities specific to their region of the country.

The regional offices are working to bring many of their services to you, such as programs, professional
development opportunities, associational activities, legislative relations, and governance structure.”

What is the best way to locate and communicate with my regional office?

You can find your regional office by going to the College Board Web site at www.collegeboard.com/about/
association/regional/regional.html. Click on your region on the map at the bottom of the page.

Tips from Veteran AP European History Teachers

Five Guidelines for Teaching the Course

Robert Sanderson, an AP European History teacher at Wesleyan School in Norcross, Georgia, lists here
significant ways in which new AP European History teachers can prepare to teach the course.

There are, I believe, five guidelines that must be followed if a teacher wants to establish a creditable,
effective, and rewarding AP European History course. They are:

1. Select a textbook that complements your teaching style. You know your own strengths and
weaknesses, so choose accordingly. I have seen too many teachers pick a textbook that does not
work for them either because they acted on someone’s recommendation without reviewing the
textbook first or because it was used by someone they respected. Once you have chosen a textbook,
make sure you are comfortable with each of its chapters. Ask yourself: Will any of them need
supplemental material? Can any be skipped if time becomes a factor?

2. Don’t reinvent the wheel. There are lots of very talented and generous people who are more than
willing to help you, so ask them! Use any and all available resources. If you can, make sure you
attend an AP Summer Institute and some workshops. If you do not feel satisfied after the event,
tell someone and find a different one. Search the Internet as well; you will be amazed at what you
will find.

3. Make a calendar. This is the one single factor that will help you cover the material (and keep your
sanity). Unlike most other academic courses taught at the high school level, AP courses, which are
taught at a college level, have an almost endless amount of information to be imparted to students
within a set amount of time. Using a calendar, you and your students can monitor your progress
and make any necessary accommodations for unseen circumstances. Preparing for the AP Exam is
much like preparing for a marathon in the Olympics—you have one shot at it, so you must prepare
diligently.

4. Start fast and end slow. Teach a lot of information as quickly as you can; do not go into any one
thing in depth. Make sure that you leave yourself plenty of time to review at the end for the AP

7. College Board Q&A (New York: College Board, n.d.).
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Exam. If your students have been keeping up and doing their work, the review sessions should just
be a matter of putting all of the information together.

5. Ensure that your course is comprehensive. Since there could be as many questions for the earliest
material as for the last, it is imperative that you help your students keep up with the flow of
information. What I have found works best for me is to give my students multiple-choice questions
as we go along that focus on each chapter in the textbook, and essay questions that are broad and
cumulative. If you make it easy for students by giving them easier questions during the year, you
do them an injustice that will become apparent in May. The more demanding you are, the more
successful your students will be. One of the greatest measures of my success as an AP teacher is
when students tell me the AP Exam was much easier than the exams they took in class.

Ten Things I Learned Teaching AP European History

Kelly Saenz, an AP European History teacher at Westwood High School in Austin, Texas, shares the 10 most
important things she learned during the first couple of years she taught the AP European History course.

On the day of the AP European History Exam at the end of my first year of teaching this course, I gave
my students a pep talk; made sure everyone had pencils, an eraser, and black pens; and then walked them
down to the exam room and waved good-bye as they headed through the door and the counselors shooed
me away. I walked slowly back to my classroom and moped for hours, totally disconsolate. I was sure I
had delivered my unsuspecting flock of lambs to the slaughterhouse. In July when we learned they had all
passed the exam, I had no idea how or why. (I must have done something right!) At the end of the following
year, I felt only slightly better. It took a few more years before I was able to isolate the elements that
contributed most to my students’ success and hone my program accordingly. In a condensed form, here are
the lessons I learned that first year but did not recognize as such until years later.

1. That’s a really good question, Kate. Who wants to answer Kate's question?

During the first year I was so consumed by my inability to answer every student question that I failed to
see one positive effect my incompetence was having on my students. We all spent a good deal of class time
that year scrambling as a group to construct answers by rereading portions of the text, consulting other
sources, and getting everyone’s contributions to the answer. The entire class was involved and responsible
for what we learned. I was too flustered to realize it at the time, but now I know that this is the way it
should be whether or not I myself know the answer.

2. Chirp, chirp, chirp.

This is an extension of the previous point. After that first year of scrambling for answers with students, I
faced the next year’s group of students better prepared. But somehow it felt like cribbing to give them the
answers the previous year’s class had worked so hard to find.

I started to see my students as baby birds, with their beaks wide open and chirping for sustenance.
Teachers naturally try to help students by feeding those beaks. That part is right, but often what we do next
is problematic. Like good bird parents, we predigest the food for them, breaking down reading assignments
by giving them outlines, simplifying textbook content by defining terms for them, and relieving them of
having to process their own reading by lecturing on the assigned reading the following day. When do they
learn to fly if we keep supplying regurgitated pap? (I started the metaphor, so I might as well drag it out to
its logical conclusion.)

11
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This is not meant to be a tough love approach. All year long I distribute term sheets and questions
for every unit. I tried abandoning them once, and class preparation quickly dropped. Students need
help in learning how to study, especially at the beginning of the year. They also need help in being held
accountable for studying all year long. But the help we give needs to change through the course of the year
so that they gain the confidence and skill to fly (end of metaphor) on their own.

3. Oh, teacher! I just love it when you tell your stories. I could listen to you all day.

This is an exact quote, and no doubt versions of it echo through AP European History classrooms across
the country. This is interesting material. Of course they love it when we lecture; they can put down their
pens and put their minds on cruise control. My response is, “This is not a spectator sport!” Studies show
that the lecture method leads to low retention of material. If you were a student, how long and how
diligently would you keep up with homework reading assignments if you knew your teacher would go
over all of the same material the next day? Which method results in better learning? We all have to lecture
at times, but it makes sense to limit it whenever possible. I try to balance teacher-dominated time with
student-action time as a method for keeping students engaged.

4. “What is the answer?” [silence] “In that case, what is the question?”
(purportedly Gertrude Stein’s last words)

Class does not have to be chock-a-block with activities, despite the well-intended messages we get from

so many administrators, workshops, evaluators, and others. But class does need to be centered on student
learning, not teacher activity. My own preference is for a modified Socratic seminar as the basic method
and structure for this course. This way, students become very engaged in the process, develop reasoning
and essay skills, and raise the level of classroom discussion. Questions should fly back and forth between
students and back and forth between students and their teacher. Sometimes we keep score of the questions
asked in class: teacher versus students. One reliable class starter is to have students write questions (not
topics) on the board. Choose a few of the questions to launch the classroom discussion. Unlikely to be
chosen: “Could you explain the Thirty Years’ War?” Likely to get chosen: “What is meant by the phrase
‘modern treaty’ referring to the Treaty of Westphalia?” Disclaimer: I am probably not going to answer that
question. But I will lead the discussion toward my students discovering the answer.

b. You can’t ask that. It’s not in the book!

A parallel student protest is, “You can’t ask that. It was in the previous chapter!” Asking on tests a few
questions that were not covered directly in student reading or in class can be a good way to remind
students that they need to know, not merely memorize material. The AP Exam is not taken from any
particular book, so students are often challenged by wording that seems at odds with the way the material
is presented in their textbooks. Students who really understand the material are likely to be able to respond
to such a question when they see it in a related but unfamiliar form. You can always discard a question that
does not perform well on a test; but if only the A students do well, it might be a very good question.

On the other hand, I do ask a lot of questions from the textbook’s test bank, sometimes but not always
modified. There should be a dependable reward for close reading of the textbook, and picky questions are
fine on unit tests.

6. Warning, curve ahead!

The goal: Your students take the AP Exam in May feeling confident that they will be tested at the same
level at which they have been working all year, and they walk out saying the multiple-choice section was
easier than your unit tests.
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Your students’ test performance will get better as they adjust to the course, but that does not mean
that the Renaissance unit should be taught and tested at a lower level. It does mean, however, that the
Renaissance unit probably deserves a slower pace than later units. It also means that earlier unit test
curve might be more generous. There are many different philosophies on curves, but my choice is to
show students where the bar is set and to give them lots of practice getting there (as well as a soft landing
when they are struggling to clear the bar, thus a generous curve). The curve is earned: they must turn in
a completed curve packet in order to “buy into” the curve (see syllabus 3 for more about this evaluation
method). This is part of the mutual goodwill that characterizes my course. Good faith preparation is
rewarded with good faith grading. I tell my students when the curve will probably be substantial for a
certain test and stress how important it is for them to turn in the curve packet.

7. The course is not the table of contents from the textbook. I repeat, the course is
not the table of contents from the textbook.

The course is described in the AP European History Course Description. The percentages of questions
about political and diplomatic history, intellectual and cultural history, and social and economic history
are identified in the Course Description, and the sample questions are carefully chosen to indicate what is
meant by the subheadings under each of those categories. If the course is taught according to the Course
Description’s guidelines, there is little reason to be concerned about guessing what the document-based
question (DBQ) or free-response question topics will be. The first year I taught this course I had a Course
Description on my desk at school and one on my nightstand at home. If I thought it would have helped, I
would have put one under my pillow, too.

Does this suggest teaching to the test? A better way to put it is this: The AP Exam is written in
accordance with the Course Description. That is simply good teaching practice. If the curriculum covered
in your course is the one described in the Course Description, then you and your students should feel
confident that they will be prepared for the AP Exam because the AP Exam corresponds logically to the
AP course. Most importantly, though, they will have been students in a first-rate and fascinating course.

8. Who's got the best textbook?

There really is no best textbook. All of the college-level textbooks commonly used for this course have
strengths and weaknesses. The longer I teach, the less I care about which book we use as long as it is a
college-level textbook.

What matters is recognizing your text’s strengths and idiosyncrasies, which is hard to do the first year
you use it. Here are two examples of organization I wish I had spotted from the outset in The Western
Heritage by Donald Kagan, et al.

e Chapter 14. “New Directions in Thought and Culture in the Sixteenth and Seventeenth Centuries.”
Contents: The Scientific Revolution; witch hunts; the literature of Shakespeare, Cervantes, Milton, et
al.; and the philosophy of Bacon, Descartes, Pascal, and Locke. Some of my students argued that the
chapter contents send the message that men think great thoughts and write great works and women
are witches! This observation became the impetus for a great discussion.

e Chapter 26. “Imperialism, Alliances, and War.” This seriously overloaded chapter includes
imperialism, Bismarck/the pre-World War I alliance system, World War I, the Russian Revolution,
and the Treaty of Versailles. Whew! This chapter can really throw off the reading calendar if covered
at the same pace as other chapters. I found it better to treat it as a few separate chapters and augment
the short passages on each of the major topics with readings from other sources.
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9. Holding Their Feet to the Fire

Students need to read as preparation for class. Class becomes boring when only a few students are
prepared to participate. In addition, no amount of cramming can make up for yearlong preparation. Daily
accountability is a major component of my course and is built into the grading system in the following
ways:

¢ Daily Quizzes. Class begins with a quiz on the assigned reading homework. As I pick up the
quizzes, I quickly look them over for skipped answers and the answers to questions from the end of
the reading. This gives me a quick picture of individual and class preparation.

® Questioning Strategies. Most class discussion is based on questioning, and everyone is questioned
over the course of a few class days. Students can pass on a question, but it is important to come back
to them with other questions or allow them to answer when they can. They are much more likely
to be prepared if they recognize the probability of being called on to answer questions. Classroom
participation is a positive factor that I take into account when grading students” work.

¢ Parent Communication. A high school reality is that parents are part of the team. Communicating
with parents is especially important during the first several weeks of the course when routines
are being established. It helps to give parents concrete information: they should know that there is
virtually always a reading assignment, there are always terms or materials to complete with reading
assignments, there is a course calendar, all assignments are posted on the Internet, and so on.

e Extra Credit. Reasonable people may disagree about this, but my preference is not to give extra
credit. I want the message in my course to be consistent: do the work, prepare, and expect good
things to happen. Keep the main thing the main thing.

o Exceptions—Tempering Justice with Mercy. Everyone has bad times. Grades are figured by
dropping one low daily score. A student may come in before class (usually only once) and ask to
be excused from the quiz. Students face any number of crises and demands on their time, and it
hurts nothing at all to give some consideration to these realities. I watch my students closely for
signs of stress, and I always want to work with a student who is going through a hard time. If class
grades seem low, I throw in a few easier quizzes, add a few extra-friendly questions on quizzes, or
give grades to elements of the curve packet (e.g., charts, etc.) that inflate grades a bit. AP European
History students work very hard, and when they do their work their grades should reflect their effort.

10. Go team!

I always try to ensure that my class develops a team attitude, which makes the demands less onerous and
increases student success. Some of elements of this team approach include the following strategies:

¢ Partner/Small-Group Work. Work that is done with others spreads the risk and increases students’
likelihood for success.

® Praise. Students should receive deserved individual and group praise.

® (lass versus Class. About once a grading period I give a group or whole-class quiz. Students

take the quiz individually first and then have a set amount of time (about seven minutes) to work
together as a class to change any answers they want and come up with one perfect quiz. All of the
students change their quizzes to reflect the class consensus. I collect the quizzes but then pull one
quiz from the stack and grade that one alone. Every student receives the grade that one quiz earned
(this practice encourages everyone to participate in keeping up with the discussion and the final
consensus). The group portion of this quiz is characterized by a few chaotic minutes, but I sit at

my desk and let the students hash it out. The final kicker is that each class competes with the other



Advice for AP European History Teachers

classes. The class with the best grade gets a perfect score with one bonus point. The grades for the
other classes depend on how close their class grade was to the winning grade. The quiz chosen for
this class quiz is usually a tough one. This really fulfills the purpose of building in fun and a
team spirit.

Study Groups. I encourage study groups from the beginning of the year. They meet outside of
school, and I stress to students that meetings should be study sessions and not note-copying
sessions. One of the first questions I ask struggling students is whether or not they are in a study
group. Test preparation and performance seem to be better for students who are in study groups.

State-of-the-Class Addresses and Reciprocal Feedback. Part of each unit test debriefing is a short
discussion on how the class performed overall compared to other classes, past and present. In
return, students give me feedback on what worked for them in the unit and what did not.

The Hokey-Pokey. I should not admit to doing this, but suffice it to say that I took unexpected and
drastic measures one day when class started to drag. Did I mention that before going in to the AP
Exam this year my students reenacted a memorable class moment that involved a little singing and
shaking all about?

We all know that AP European History is a content-driven course that can become boring with dry lectures.
One good way to keep students’ interest is to know more than what is stated as a laundry list in the textbook.
Teachers need to read journal articles and books to find nuggets of interesting information. Now sprinkle

these nuggets as seasoning into your lectures. We all know that Peter the Great was tall, but did you know he
collected midgets? Read Robert K. Massie's Peter the Great: His Life and World (New York: Knopf, 1980) to find
out more. We all know that John Tetzel sold indulgences, but to get a feeling of the carnival-like atmosphere at
his point of sale read William Manchester’'s A World Lit Only by Fire: The Medieval Mind and the Renaissance,
Portrait of an Age (Boston: Little, Brown, 1992). Does Napoleon’s Russian campaign need to be spiced up? Go
no further than Nigel Nicolson’s Napoleon 1812 (New York: Harper & Row, 1985).

How should you go about finding time to read when you're struggling to plan, grade, and still find time for
yourself? You don't have to read the whole book; just pick and choose what parts to read. | find that | must
purchase a book so that as | read, | can write in the margins where to use this passage or how that particular
description will fit into a lecture down the road. Sometimes I'll write in the front the book (e.g., “page 57, good
description of violence following the Edict of Worms”) so | can have my students read it later. The next step is
to transfer your newfound information to your lecture notes. This is critical because you will probably forget it
by the time you need it again next year. If you have written out lecture notes, put the anecdote in the margin or
type out the entire reference.

Be sure to share with your students where you find your information. They listen to you, and if you're engaging
them, they will, at times, read the books you reference. And if you cause that type of motivated learning, then
you're a darn good teacher.

Seasoning Lectures with “Nuggets”

—Ken LeSage, Lewis-Palmer High School,
Monument, Colorado

AP Access and Equity Initiatives

Even though as a new teacher you are concerned about your students doing well on the AP Exam, selecting
or limiting your students based on who you or your school thinks will do well on the exam is inconsistent
with the College Board’s Equity and Access Policy. (This policy can be found at the beginning of this
Teacher’s Guide.) Of course you want your class to have a high pass rate, but a high pass rate is not a

good reason to keep students out of AP courses. Some schools require a certain grade-point average and
sometimes a recommendation from a previous history teacher before permitting students to enroll in AP
European History. Such policies are incompatible with the College Board’s policy.
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As most teachers know, students will surprise you—you never can predict how they will perform until
they have been given the chance, and a little encouragement goes a long way. We commend those teachers
who allow any student who can benefit from the course to take their class, regardless of that student’s
grade-point average or likelihood of achieving a high score on the exam. AP courses serve students well in
their college years, even those students who do not earn a score of 4 or 5 on the exam.

Some teachers assign large quantities of summer work prior to the beginning of their course. The idea
is to weed out students who are unwilling or unable to complete the work. Such policies should be carefully
scrutinized. Some students already have the love of history and the skills they need in order to work hard
over the summer. Others do not but can acquire these attributes in a classroom setting. Furthermore,
students from economically underserved populations may not have the time in their summers to fulfill
such requirements.

Nonetheless, you want to maintain high standards and will need to sustain a fairly rapid pace in your
course. So, educate your students about your requirements and the requirements of the course. If they
know what they are signing up for, they can make effective decisions for themselves.

Developing a Relationship with Parents

Parents can make our jobs harder or easier, so it is in our best interest to do what we can to encourage

the latter result. One way to foster harmonious parent-teacher relationships is to inform parents from the
very beginning about the workload requirements of your course, and its impact on their child’s grade-
point average; your policies concerning dropping and adding the course, behavior, late work, missed work,
makeup work, extra credit, and grading; your summer reading or other assignments; and anything else
that is in their interest (and also your students’ interest) to know ahead of time. Such information can help
students and their parents make the best decision about choosing your AP course and will help with future
communication.

How do you disseminate information about your AP course to parents? Try one or more of these
strategies.

® Include your classroom and school policies in your syllabus and have many copies of the syllabus
available throughout the year for your students and their parents.

e Hand out your syllabus at Back-to-School Night.
e Offer a questionnaire to students before they decide to enroll.

e Create a written contract that covers the requirements of your course and have your students and
their parents sign it at the beginning of the year.

® Develop an e-mail list to communicate with your students and their parents.
® Post information and assignments on your own or the school’s Web site.
® Take advantage of your school’s automated phone system to facilitate sharing information.

® Host an all-school AP Night at which information about all of your school’s AP courses and its
AP policies are shared with parents. It is generally helpful if your guidance or counseling staff
coordinates and participates in it. Your AP Coordinator can answer questions about the school’s
entire AP program as well.
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The best thing to do to get and keep parents on your side is to respond to their phone calls, e-mails, and
requests for conferences as promptly as you can. Speedy attention goes a long way toward maintaining good
relationships. If parents have questions about your policies, it helps to have a supportive department chair,
AP Coordinator, and school principal who will give parents answers that are consistent with your own.

What kinds of concerns do parents have? Some parents worry that their children will get “bad” grades.
They frequently define a bad grade as “not an A,” but almost always define a C as a bad grade. They fear
that bad grades will keep their children from becoming valedictorians or being accepted by the college
of their choice, and they believe that the result of such failure is a ruined academic future for their child.
These parents need to be reassured that anything other than an A is not a bad grade and that the AP
European History course is a highly valuable intellectual experience for any student who makes an
honest effort.

Some parents worry that their children may not be smart enough to succeed in an AP course. You can
explain why taking an AP course is to their children’s benefit. It helps them develop valuable thinking,
reading, analytic, and writing skills that will serve them well not only in college but for their rest of their
lives. Your AP course gives them a great opportunity to encounter a challenging and exciting curriculum in
an environment more nurturing than a college survey class. And, of course, it is helpful to, and indeed it is
a predictor of, their children’s success in college even if they do not get the best grades. Students also have
the opportunity to earn college credit or place out of required courses in college, thereby saving time and
money. To access the College Board database of college credit policies, visit the College Board Web site at
http://apps.collegeboard.com/apcreditpolicy/index.jsp.

What kind of parental involvement is optimal? Parents should be cheerleaders or coaches in this
game, but not players or agents. When parents ask us how they can help their students, we advise them to
respect the struggle. No one feels proud and competent doing something that is easy. Instead, pride results
from doing something hard that one wants to do. So does knowledge. By supporting their children in this
challenging task, parents send the message that they believe their children are competent, independent
individuals capable of great success.

Working with Other Teachers in Your School

If you are just beginning your AP European History course or want to increase enrollment, working with
other teachers and administrators is essential to a strong program. Provide administrators with materials
about the AP Program and encourage them to attend an administrative session at a College Board
workshop. You may also want to invite AP European History teachers from neighboring schools to discuss
their programs with the teachers and administrators at your school. It is important to meet with colleagues
who teach courses that will feed into your AP course. Arrange to speak to their classes about your course to
generate student interest.

An excellent way to work formally with other teachers in your school is to develop a vertical team
with social studies teachers from the different grade levels within your school. Vertical teams have many
benefits. Establishing a vertically aligned program that reflects the standards and expectations of the AP
Program helps prepare students for your school’s AP program, giving students more of an opportunity
to take and do well in AP courses. It also promotes valuable and rewarding collegial relationships within
the discipline on all grade levels. The College Board offers workshops and conferences like “Setting the
Cornerstones™: Building the Foundation of AP Vertical Teams” and resources and publications like the
AP Vertical Teams Guide for Social Studies to help teachers develop and sustain vertical teams. For more
information on AP Vertical Teams, visit AP Central at apcentral.collegeboard.com/pre-ap. Publications are
available from the College Board Store, store.collegeboard.com.
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It is not only helpful to work with history and social studies teachers, but it is important to align with
teachers in other departments. For instance, it is often beneficial to look at your school’s English reading
list, which can provide you with additional and valuable literary references. AP English Language teachers
and AP European History teachers can construct reading assignments that emphasize critical thinking
skills for both classes. If your school offers an art history course, coordinating and working with the art
history teacher can prove advantageous for you both. Finally, working with a science teacher who can
discuss aspects of the Scientific Revolution, Darwin, or twentieth-century physics and biology can also be a
great help to all parties.

Summer Reading

Some school districts and their communities permit summer assignments, and others do not. Some teachers
assign textbook assignments during the summer to give students a head start with the reading for the school
year. Some teachers assign historical fiction, while others choose primary sources that relate to the earlier
part of the course, or they select secondary works that are especially engaging to students. By attending AP
workshops and summer institutes and participating in the EDG, you can learn about different kinds of
summer assignments and their advantages and disadvantages. Good teachers provide their students with a
variety of valid choices. If you choose to assign summer work, select something you believe in and that will
help your students learn. And whatever you choose, be sure its content will be acceptable to your students’
parents.

Courtney Ross, an AP European History teacher at Asheville High School in Asheville, North Carolina,
gives the following summer reading assignment sheet in the spring to students who plan to take his course in
the fall.

Perhaps it has always been true, but nowadays I seem to encounter fewer and fewer students for whom
reading is a top priority when it comes to spending those precious hours of freedom that are granted
between May and August. You have so many things that you must read that it is perhaps unrealistic to
expect you to find time and energy to want to read as well. Therefore, rather than adding to your burden
of duty (and the guilt that attends duty unperformed), I offer you a list of readings that are in no sense
required or expected but which I think might serve to enrich your trip through the five-and-a-half
centuries that lead us to the modern world. If you find after a quick scanning that they do not fit your
current needs, you may abandon them with no apologies on your part or hurt feelings on mine.

For those of you who are interested in ideas for their own sake, who often find theories more
interesting than the attempts to put them into practice, I recommend two books for your consideration.
Sophie’s World by Jostein Gaarder is a strange work, part mystery novel and part history of Western
philosophy. You will be able to tell rather quickly whether you like it or not. If you do, it will serve as an
excellent companion and reference for the course throughout the year. Summer is a good time to check it
out. A very different approach to the same topics can be found in Introducing Philosophy by Dave Robinson
and Judy Groves, which uses a comic book format to present a very sophisticated condensation of the main
ideas that have stimulated and defined Western civilization.

For those who lean toward biography as an entrance point to the study of history, you have a wealth
of works to choose from, long and short, light and heavy, sympathetic and critical. Here are some of my
favorites, scattered throughout the time periods we will consider in the course:

® Denis Brian’s Einstein: A Life

e Erik Erikson’s Young Man Luther
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e Jan Kershaw’s Hitler (the latest and longest treatment of this subject)
® Garrett Mattingly’s Catherine of Aragon
e Olivier Todd’s Albert Camus

e Stanley Weintraub’s Victoria

Social history gets somewhat shorter shrift in our textbook than do politics, economics, or diplomacy;,
so if it is an interest of yours, you might want to explore it on your own. Two places to start are a survey
of early modern European society called After the Black Death by George Huppert and a book of essays
on more recent events called The Great Cat Massacre by Robert Darnton. The first is more thorough in its
treatment of all groups within European society in the pre-industrial age; the latter is more readable and
anecdotal.

For those who are seeking to get a head start on your work in August, several books on the Renaissance
serve as excellent introductions to the first major topic in our curriculum. William Manchester’s A World
Lit Only by Fire is a racy, fascinating, and not always objective, but always readable, account of the Italian
Renaissance. Brunelleschi’s Dome by Ross King is a more focused description of a single building project,
illuminating both the engineering and the politics that led to the construction of the Florence cathedral.
Dava Sobel’s Galileo’s Daughter is based on the letters between the famous scientist and his illegitimate
daughter and sheds light on the intellectual climate of the Renaissance and the status of women. Two
famous works produced in the Renaissance itself and with which we will deal briefly in class are
Machiavelli’s The Prince and Thomas More’s Utopia. Since both are fairly short, you might consider delving
into them.

Some works of history are very good at conveying the atmosphere of a particular time and place,
providing their readers with incidents and details that make it easier for them to imagine themselves in
the midst of events. I list two here from the latter half of the course. The first is Citizens, Simon Schama’s
account of the French Revolution, which does not have to be read from cover to cover to be appreciated.
The second is Frederic Morton’s A Nervous Splendor, which provides a view of Vienna one century later, a
fascinating mixture of decadence and radical change. It is a book you will only need to read a few pages of
to know whether you wish to pursue it further.

These suggestions just scratch the surface. I have not mentioned any of the hundreds of books
on European music and art, nor the many novels, two of which are in your English summer reading
assignment, that illuminate the world we will be studying. Your textbook contains an extensive annotated
bibliography, and all year long I will be holding up books that represent further opportunities for more
deeply exploring the issues to which they introduce us. Feel free to browse the shelves in the classroom and
to take with you for sampling anything that strikes your interest. The only requirement is that you must
let me know you have it. If you find a book on your own that you like, by all means tell me about it. Have a
good summer!

Reading List
Brian, Ian. Einstein: A Life. New York: John Wiley, 1996.

Darnton, Robert. The Great Cat Massacre and Other Episodes in French Cultural History. New York: Basic
Books, 1984.
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Students as Teachers: The Renaissance Project

Pat Rosof, an AP European History teacher at Hunter College High School in New York City, developed an
assignment that encourages students to teach each other. Because it involves the Renaissance, students are
able to start practicing this skill at the beginning of the course.

Students should be accustomed early on to learning from each other, not just from the teacher. Here
is a project that you can assign at the beginning of the year that gives students experience in teaching one
another, thereby making the course richer and your life easier.

Rationale for Teachers: The Renaissance was a period filled with famous individuals with whose
works students should have at least a passing familiarity. This project introduces students to a number
of such individuals in association with a particular, memorable work. The oral reports that are a product
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of this project present clearly and concisely a number of individuals from the Renaissance era and
immediately put students in the “teaching-to-each-other” mode. At the same time, the project forces
students to be precise in their analysis. This project is not about constructing a biography; rather, its
purpose is to focus on one work and evaluate the extent to which it does or does not reflect the spirit of the
Renaissance. To accomplish this goal, students must be able to define “the spirit of the Renaissance.” They
must also understand humanism and the growing secularism and individualism that, nonetheless, still
functioned in a Christian environment where the city and family were of primary importance.

Instructions for Students: This project consists of a five- to seven-minute oral presentation
accompanied by a visual or oral aid and an annotated bibliography. You are to choose one of the
individuals from the list. You are to choose one work by this person to discuss with the class. Bring a copy,
excerpt, model, map, and/or CD of that work to either show or play, and if possible, hand out copies to
everyone in the class. Use the work to discuss the ways in which it does (or does not) illustrate the spirit of
the Renaissance. Clearly, to succeed you must have some idea of what the spirit of the Renaissance is said to
be and you must be able to explain this idea to your classmates.

Important points to remember are that
e this is not a biographical report, so you should provide only the name, dates, and nationality of your
individual;

e the focus of your presentation should be on just one work and it should address the spirit of that
work; and

® your selection may not be drawn from or duplicate any selections provided in the text or in our
sourcebooks, and it also should not be a work that everyone has already studied in English or art.

Due Date: Presentations will be due about two weeks after you have chosen your Renaissance
individual.

Renaissance Individuals

Duplicate choices will not be allowed, so come prepared with a number of ranked choices.

Bellini Diirer Petrarch

Bosch Erasmus Pico della Mirandola
Brueghel (the Elder) Rabelais Rabelais
Brunelleschi Giotto Salutati

Byrd Holbein (the Younger) Shakespeare
Castiglione Machiavelli Titian

Columbus Masaccio Valla

Copernicus More Vesalius

da Vinci Paracelsus Vespucci

Duccio
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Teaching Writing to Sophomores in AP European History

The greatest challenge | have faced as an AP European History teacher has been teaching sophomores, who
constitute roughly half of all AP European History students, how to write a university-level essay. The best
advice that | can give to anyone teaching sophomores for the first time is to be patient. Many of your students
have limited writing skills at this point. Set realistic yet challenging expectations and a pace that positions
students for success.

| begin the school year with a review of how to write an identification (ID). IDs in my course are paragraphs that
explain a particular person and/or event. Students complete several IDs prior to writing their first essay for the
course. | require IDs to begin with a simple topic sentence. | also expect them to analyze causes, actions, and
consequences. Additionally, an ID should have transitional words and a concluding sentence that sums it up. |
take points off for both content and format problems. Students cannot write a good essay if they cannot write a
good paragraph. Remember, baby steps.

| begin my essay-writing instruction with a review of rules for writing and suggested construction for historical
essays. The first three or four essays that | assign are take-home, and they are not timed. | recommend
conferences with each student to discuss and grade the first few essays. Usually, by the third unit, students
are working on timed essays in class; however, | assign the topic the previous day and permit them to bring an
acceptable outline. | allow 50 minutes for the first essay and slowly reduce the time requirement to 40 minutes
by their mid-term exam. This may vary depending on your students’ needs. Some classes are ready well before
the mid-term; others need even more time. Be encouraging, be aware of student needs, but be consistent.

—Lou Gallo, West High School,
Knoxville, Tennessee

DBQ Quizzes

The DBQ is an important part of the AP European History Exam, being weighted 45 percent of the free-
response section of the exam. Thus, it is essential that your students receive plenty of practice in working with
a variety of different types of documents. Todd A. Beach, an AP European History teacher at Eastview High
School in Apple Valley, Minnesota, describes the four types of quizzes he uses to prepare his students for

the DBQ.

Thesis Quiz

One of the best resources you can use is past AP Exams, specifically old DBQs. I use old DBQs (the past
five years’ worth can be downloaded from the AP European History Exam Questions page on AP Central)
to create quizzes. To give my students practice in writing thesis statements, I photocopy a complete DBQ
(question and documents) for each student. They have 15 to 20 minutes to examine the question and the
documents and to write an introductory paragraph and thesis statement. I encourage my students to create
a sample outline on a separate piece of paper so they can become adept at organizing their thoughts. At the
end of the allotted time, I collect the DBQ and what the students have written, score it, and hand it back to
them the next day in class.

As I am scoring the introductory paragraphs and thesis statements, I look for some that I can use as
examples to show to the class. Frequently I type them up and put them on an overhead projector so I can
talk through the good and not-so-good examples. A wise use of class time is to build the skill of writing
a solid thesis and introductory paragraph. Indeed, the first point on the DBQ core-scoring guide is for an
“appropriate, explicitly stated thesis that directly addresses the question.” Talk with your students about
writing an original thesis, not simply restating the question, because that’s what Readers value. Finally, I
never allow my students to begin their essay with the words “Throughout history . ..”

8. 2006, 2007 AP European History Course Description, 26.
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Document Grouping Quiz

Another skill students must learn to succeed at on the AP Exam is how to group documents. When
responding to the DBQ, students need to use the documents as evidence to support a topic sentence.
In addition, students must use as least two documents together to count as a grouping. Giving frequent
grouping quizzes helps students become better at this.

Using a DBQ from a past AP Exam, I give my students 15 to 20 minutes to read the question and the
documents and to group the documents. With every exam there are a variety of ways in which students
can group the documents, depending on how they want to respond to the question. I ask my students to
create a topic argument and then to write the numbers of the documents that support their topic argument.
Remember, on the AP Exam students must have a minimum of three groups of documents to earn one
basic core point on the core-scoring guide. I encourage my students to find more than three groupings
whenever possible. Like the thesis quizzes, I score the grouping quizzes, return them the next day in class,
and talk through the possible groupings; this feedback is essential to the students’ skill development.

A good classroom activity to do early in the year involves the grouping of actual documents. I cut out
the documents from old DBQs, put the document sets into envelopes, and give the envelopes to students
who then physically move the documents into groups. Initially, I let students work in pairs; but the second
time they do this activity, I have them work on their own.

Point of View/Bias Quiz

Without a doubt, the analysis of point of view (POV), or bias, is the most frequently missed basic core point
by students on the DBQ, and it is also the hardest concept for students to master. Understanding POV and
bias requires a certain amount of knowledge about the context of the source and/or time period. As with
any skill, students need a lot of practice to be able to analyze POV/bias properly.

For my POV/bias quiz, I again use a DBQ from a past AP Exam. Students have 20 minutes to write
a paragraph in which they analyze the POV and/or bias of a document or source. Remember, on the AP
Exam students must analyze at least three documents in this manner to earn one basic core point on
the core-scoring guide. As with the other DBQ quizzes, I score these and return them the next day in
class. I also share the better ones with students on an overhead projector so they can learn from the good
examples.

Attribution Quiz

This is an easy skill for students to learn and demonstrate, but surprisingly, many students do not perform
it correctly. Attribution is similar to citing the source. Each document on the DBQ provides information
about the source that students should use when they write their response. Although attribution alone is no
longer enough to earn a student credit for POV, I think it is essential that students learn to do this properly.
Because they are using information that is not theirs to answer a question, that information should be
properly attributed to its source. Furthermore, developing good attribution habits naturally leads students
to consider the sources, the essence of POV analysis.

I like my students to demonstrate attribution by providing the information from the document,
followed by the document number in parentheses. For example, “The Russian official’s report on an
incident in Novgorod province (Doc. 10) . ..” (from the 1999 DBQ), or “According to Mrs. E. Gaskell, an
English author (Doc. 8) . ..” (from the 2000 DBQ). Some teachers have different thoughts about the use of
the document number, but as a Reader I find it very helpful when students do this properly.
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I usually only give one or two attribution quizzes, and I do this early in the year. Again, I use a DBQ
from a past AP Exam and provide students with 10 to 15 minutes to write a proper attribution sentence for
each document. I score the quizzes and return them the next day so students can have quick and helpful
feedback. They quickly master this skill and can soon apply it to their next full DBQ response.

Free-Response Question Quizzes and Seeing ‘“‘Big Picture” History

As I work through the content of the course, it’s frustrating to see students fail to connect events through
history. I think this happens because we break the information into chapters and it’s difficult for students
to connect the micro events and people into larger macro themes. That’s where a well-worded essay
question can help.

I try to assign at least one free-response question each term, but I want my students to see the big
picture of history more often. I like to give free-response question quizzes throughout the year so my
students can get better at organizing and recalling details of history and so they can see and understand
the macro themes. I put an essay question on the overhead projector and ask students to take 10 minutes
to create a detailed outline that they could use to write an essay. I collect their outlines and score them.
Then together we talk through the question and in turn see the big picture. It’s a great exercise that helps
students recall and review information, and it’s an effective way for them to connect micro events and
people to larger macro themes.
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Syllabus Development

When developing your syllabus, you will need to take several factors into consideration, including the
amount of time you will have during the school year and the resources that are available to you. The
following tips will help you get started.

¢ Plan your schedule according to your academic year. The AP European History Exam devotes
about half the multiple-choice and free-response questions to the period between 1450 and 1815 and
half to the period from 1815 to 2001. For many teachers it means “kill Napoleon by winter break,”
but other timetables work as well. Plan your units by working backwards from the date of the AP
Exam to ensure that the latter period does not get slighted. Be aware that you will lose days for
school events, testing, and a variety of other reasons.

¢ Plan your units effectively. Decide on your units and then on your daily reading assignments, class
activities, and evaluations. You will want to give your students experience with taking multiple-
choice exams and also with writing responses to free-response questions and DBQs. Many teachers
also assign more formal, longer papers in their AP European History courses than they do in their
regular history courses. Some teachers require presentations and collaborative activities. For more
ideas, look at the sample syllabi in this chapter, follow discussions on the AP European History
Electronic Discussion Group (EDG), and attend workshops and summer institutes.

® Become familiar with your textbook. Your school district may assign a textbook to you, or you may
have the opportunity to choose one. Ask some of the experienced teachers who belong to the EDG
about the advantages and disadvantages of the texts you are considering. You will want to think
about the availability of support materials, the style and difficulty of the text, and your personal
strengths and preferences. Some teachers prefer a text that reinforces their strengths; others prefer a
text that complements them.

¢ Find effective supplementary materials. Most teachers use supplementary materials to enrich
their courses. These materials may include primary source readers, films, packets of photocopied
readings, simulations, electronic media, and many others. Become familiar with the options—again,
consult your colleagues on the EDG and read the reviews in AP Central’s Teachers’ Resources area—
and choose the ones that best fit your teaching style, your students’ needs, and your district’s budget.

e Review college syllabi. You may find a college syllabus that you wish to adapt for your course.
When doing so, keep in mind that college courses meet less frequently than high school courses,
so college students must learn more on their own. In addition, college students usually receive
fewer evaluations and often no skills instruction. You can use the college syllabus for ideas about
units of study, a workable timetable, important themes and discussion questions, research topics or
papers, and sometimes classroom activities. Nonetheless, high school is not college, even though AP
European History delivers the content of a first-year college history course. Thus, you will want to
build some time into your course to teach your students how to work with primary sources and how
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to respond to a document-based question (DBQ), as well as the fundamentals of essay writing under
timed conditions. You may also want to include a research component in your course so that your
students will be well prepared for college research assignments.

What to Do in Class Every Day

Whatever activities you would normally do in a rigorous history course can also be done in the AP
European History course. The main thing, as always in teaching, is to vary your activities so that students
with different learning styles all have a chance to succeed and no one is bored by doing the same thing day
after day. The list of activities includes, but is certainly not limited to, lectures, discussions, small-group
work on various topics, trials, debates, simulations, role play, library research, films, scored discussion,
creation of charts and diagrams, map work, art and art history exercises, writing instruction, work with
primary sources, and various creative response projects. You can get more ideas about class activities and
resources from workshops, summer institutes, the EDG, and AP Central.

Teaching AP European History in a Remote Area

| teach AP European History in a mountain town. Teaching AP courses in a remote area like this is something
that tests a teacher’s creativity. Ready access to some of the enrichment resources (e.g., museums, guest
lectures, movies, etc.) is very limited. Fortunately, | do have a small liberal arts college that | can tap into and
a well-educated community composed of a wide variety of people who are more than willing to come in and
share their knowledge with my students.

I'm sometimes envious of teachers who have other teachers in close proximity to them and can get together
to discuss ideas and strategies. The nearest AP European History teacher is more than 50 miles away. | have
learned to monitor the AP European History Electronic Discussion Group regularly in order to see what other
teachers are doing.

But in the end | don't feel that geographic isolation is a major detriment to the overall success of my students.
| firmly believe that with the right type of teaching and commitment from the students this obstacle is nothing
more than a small hill.

—Dale Garland, Durango High School,
Durango, Colorado

Four Sample Syllabi

Every AP European History course has its own character, and as it develops over a period of several years,
your course will as well. The four sample syllabi in this chapter represent a university-level European
history survey course and three high school AP European History courses. These courses are based on
several popular textbooks and offer different models for you to follow as you plan your course. You are
invited to mix and match the many useful ideas you will find here.

Important note: The AP Course Audit

The syllabi included in this Teachers Guide were developed prior to the initiation of the AP Course Audit
and the identification of the current AP European History Course Requirements. These syllabi contain

rich resources and will be useful in generating ideas for your AP course. In addition to providing detailed
course planners, the syllabi contain descriptions of classroom activities and assignments, along with helpful
teaching strategies. However, they should not necessarily be used in their entirety as models that would

be authorized under the guidelines of the AP Course Audit. To view the current AP Course Requirements
and examples of syllabi that have been developed since the launch of the AP Course Audit and therefore
meet all of the AP European History Course Requirements, please see the Resources for Teachers page AP
Central (http://apcentral.collegeboard.com/courseaudit/resources).
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Syllabus 1

Michael Galgano
James Madison University
Harrisonburg, Virginia

University Profile

Location and Environment: James Madison is located in Harrisonburg, Virginia, in the Shenandoah
Valley. Approximately 70 percent of the students are Virginians, and most come from urban backgrounds
and parents who are university graduates and professionals. The university, which grants both
undergraduate and graduate degrees, fosters undergraduate research and independent scholarship. It is a
selective institution, admitting approximately one in five applicants.

Type: Public university
Total Enrollment: Approximately 15,800 students
Ethnic Diversity: Asian Americans comprise approximately 5 percent of the student population;

African Americans, approximately 3 percent; Hispanics, approximately 2 percent;
and Native Americans, less than 1 percent.

Personal Philosophy

The European history survey course is one of five options (Europe, Asia, Latin America, Africa, or the
Middle East) that history majors must complete before beginning upper division and seminar studies. It
introduces students to a significant global region and helps them to understand historical evidence and
interpretation. It also enables them to develop the analytical thinking and writing skills that are essential
to effective, active citizenship. Finally, it provides a foundation for majors who will study nations, themes,
and topics in European history more deeply. The survey offers me an opportunity to stimulate interest and
passion in European history among majors, minors, and all students. It is a course I have relished teaching
and refining for more than three decades in various formats and configurations. To crudely paraphrase Dr.
Johnson, “When a person tires of European history, that person is tired of life.”

Philosophy of the Department

The department’s philosophy is to offer a variety of survey courses that challenge students intellectually by
combining analyses of primary sources, scholarly interpretations, and factual information. In these courses
students are expected to improve their research, analytical, and writing abilities and to master a body of
information. The department’s philosophy helps form and shape my own.

Class Profile

The European history survey is taught as two one-semester courses, European History 201 and European
History 202, in one academic year. The first semester, European History 201, surveys the period from the
Renaissance through the French Revolution; the second, European History 202, surveys the period from
1815 to the present. Each course satisfies a 200-level requirement for history majors and may be taken as an
elective by other majors. Like all survey courses at JMU, European History 201 and 202 are taught by full-
time faculty. Many of the students who complete the sequence become secondary teachers.

Each course is open to all students, but enrollment is limited to 40 students. The class meets on
Tuesdays and Thursdays for 75 minutes. Classes combine lectures and discussions, and all class sessions
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presuppose the completion of the assigned readings. Students use Blackboard™, software for an e-learning
platform that facilitates communication between students and the professor.

Course Overview

The course overview and planner that follow are what I give my students at the beginning of European
History 201 and European History 202.

Survey courses in history introduce students to content, chronology, analysis, and synthesis. They are
intended to help develop your critical faculties and improve your ability to recognize, interpret, construct,
and defend historical arguments.

¢ Content addresses trends, issues, and personalities.

¢ Chronology focuses on historical context, sequence and patterns, change and continuity over time,
and cause-and-effect relationships.

® Analysis stresses how to approach historical evidence and how to understand its bias, point of
view, and reliability. It is also concerned with corroboration of evidence. The course reading
includes texts, primary sources, and secondary interpretations. History is not simply about knowing
and understanding the past; it also concerns using the evidence from the past for explanation,
interpretation, and argument. Analysis of evidence is the critical starting point. You will learn to use
each to assemble arguments into a historical synthesis that relies upon evidence.

o Synthesis incorporates various interpretations and uses sources to construct historical arguments
that include a thesis, a body with full use of evidence, and appropriate conclusions based upon the
limits of that evidence. In constructing historical syntheses, you should group historical evidence
to strengthen your argument, understand the sources of the evidence, and consider those sources
that seem to be at odds with the bulk of the evidence. The study of history calls upon us to read the
evidence critically and to form conclusions based upon the sources.

All students are expected to meet the daily course expectations, to follow the syllabus closely, and to
know what topics are under consideration. You are responsible for attending all classes and completing all
assignments on schedule. Students who miss class are responsible for the material covered in that class. To

succeed in the course, you must read all of the assignments by the assigned dates and study the materials
fully.

Daily class work, assigned readings and their e-mail summaries, and participation in class discussions
all count toward your final grade for the course. To receive credit, e-mails must be submitted before the
class meeting on the date assigned. Late e-mail assignments are not accepted and a grade of 0 is recorded
for each. Late written assignments lose credit at a rate of one letter grade per calendar day. The JMU honor
code governs all of your work.

Course Planner

Note: This syllabus is subject to amendment or change at the discretion of the professor.

European History 201: Required Readings

Kishlansky, Mark, et al., eds. The Western World: Europe to 1789. Boston: Pearson Custom Publishing,
2002.
Cited in the syllabus as K.
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Merriman, John. A History of Modern Europe. 2nd ed. New York: W. W. Norton, 2004.
Cited in the syllabus as M.

Scholarly articles as assigned.

Additional reading from sources located on the Internet and in Carrier Library will also be assigned
throughout the semester. Individual classes will focus on themes. To understand the lectures and
participate in discussions, you must complete all of the listed assignments before the class meets.

European History 201: Daily Themes and Assignments

Aug. 24

Aug. 26

Aug. 31

Sept. 2

Sept. 7

Sept. 9

Sept. 14

Scope and Coverage, Requirements and Expectations, Overview of the Period

Emergence and Transformation: Early Modern Europe

Reading: M, 3-45

The Renaissance: Political, Social, and Economic Change

Readings: M, 47-58 and K, 47-85

Theme: Be prepared to discuss the arguments about wives, women, and love according to
Boccaccio, Alberti, Machiavelli, and Castiglione.

Assignment: E-mail a summary of the readings in K.

The Renaissance: Cultural Transformation—The Written Word

Readings: M, 60-84 and K, 1-13

Theme: Class discussion will focus on the following questions: Why was the study of the Classics
so important to Renaissance-era writers? What did they learn from antiquity? If the Classics
were so central to their intellectual world, why did so many write in the vernacular? What
were the interests of the humanists? How influential were their writings?

Assignment: E-mail a summary of the readings in K.

The Renaissance: Cultural Transformation—The Visual Arts

Reading: K, 19-46

Theme: Class discussion will focus on the following questions: Why was the study of the Classics
so important to Renaissance-era artists? What did they learn from antiquity? In what ways
did they adapt the forms and practices of antiquity in defining their own creativity? What
were their subjects? How influential were their works?

Assignment: E-mail a summary of the readings in K.

The Northern Renaissance

Readings: M, 85-90 and K, 14-18, 115-25

Theme: Class discussion will focus on the following questions: How did the Renaissance of the
North differ from that of Italy? Why?

Assignment: E-mail a summary of the readings in K.

The Reformation in Europe

Readings: M, 99-119 and K, 102-14, 126-37

Theme: Be prepared to discuss the Reformation in Germany and Geneva. Class discussion will
focus on the following questions: What caused them? How were they similar and different?
What role did personalities play?

Assignment: E-mail a summary of the readings in K.
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Sept. 16

Sept. 21

Sept. 23

Sept. 28

Sept. 30

Oct. 5

Oct. 7

The Reformation in England

Readings: M, 119-22 and K, 138-60, 188-202

Theme: Class discussion will focus on the following questions: How did the Reformation differ
in England? In what ways was it similar to the Reformation in Europe? What was the role of
Henry VIII? Were his actions justified?

Assignment: First paper due (see “European History 201 Paper Assignments” in this syllabus for a
description of the assignment).

The Catholic Reformation

Readings: M, 122-36 and K, 161-87, 203-14

Theme: Class discussion will focus on the following questions: How did the Roman Catholic
Church respond to the Reformation? Were the church’s reforms sufficient? Why or why not?
Was the Catholic Church weakened or strengthened by the Reformation?

Assignment: E-mail a summary of the readings in K.

The Wars of Religion

Readings: M, 136-72 and Myron P. Gutman, “The Origins of the Thirty Years’ War” (in Lessons
and Analogies from Early Major Wars) a special section in Journal of Interdisciplinary History
18, no. 4 (Spring 1988): 749-70

Theme: Be prepared to discuss the relationship between politics and religion in the period as well
as the origins of the Thirty Years’ War.

First Examination

Please bring blue books. The exam will blend identifications and essays, and there will be choices
in both sections. All identifications will be drawn from the lists posted on Blackboard.

The Rise of the Atlantic States: Spain and England, 1469-1618

Reading: M, 177-221
Theme: Be prepared to discuss the differences between Spanish and English societies and why
they evolved in such different ways.

Politics, Religion, and Society: England in the Stuart Century

Readings: M, 222-48 and K, 215-36

Theme: Be prepared to discuss the issues that divided the peoples of the British Isles and the
issues they held in common.

Assignment: E-mail a summary of the readings in K.

Politics, Religion, and Society: The Dutch Republic

Readings: M, 249-60 and Richard W. Unger, “Dutch Herring, Technology, and International
Trade in the Seventeenth Century,” Journal of Economic History 40, no. 2 (1980): 253-80

Theme: Be prepared to discuss the geography, politics, religion, and economy of the Dutch
Republic.

Assignment: E-mail a brief critique of the Unger article, indicating its thesis, main arguments, and
evidence used.



Oct. 12

Oct. 14

Oct. 19

Oct. 21

Oct. 24

Oct. 26

Course Organization

Absolutism: France

Readings: M, 261-83 and Dorothy R. Thelander, “Mother Goose and Her Goslings: The France of
Louis XIV as Seen through the Fairy Tale,” Journal of Modern History 54, no. 3 (Sept. 1982):
467-96

Theme: Be prepared to discuss the absolutism of Louis XIV, Versailles as an expression of that
absolutism, and the role of the fairy tales of the times.

Absolutism: Hapsburg, Prussian, Russian, and Swedish Models

Reading: M, 283-306
Assignment: Second paper due (see “European History 201 Paper Assignments” in this syllabus
for a description of the assignment).

The New Science

Readings: M, 311-34; K, 237-53; and Gabriella Berti Logan, “The Desire to Contribute: An
Eighteenth-Century Italian Woman of Science,” American Historical Review 99, no. 3 (1994):
785-812

Theme: Class discussion will focus on the following questions: What was the Scientific
Revolution? What are its defining characteristics? Why were developments in the sciences
not limited to any geographical region or culture? Who were the individuals involved in
the changes? What roles did women play? How was scientific information spread? What
connections, if any, existed between the Renaissance and the Scientific Revolution? What
were its successes and failures? Why is this age significant?

Assignment: E-mail a critique of the Logan article, indicating its thesis, main arguments, and
evidence.

Economic and Social Change in the Eighteenth Century

Readings: M, 376-416 and Lutz K. Berkner, “The Stem Family and the Developmental Cycle of the
Peasant Household: An Eighteenth-Century Austrian Example,” American Historical Review
77, no. 2 (April 1972): 398-418

Assignment: E-mail a critique of the Berkner article, indicating its thesis, main arguments, and
evidence.

Second Examination
Please bring blue books. The exam will blend identifications and essays, and there will be choices
in both sections. All identifications will be drawn from the lists posted on Blackboard.

European Economic Expansion in the Eighteenth Century

Readings: Go to the Spartacus Web site (www.spartacus.schoolnet.co.uk/) and read the sections
on the African slave trade, the slave ships, and the accounts by Olaudah Equiano, Zamba
Zembola, Mary Prince, and Ottobah Cugoano.

Theme: Class discussion will focus on the following questions: What does each account reveal
about the trade? How are the accounts similar? How do they differ?
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Oct. 28

Nov. 2

Nov. 4

Nov. 9

Nov. 11

Nov. 16

Nov. 18

Dynasticism and Politics in the Eighteenth Century: The Sinews of Power

Reading: M, 419-65

Theme: Class discussion will focus on the following questions: What was the eighteenth-century
state system? What were the major distinctions between Great Britain and the Continental
states during this period? How do you account for the distinctions? What was the role of
organized religion? The aristocracy? Changing economic realities? Does a discussion of class
make sense in this century?

Eighteenth-Century Wars for Empire: France and Britain

Reading: Patrice Louis-Rene Higonnet, “The Origins of the Seven Years’ War,” Journal of Modern
History 40, no. 1 (March 1968): 57-90

Theme: Class discussion will focus on the following questions: How convincing is this
interpretation? What caused the land and global wars between the powers? How could they
have been prevented? What were their consequences for Europe?

Assignment: E-mail a summary of the Higonnet article, indicating its major points.

The Enlightenment: Ideas and Influence

Readings: M, 335-61, 369-75
Theme: Be prepared to discuss the major ideas of the period, the definitions of Enlightenment,
and the men and women who sought to transform society.

The Enlightenment: Ideas and Influence

Readings: Go to the Enlightenment page of the Internet Modern History Sourcebook Web site
(www.fordham.edu/halsall/mod/modsbook10.html#The%20Enlightenment) and look at the
sources there, specifically Voltaire, “Letters on the English” (numbers I, I, V, VI, VII, VIII,
X, XI, and XIV); Kant, “What Is Enlightenment?”; and Paine, “Of the Religion of Deism
Compared with the Christian Religion.”

The Enlightenment: Ideas and Influence

Readings: Go to the Enlightenment page of the Internet Modern History Sourcebook Web site
and read Rousseau, “A Discourse upon the Origin and the Foundation of the Inequality
among Mankind” and Condorcet, “On the Future Progress of the Human Mind.”

Enlightened Absolutism

Readings: M, 361-69 and Brenda Meehan-Waters, “Catherine the Great and the Problem of
Female Rule,” Russian Review 34, no. 3 (July 1975): 293-307

Theme: Be prepared to discuss the appropriateness of enlightened absolutism.

Assignment: E-mail a critique of Meehan-Waters’s article, including its thesis, main arguments,
and evidence.

The French Revolution

Reading: M, 469-516
Theme: Be prepared to discuss causes, consequences, and sources and interpretations of the
French Revolution as well as the role of propaganda.
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Nov. 23 The French Revolution

Theme: Be prepared to discuss the stages of the French Revolution and European responses.
Assignment: Third paper due (see “European History 201 Paper Assignments” in this syllabus for
a description of the assignment).

Nov. 30 Napoleon and Europe: Victory and Expansion

Reading: M, 517-52
Theme: Be prepared to discuss Napoleon’s rise to power, the establishment of the Empire, and
domestic reforms.

Dec.2 Napoleon and Europe

Readings: Harold T. Parker, “Why Did Napoleon Invade Russia?: A Study in Motivation and the
Interrelations of Personality and Social Structure,” Journal of Military History 54, no. 2 (April
1990): 131-46 and Paul W. Schroeder, “Napoleon’s Foreign Policy: A Criminal Enterprise,”
Journal of Military History 54, no. 2 (April 1990): 147-62

Theme: Be prepared to discuss the invasion of Russia and the consequences for Napoleon and for
France.

Dec.9 Final Examination

Please bring blue books. The final will blend multiple-choice questions and identifications, and
there will be choices in both sections. All identifications will be drawn from the lists posted
on Blackboard.

European History 202: Required Readings

Beaudoin, Steven M., ed. The Industrial Revolution. Boston: Houghton Mifflin, 2003.
Cited in the syllabus as B.

Daniels, Robert V., ed. Soviet Communism from Reform to Collapse. Boston: Houghton Mifflin, 1995.
Cited in the syllabus as D.

Merriman, John. A History of Modern Europe. 2nd ed. New York: W. W. Norton, 1999.
Cited in the syllabus as M.

Roberts, Robert. The Classic Slum: Salford Life in the First Quarter of the Century. London: Penguin, 1990.
Cited in the syllabus as R.

Additional readings from sources located on the Internet and in Carrier Library will also be assigned
throughout the semester. Individual classes will focus on themes. To understand the lectures and
participate in discussions, you must complete all of the listed assignments before the class meets.

European History 202: Daily Themes and Assignments

Jan. 13 Introduction, Expectations, and a Rapid Overview of the French Revolution and Napoleonic
Period

Jan. 15 The Continent “Restored”: Challenges and Opportunities
Reading: M, 587-628
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Jan. 20

Jan. 22

Jan. 27

Jan. 29

Feb. 3

Feb. 5

Britain “Restored”: The Age of Reform

Readings: M, 629-37 and a biographical article from the Dictionary of National Biography in
Carrier Library about one of the following people: Robert Stewart, Viscount Castlereagh;
Arthur Wellesley, Duke of Wellington; George Canning; Robert Banks Jenkinson, Lord
Liverpool; Lord John Russell; Daniel O’Connell; Jeremy Bentham; William Cobbett; Earl
Charles Grey; William Wilberforce

Theme: Be prepared to discuss the politics of postwar Britain, the nature of leadership, and
opposition. What issues divided Tories, Whigs, and Radicals? What common characteristics
did political leaders share? What distinguished them? How were issues resolved? What
matters could not be resolved?

Assignment: E-mail a summary of the DNB article (100-150 words).

The Bourgeoisie, Liberalism, and Romanticism

Reading: M, 638-68

Theme: Class discussion will begin with definitions of each term in the context of the times
and then focus on the following questions: What were the aspirations of the bourgeoisie?
What did they value? What divided some from others? How did liberalism influence the
bourgeoisie? What problems did the bourgeoisie have with liberal ideas and values? What
challenges did romanticism pose to both the bourgeoisie and liberalism? What were the
principal contributions and legacies of romanticism?

The Industrial Revolution, 1800-50: Process and Implications

Readings: M, 669-708 and then visit the Spartacus Web site (www.spartacus.schoolnet.co.uk/
Textiles.htm) and read the following sections: Textile Inventions, Textile Entrepreneurs, Life
in a Textile Factory, and Factory Workers.

Theme: Be prepared to discuss the factors responsible for industrialization, including the
processes in the textile industries as well as the consequences for working people and their
families.

Industrialization

Reading: B, 2-135
Theme: Be prepared to discuss definitions, origins, nature, and sites. Please bring three questions
about the readings.

Industrialization

Reading: B, 136-226
Theme: Be prepared to discuss class formation, work experience, gender, family, and class.

Socialism: Utopian and Marxian

Readings: M, 708-14 and articles on Robert Owen, Anna Doyle Wheeler, and William Thompson
in Biographical Dictionary of Modern British Radicals, 1770-1830, Vol. 1, edited by Joseph
O. Baylen and Norbert J. Gossman (Atlantic Highlands, N.J.: Humanities Press, 1979-84) in
Carrier Library

Theme: Class discussion will focus on the following questions: Why did Marx refer to the
Romantic Socialists as utopian? Was his assessment accurate? Why is the term Romantic
Socialist more accurate? What characterized their activities and prompted their visions?
What were their long-term contributions? What distinguishes the writings and approaches of
Marx? What are the characteristics of his system and his vision of history?



Feb. 10

Feb. 12

Feb. 17

Feb. 19

Feb. 24

Feb. 26
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The Revolutions of 1848

Reading: M, 715-52

Theme: Class discussion will focus on the following questions: Why did the Revolutions of 1848
occur when and where they did? What were their causes and consequences? Why were there
no revolutions at the western and eastern extremities of Europe? What did the Revolutions
reveal about European liberalism, nationalism, conservatism, radicalism, and socialism?

Assignment: First paper due (see “European History 202 Paper Assignments” in this syllabus for a
description of the assignment).

Unification: Italy and Germany

Readings: M, 753-86 and Nancy Nichols Barker, “Austria, France, and the Venetian Question,
1861-66,” Journal of Modern History 36, no. 2 (June 1964): 145-54

Theme: Class discussion will focus on the following questions: How were the movements for
unification similar in Italy and Germany? How did they differ? What roles did romanticism,
nationalism, and liberalism play? What do the movements reveal about the role of political
leaders and strength of will? How did movements for unification influence other parts of
Europe?

Assignment: E-mail a summary of the article (150 words).

Assessment Day

Class does not meet.

Dominant Powers in the Age of Liberalism: Britain

Readings: M, 787-806 and Agatha Ramm, “The Parliamentary Context of Cabinet Government,
1868-1874,” The English Historical Review 99, no. 393 (Oct. 1984), 739-69

Theme: Be prepared to discuss the nature of British parliamentary government in the period as
well as the differences between Benjamin Disraeli and W. E. Gladstone. Class discussion will
also focus on the following questions: What distinguished the philosophies and approaches
to government of conservatives and liberals? What did each party achieve? Where did each
fail? How were politics becoming more “modern” in this period? Did the changes improve the
lives of English families? Who was left out? Why?

Dominant Powers in the Age of Liberalism: Russia and France

Readings: M, 806-43 and Karen Offen, “Depopulation, Nationalism, and Feminism in Fin-de-
Siécle France,” American Historical Review 89, no. 3 (June 1984): 648-76

Theme: Be prepared to discuss Offen’s thesis and its implications as well as the distinctions
between Russia and France in the period, and the factors most responsible. Class discussion
will also focus on the following questions: What were the roles of women in each society?
How were their experiences similar? How did they differ?

Assignment: E-mail a summary of the article (150 words) and comment on its sources.

First Examination

Please bring blue books. The exam will blend identifications and essays, and there will be choices
in both sections. All identifications will be drawn from the lists posted on Blackboard. This
exam, though given on the 26™, covers only those materials identified on the syllabus and
discussed in class through 12 February.
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Mar. 2

Mar. 4

Mar. 10

Mar. 16

Mar. 18

Mar. 23

Mar. 25

36

Industrialization, Urbanization, and Society, 1870-1914

Readings: M, 844-81 and R, 1-128

Theme: Class discussion will focus on the following questions: How is the world described by
Roberts comparable to that discussed in Merriman? What are some specific similarities and
differences? Are conditions in Manchester comparable to those in other industrial cities of
Europe at the same time? Why or why not? What roles did government play in changing the
conditions? Why was there no revolution among the masses? What sources are necessary to
study the urban working classes in this period? What are these sources’ strengths and limits?

Mass Politics and Nationalism

Readings: M, 902-58 and R, 129-254

Theme: Be prepared to discuss the nature of mass politics and the role of nationalism in this
period. Class discussion will also focus on the following questions: How did nationalism
influence the working classes? The bourgeoisie? The aristocrats? Were the responses similar
across Europe?

Spring Recess Through March 14

Imperialism

Readings: M, 959-1002 and Daniel R. Headrick, “The Tools of Imperialism: Technology and the
Expansion of European Colonial Empires in the Nineteenth Century,” Journal of Modern
History 51, no. 2 (June 1979), 231-63

Theme: Be prepared to discuss the “New Imperialism.” Class discussion will also focus on
the following questions: What were its characteristics? How did it differ from traditional
imperialism? What is the value of Headrick’s thesis? What are the weaknesses in his
argument?

Assignment: E-mail a summary of the Headrick article (200 words).

Intellectual History at the Fin de Siécle
Reading: M, 882-901

The Origins of the Great War (World War I)

Reading: M, 1003-38

Theme: Be prepared to discuss the long-term causes of the Great War and the role of each nation
in the run up to 1914. How was the war a logical consequence of the interplay of these forces?
How did it represent a failure of politics and diplomacy in the period?

Assignment: Second paper due (see “European History 202 Paper Assignments” in this syllabus
for a description of the assignment).

The Great War

Readings: M, 1039-70 and the poems “1914,” “Strange Meeting,” “The Parable of the Old Man and
the Young,” “Anthem for Doomed Youth,” and “Dulce et Decorum Est” on the War Poems
and Manuscripts of Wilfred Owens Web site (www.hcu.ox.ac.uk/jtap/warpoems.htm)

Theme: Be prepared to contrast what the war meant to Owen (a decorated British officer and
poet) and discuss what it meant to others of his generation. Class discussion will also focus on
the following questions: How does Owen present the war? How was his generation changed
by the Great War? How valuable are these poems as historical sources for the war? In what
ways was Europe forever changed by the war? What factors made the war so devastating?
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Mar. 30 The Russian Revolution

Apr. 1

Apr. 6

Apr. 8

Apr. 13

Apr. 15

Readings: M, 1085-1124 and news articles from 1917 and 1918 about the Revolution in the New
York Times online in Carrier Library

Theme: Class discussion will focus on the following questions: What caused the Revolution?
What characterized its process? How did the Bolsheviks succeed? What was the European
response? Was it a correct assessment of the situation? How was the Revolution covered in the
press?

Second Examination

Please bring blue books. The exam will blend identifications and essays, and there will be choices
in both sections. All identifications will be drawn from the lists posted on Blackboard.

The Quest for Stability in the 1920s

Reading: M, 1139-85

Theme: Class discussion will focus on the following questions: How had Europe changed as a
result of the war? What were the major issues confronting Europeans of every social class
in the period? How did each respond? What actions did governments take in the period?
Did they make good choices? Why or why not? Did governments recognize the impact of
what had happened and the implications of the war? Were the changes similar for men and
women? What were the economic consequences of the war? What were the intellectual and
cultural responses?

The Depression and Dictatorship

Reading: M, 1186-229

Theme: Class discussion will focus on the following questions: How and why did fascism develop
in Italy? What were its basic elements? Who was Mussolini and what was his appeal? What
was the impact of fascism on men and women? How did it evolve in Italy? How and why did
the Nazis rise to power in Germany? How did Nazism evolve in Germany? What were its
basic elements? What was its impact on men and women? Who was Hitler and what was his
appeal?

The Coming of War

Reading: M, 1230-39

Theme: Be prepared to discuss the long- and short-term causes of the war. Class discussion will
also focus on the following questions: What was the role of European pacifism? Why were
liberal democracies so ineffective during this period? What was the impact of events in
Spain? Could war have been prevented? How? When?

World War I1

Reading: M, 1239-90

Theme: Be prepared to briefly focus on the major turning points before addressing the
consequences on the battlefields and at home. Class discussion will also focus on the
following questions: What roles did European leaders play in prosecuting the war? What roles
did the people play?
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Apr. 20 Europe in the Postwar Era

Reading: M, 1291-1350

Theme: Be prepared to discuss postwar reconstruction and the changes in the political map
of Europe. Class discussion will also focus on the following questions: Why and how did
reconstruction take place in Eastern and Western Europe? In what ways was the process
similar? In what ways did it differ? How were domestic politics altered across Europe? What
were the implications of the Cold War? How were individuals and groups within each culture
influenced by the changes?

Apr. 22 Unity and the Search for Economic Union

Reading: M, 1351-69

Theme: Class discussion will focus on the following questions: How did the economic systems
evolve in Eastern and Western Europe? Why were they so different? What were the
consequences for Europeans? What was the impact of economic forces on the everyday lives
of Europeans?

Apr. 27 The End of the Cold War, the Collapse of the Soviet Union, and the Emergence of
Contemporary Europe

Readings: M, 1370-1410 and D, 1-128

Apr.29 The End of the Cold War, the Collapse of the Soviet Union, and the Emergence of
Contemporary Europe

Reading: D, 129-387

Apr. 30 Third Paper Due

Assignment: Papers must be submitted no later than 11:00 a.m. (see “European History 202 Paper
Assignments” in this syllabus for a description of the assignment).

May 6 Final Examination

Please bring blue books. The exam will blend identifications and essays, and there will be choices
in both sections. All identifications will be drawn from the lists posted on Blackboard.

Teaching Strategies

The two European history survey courses are taught in a lecture/discussion format. The questions on

the syllabus frame the daily discussion and are posted to the class electronic Blackboard along with the
syllabus, lists of identification terms, and documents for additional study. Students are responsible for
reading the text outside of class, and little class time is devoted to it except in response to questions.
Individual classes focus on a theme and questions designed to treat the topic and examine primary sources
and secondary interpretations that help illuminate it. Each lecture/discussion includes a PowerPoint
presentation of the main topics, the questions for discussion, and some documentary sources and visual
information. Every class includes some evaluation of evidence and interpretations. Students communicate
in class, on Blackboard discussion lists, and through e-mail. They may raise questions regarding sources or
interpretations, challenge sources, or seek additional information.

The identification lists (several hundred for each semester) are to be learned for class discussions (as
evidence illustrating or extending particular points) and in preparation for exams. Students must know the
person, place, or event, and be able to explain its historical significance. Complementing a set of specific
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identifications on each test and the final examinations are required focused essays. Two examples from a
recent European History 202 exam illustrates the additional use of the identifications as part of the essays:

1. Analyze the factors responsible for postwar economic progress in Western Europe and explain the
roles of five in shaping the process (Marshall Plan, Welfare State, OPEC, Charles de Gaulle, EEC,
Treaty of Maastricht). There are choices in each part.

2. Explain the goals and objectives of European Socialism between 1815 and 1914 and show how five
of the following contributed (Syndicalists, Sickness Insurance Law [1883], Charles Fourier, Robert
Owen, Karl Marx, Leo XIII). There are choices in each part.

Student Evaluation

The final course grade for European History 201 is divided into the following percents:

Two exams (worth 12% each) 24%
Final exam 20%
Three papers (worth 12% each) 36%
Class work and discussion, assigned 20%

readings, and e-mail summaries

The final course grade for European History 202 is divided into the following percents:

Two exams (worth 15% each) 30%
Final exam 20%
Three papers (worth 15% each) 45%
Class work and discussion, assigned 5%

readings, and e-mail summaries

Both European History 201 and European History 202 have two class examinations and a final. The
dates for these are noted in the Course Planner, and all examinations must be taken at the assigned time,
save in the event of extraordinary circumstances. Midterm exams for both courses blend identifications
with essay questions. There are choices in all of the essay and identification sections of the exams for
both courses. The required identifications, which are comprehensive, are drawn from Merriman, the class
sessions, and all of the lists posted on Blackboard. Final exams for both courses blend multiple-choice
questions and identifications.

Written assignments for all history survey courses total 10 to 15 pages to be completed outside of class.
Both European History 201 and European History 202 have three required outside papers, which are noted
in the Course Planner. Each paper should be five pages long and must be turned in at the beginning of
class on the day it is due. The papers for European History 202 must be based exclusively on the assigned
outside readings.

Grading Guidelines

® A means genuinely outstanding mastery of the subject, near flawless exposition, and incisive
interpretation.

® B means well above-average achievements in mastery of the subject, exposition, and interpretation
throughout the course.
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e C means comprehension of the basic concepts and competent exposition and interpretation. The
grade of C indicates the student has learned the subject at an appropriate university level.

¢ D means unsatisfactory comprehension but still barely passing.

¢ F means failure to comprehend the subject.

Teacher Resources

To prepare for each semester, I delve into the current scholarly literature, beginning with book reviews

of the most highly regarded monographs. The result is a reading list of monographs divided by topic or
theme. I read between 35 and 50 monographs each semester and try to build the new information into each
class. Next I turn to the standard scholarly journals and read as much as possible to improve my knowledge
and understanding of the most recent questions being asked in the scholarly community. This information
is also added to the materials I use for each class meeting. I make use of the online journal services that
JMU subscribes to, including JSTOR: The Scholarly Journal Archive, Historical Abstracts, and Project
Muse: Scholarly Journals Online. Finally, I make regular use of digital archives of primary sources and Web
sites (especially for maps and images). For me, the key to success in teaching European history is to read
the literature. There is neither substitute nor equal for this approach.

Student Activities

I give the following paper assignments and general instructions to my European History 201 and 202
students.

When writing papers for both of the European history survey courses, I expect you to refer to specific
documents to support your argument but to use quotations sparingly and only to illustrate the points
you have made. When you do quote from outside sources, place the page number in parentheses after the
quotation. Your essays must be reflective, interpretive studies and your generalizations must be supported
by specific articles.

European History 201 Paper Assignments

Paper 1

You are to write a critical interpretation of the ideas and accomplishments of Renaissance thinkers based
entirely on the documents found in the Kishlansky reader. Quotations should be kept to a minimum. Due
September 16.

Paper 2

I have posted a series of 14 documents from a recent AP European History Exam on the CAL server. You
are to prepare an essay on the following AP Exam document-based question (DBQ): Identify and analyze
the challenges to the security, unity, and prosperity of the Dutch Republic, 1650-1713.

In your analysis of the documents, take into account both Dutch and foreign opinion. How do you
account for the differences? As you analyze each document, consider the source of the document and its
author’s point of view. Your paper should group and integrate the documents into at least three major
categories, including economics.

Use only the DBQ documents and the Robert Unger article; you must use both. You may refer to
historical facts and developments not mentioned in the documents from the Merriman textbook or class
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coverage only. Do not quote the documents; rather, use them as evidence to support your points. This is not
a research paper; instead, this assignment is designed to test your ability to work with historical documents
and an interpretive secondary account. Due October 14.

Paper 3

You are to construct a paper that analyzes and synthesizes the Enlightenment from the documents found
on the Internet Modern History Sourcebook Web site. What are the principal issues or arguments in the
period? Are there consistent threads throughout the documents that suggest one, consistent Enlightenment,
or are there many conflicting and contradictory aspects? Why did different individuals adopt certain
positions? Due November 23.

European History 202 Paper Assignments

Paper 1

Read and analyze class formation and the standard of living as Europe industrialized in the nineteenth
century as described in the essays in Steven Beaudoin’s book The Industrial Revolution. Due February 10.

Paper 2

Analyze the social and economic conditions in Salford as described by Robert Roberts in his book The
Classic Slum. Due March 23.

Paper 3

Using the essays in Robert Daniel’s book Soviet Communism from Reform to Collapse, explain the factors
responsible for the collapse of the Soviet Union. Due April 30.
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Syllabus 2

Steven Mercado
Chaffey High School
Ontario, California

School Profile

School Location and Environment: Chaffey High School is located in Ontario, a city of approximately
150,000 people about 40 miles east of Los Angeles. Approximately 70 percent of the students qualify for
federal free or reduced lunch programs.

Grades: 9-12

Type: Public high school

Total Enrollment: 3,600 students

Ethnic Diversity: Hispanics comprise 73 percent of the student population; African Americans,
6 percent; and other minorities, 5 percent.

College Record: Of the 55 percent of the graduating seniors who attend college, approximately

one-third attend four-year institutions and two-thirds attend community colleges.

Personal Philosophy

The AP European History curriculum is rich and broad, enabling me to develop a variety of themes that
both my students and I find interesting. I especially love the opportunities to discuss philosophy, art, and
music. Students seem inherently drawn to these subjects as well.

I get a great sense of satisfaction from working with highly motivated students who appreciate the
academic challenge of the AP European History course. I deeply cherish the relationships and camaraderie
that develop throughout the year. Because my high school is set in an urban environment and has a high
percentage of minority students, many of whom will be the first in their families to attend college, I feel, in
a sense, that I am touching the future.

This AP course is an outstanding vehicle through which to provide students with a variety of skills that
are necessary for them to succeed in college. The most satisfying aspect of teaching this course is seeing
the academic and personal growth of the students throughout the year. Former students who have done
well in college have told me how their AP European History experience made a world of difference in their
preparation for college.

Class Profile

AP European History is offered to sophomores, juniors, and seniors. Between 20 and 25 students take the
course; approximately 80 percent are sophomores. While many of the AP European History students come
from the honors program, others have not taken any honors courses prior to taking the AP European
History course.

Course Overview

The objective of the course is to increase students’ understanding and appreciation of European history
while helping each student succeed on the AP European History Exam. The course is divided into two
semesters: (1) the Later Middle Ages through the Industrial Revolution, and (2) the Post-1815 Period to
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the present. Areas of concentration include social, political, and economic history coupled with an intense
study of cultural and intellectual institutions and their development. These areas are studied from a variety
of perspectives with the hope of providing a balanced view of history.

This course is taught at the college level. Major differences between a regular high school history course
and a college-level history course is the greater amount of reading and the depth of focus that is found
in the college-level course. Moreover, the AP curriculum demands higher-order thinking skills within
a rigorous academic context. Thus, students are frequently required to analyze, synthesize, and evaluate
primary and secondary historical sources, in addition to comprehending, memorizing, and applying facts.

Doing some work before the beginning of the new school year helps students more easily make the
transition to the rigorous AP course work. Although there are no mandatory readings for the course during
the summer, handouts for the first three chapters of the textbook are available at the library. Those students
who plan to take the AP European History course in the fall are directed to pick up their textbooks and the
handouts prior to the end of the preceding spring semester. These three chapters are covered during the
first month of the fall semester, so reading them over the summer provides students with an opportunity
for a healthy head start.

Course Outline
e Introduction and the Later Middle Ages (1 week)

® Unit 1. The Renaissance—includes humanism, the rise of the New Monarchs, and the Age of
Exploration (3 weeks)

® Unit 2. The Reformation and Religious Wars (2 weeks)
® Unit 3. The Age of Absolutism and Constitutionalism (2 weeks)

® Unit 4. The Eighteenth Century—includes the Scientific Revolution, the Enlightenment, and
economics and society (3 weeks)

® Unit 5. The French Revolution and Napoleonic Era (1 week)

® Unit 6. The Industrial Revolution (1 week)

e Unit 7. Politics from 1815 to 1848 and Nineteenth-Century Society (3 weeks)
e Unit 8. Unification, the Age of Mass Politics, and Imperialism (3 weeks)

e Unit 9. World War I and the Interwar Period (2 weeks)

® Unit 10. The Rise of Dictatorships and World War II (3 weeks)

e Unit 11. 1945 to the Present (2 weeks)

e Unit 12. AP Exam Review (3 weeks)

Course Planner

The Course Planner is only a guideline, as real life often dictates the need for flexibility. The amount
of class discussion time that is spent on the supplementary readings depends on the extent to which
the lecture material is completed. Certain reading assignments and an occasional practice DBQ may be
cancelled if we fall behind. The principle textbook for the course is the seventh edition of A History of
Western Society: Since 1300, by John P. McKay, Bennett D. Hill, and John Buckler. Full citations for the
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supplementary readings are provided under “Teacher Resources” in this syllabus. All of the dates in the
Course Planner are due dates.

First Semester

Introduction and the Later Middle Ages

Week 1

Tues. Introduction to the course

Wed. McKay: Chapter 12, “The Crisis of the Later Middle Ages”
Lecture: From Antiquity to the Middle Ages
Thurs. Homework: “Christine de Pisan, The City of Ladies”—Perry

“A Merchant of Paris, On Love and Marriage”—Perry (answer
questions 2—6 for both readings)

Lecture: The Crisis of the Later Middle Ages

Unit 1. The Renaissance

Week 2
Fri. McKay: Chapter 13, “European Society in the Age of the Renaissance”

Lecture: Renaissance Economics and Politics

Mon. Homework: “Professor Burckhardt and the Renaissance”—Rumsey (write a
one-page précis)
“Baldassare Castiglione’s The Courtier”—Weisner (write a half-
page précis)
Lecture: Humanism

Tues. Homework: “Niccolo Machiavelli, The Prince (1513)”—Kishlansky (answer
questions 1-6)
“Dante Alighieri, The Divine Comedy”—Perry (answer questions 1-2)
Lecture: Italian Renaissance Art: Painting

Wed. Homework: “Petrarch: The Father of Humanism”—Perry

“Leonardo Bruni: Study of Greek Literature and A Humanist
Educational Program”—Perry

“Pico della Mirandola, Oration on the Dignity of Man—Perry
(answer questions 1-4 for all three readings)

Lecture: Italian Renaissance Art: Sculpture and Architecture

Thurs. Lecture: Northern Renaissance and Christian Humanism: Erasmus, More,
Rabelais, Montaigne

Fri. Homework: “Desiderius Erasmus, In Praise of Folly (1509)"—Kishlansky
“Sir Thomas More, Utopia (1516)"—Kishlansky (answer all questions
for both readings)
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Week 3

Mon. Homework: “Francois Rabelais, Gargantua and Pantagruel”—Perry (answer this
question: In what ways did the curriculum recommended by
Gargantua reflect the ideas of the Renaissance humanists?)

Lecture: Northern Renaissance Art

Tues. McKay: Chapter 15 (Part II), “European Expansion” (pp. 502-23)
Lecture: Northern Renaissance Art (continued)

Wed. Lecture: The New Monarchs

Thurs. Lecture: The Age of Discovery: Conquerors and the Conquered

Fri. Geography Exam: Map of Europe

Presentation: Free-Response Essay Writing Tips

Week 4

Mon. Homework: Practice with Free-Response Question I

Activity: Peer review of the free-response question responses (read-arounds)
(see “Teaching Strategies” in this syllabus for a description of the class
activity)

Tues. Homework: Practice Free-Response Question II
Activity: Peer review of the free-response question responses (read-arounds)

Wed. Review for the unit exam
Thurs. Unit 1 Exam (multiple-choice and free-response questions)
Fri. Review the unit exam

Unit 2. The Reformation and Religious Wars

Week 5
Mon. McKay: Chapter 14, “Reform and Renewal in the Christian Church”
Lecture: The Folly of the Renaissance Popes and the Disintegration of the
Medieval Church
Tues. Homework: “Thomas a Kempis, The Imitation of Christ”—Perry (answer

questions 1-2)

Lecture: Pre-Luther Reform Movements, the Gutenberg Revolution, Christian
Humanism’s Impact

Wed. Lecture: The Protestant Reformation: Luther and Calvin, the Hapsburg
Resistance to Protestantism
Thurs. Homework: “Martin Luther, The Freedom of a Christian (1520) and Marriage

and Celibacy (1566)”—Kishlansky (answer questions 1-8)
“John Calvin, Institutes of Christian Religion (1534) and Catechism
(ca. 1540)"—Kishlansky (answer questions 1-8)

Lecture: The English Reformation

Fri. Homework: “The Twelve Articles of the Peasants of Swabia (1524) and Martin
Luther, Admonition to Peace (1525)"—Kishlansky (answer
questions 1-5)

“Canons and Decrees of the Council of Trent”—Perry

“Saint Ignatius Loyola, The Spiritual Exercises”—Perry (answer
questions 1-4 for both Perry readings)

Lecture: The Catholic (Counter) Reformation
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Week 6

Mon.

McKay: Chapter 15 (Part I), “The Age of Religious Wars” (pp. 487-502)
Homework: “Henry IV, The Edict of Nantes (1598)”—Kishlansky (answer
questions 1-5)

Lecture: Wars of Religion

Tues.

Homework: “Cardinal Richelieu, The Political Testament (1638)”—Kishlansky
(answer questions 1-5)
“Hans von Grimmelshausen, Simplicissimus (1669)"—
Kishlansky (answer questions 1-5)

Lecture: Wars of Religion (continued)

Wed.

Review for the unit exam

Thurs.

Unit 2 Exam (multiple-choice and free-response questions)

Fri.

Review the unit exam

Unit 3. The Age of Absolutism and Constitutionalism

Week 7
Mon. McKay: Chapter 16, “Absolutism and Constitutionalism in Western Europe (ca.
1589-1715)”
Lecture: The Development of Absolutism in Western Europe
Tues. Lecture: The Age of Louis XIV
Wed. Homework: Weisner, chapter 14, pp. 324-50 (answer the questions on Louis
XIV)
Lecture: The Wars of Louis XIV
Thurs. Lecture: The Wars of Louis XIV (continued)
Fri. Homework: “Thomas Hobbes, Leviathan (1651)"—Kishlansky (answer
questions 1-5)
“James I, True Law of Free Monarchies and A Speech to
Parliament”—Perry (answer questions 1-2)
“Conrad Russell, The Causes of the English Civil War”—Sherman
Lecture: The English Civil War
Week 8
Mon. Homework: “The English Declaration of Rights”—Perry (answer questions 1-2)
Lecture: The Glorious Revolution
Tues. Lecture: The Glorious Revolution (continued)
Wed. McKay: Chapter 17, “Absolutism in Eastern Europe to 1740”
Lecture: The Fall of Three Empires: Holy Roman, Polish, and Ottoman; the
Rise of the Austrian Empire
Thurs. Lecture: The Fall of the Three Empires (continued)
Fri. Lecture: The Rise of Prussian and Russian Absolutism
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Week 9

Mon.

Homework: Multiple-Choice Review Set I

Activity: Review for the midterm exam, Jeopardy style (see “Teaching Strategies”

in this syllabus for a description of the class activity)

Tues.

Homework: Complete teacher-created practice multiple-choice test
Activity: Review for the midterm exam, Jeopardy style

Wed.

Homework: Complete teacher-created practice multiple-choice test
Activity: Review free-response question themes for the midterm exam

Thurs.

Midterm Exam: Units 1-3 (multiple-choice and free-response questions)

Fri.

Review the midterm exam

End of the First Quarter

Week 10

Mon.

Activity: Introduction to document-based question (DBQ) writing

Tues.

Homework: DBQ practice exam (2004-B, Pilgrimage of Grace)
Activity: Peer review of the DBQ responses (read-arounds)

Wed.

Homework: DBQ practice exam (2000, Festivals)
Activity: Peer review of the DBQ responses (read-arounds)

Thurs.

DBQ Exam (2004, Attitudes Toward “the Poor™)

Fri.

Review the DBQ exam
McKay: Chapter 18, “Toward a New World-View”
Lecture: The Scientific Revolution

Unit 4. The Eighteenth Century

Week 11

Mon.

Homework: “Nicolaus Copernicus, On the Revolutions of the Heavenly

Spheres”—Perry

“Cardinal Bellarmine, Attack on the Copernican Theory”—Perry

“Galileo Galilei, The Starry Messenger”—Perry

“Galileo Galilei, Letter to the Grand Duchess Christina”—Perry

“Francis Bacon, Refutation of Philosophies”™—Perry

“William Harvey, The Motion of Heat and Blood in Animals™—
Perry (answer all questions related to these six readings)

Lecture: Impact of the Scientific Revolution on Society

Tues.

Veterans Day (no school)

Wed.

Homework: “René Descartes, Discourse on Method (1637)”—Kishlansky (answer
questions 1-5)
“Isaac Newton, Principia Mathematica”—Perry (answer
questions 1-4)

Lecture: The Enlightenment
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Week 11
Thurs. Homework: “John Locke, The Second Treatise Concerning Government”™—
Kishlansky (answer questions 1-5)
“Immanuel Kant, What Is Enlightenment?”—Perry (answer
questions 1-3)
“Thomas Jefferson, Declaration of Independence”—Perry (answer
questions 1-2)
Lecture: Classical Liberalism
Fri. Homework: “Adam Smith, The Wealth of Nations (1776)"—Kishlansky (answer
questions 1-5)
“John Locke, Essay Concerning Human Understanding”—Perry
“John Locke, Some Thoughts Concerning Education”—Perry
“Claude Helvétius, Essays on the Mind and A Treatise on Man”—
Perry
“Jean Jacques Rousseau, Emile”—Perry (answer questions 1-7 for
the four Perry readings)
Lecture: The Enlightenment and Society
Week 12
Mon. Homework: “Voltaire, Candide (1759)”—XKishlansky
“Jean Jacques Rousseau, The Social Contract (1762)"—Kishlansky
“Montesquieu, Spirit of the Laws (1748)”—Kishlansky (answer all 16
questions related to these 3 readings)
Lecture: The Philosophes
Tues. Homework: “Voltaire, A Plea for Tolerance and Reason”—Perry (answer
questions 1-4)
“Thomas Paine, The Age of Reason”—Perry
“Baron d’Holbach, Good Sense”—Perry (answer questions 1-2)
Lecture: The Philosophes (continued)
Wed. Homework: “Denis Diderot, Encyclopedia”—Perry (answer questions 1-4)
Lecture: The Later Enlightenment and the Challenge of Romanticism
Thurs. Lecture: Enlightened Despotism
Fri. McKay: Chapter 19, “The Expansion of Europe in the Eighteenth Century”
Lecture: The Agricultural Revolution, Population Explosion, and the Cottage
Industry
Week 13
Mon. Lecture: The Atlantic Economy in the Seventeenth and Eighteenth Centuries,
and the Colonial Wars
Tues. McKay: Chapter 20, “The Changing Life of the People”
Lecture: Life in the Eighteenth Century
Wed. Thanksgiving Holiday (no school)
Thurs. Thanksgiving Holiday (no school)
Fri. Thanksgiving Holiday (no school)
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Week 14

Mon.

Homework: DBQ Practice Exam (1993, Renaissance Education)

Tues.

Discuss the practice DBQ exam and review for the DBQ and unit exams

Wed.

DBQ Exam (1998, Gin Act)

Thurs.

Unit 4 Exam (multiple-choice and free-response questions)

Fri.

Review the DBQ and unit exams

Unit 5. The French Revolution and Napoleonic Era

Week 15

Mon.

McKay: Chapter 21, “The Revolution in Politics, 1775-1815”

Lecture: The Age of Montesquieu (1789-91): National Assembly and Legislative
Assembly

Tues.

Homework: “Abbé de Sieyes, What Is the Third Estate? (1789)"—XKishlansky
(answer questions 1-5)
“The Declaration of the Rights of Man (1789) and Olympe de
Gouges, The Declaration of the Rights of Woman (1791)"—
Kishlansky (answer questions 1-6)
“Edmund Burke, Reflections on the Revolution in France (1790)"—
Kishlansky (answer questions 1-5)
Lecture: The Age of Rousseau (1791-99): The National Convention and
Robespierre

Wed.

Lecture: Thermidor and the Directory

Thurs.

Lecture: Napoleon: The Age of Voltaire (1799-1815)

Fri.

Lecture: Napoleon: Empire and Fall

Unit 6. The Industrial Revolution

Week 16

Mon.

McKay: Chapter 22, “The Revolution in Energy and Industry”
Lecture: The Industrial Revolution

Tues.

Homework: “Thomas R. Malthus, On the Principle of Population”—Perry
(answer questions 3-6)

Lecture: The Industrial Revolution in Continental Europe

Wed.

Lecture: Social Implications of the Industrial Revolution

Thurs.

Review for the units exam

Fri.

Units 5 and 6 Exam (multiple-choice and free-response questions)
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Unit 7. Politics from 1815 to 1848 and Nineteenth-Century Society

Week 17

Mon.

Review the units exam

Tues.

McKay: Chapter 23, “Ideologies and Upheavals, 1815-1850”
Lecture: The Congress of Vienna and Conservatism

Wed.

Homework: “Karlsbad Decrees”—Perry (answer questions 3—4)
“J. S. Mill, On Liberty (1859)"—Kishlansky (answer questions 1-5)

Lecture: Liberalism and the Revolutions of 1830 and 1848

Thurs.

Homework: “Pierre Proudhon, What Is Property? (1840) and The Great Charter
(1842)”—Kishlansky (answer questions 1-10)
“Karl Marx and Friedrich Engels, The Communist Manifesto
(1848)”—Kishlansky (answer questions 1-5)

Lecture: Nationalism and the Revolutions of 1830 and 1848

Fri.

Homework: “Giuseppe Mazzini, Young Italy”—Perry
“Alexis de Tocqueville, Recollections”—Perry
“Carl Schurz, Reminiscences”—Perry (answer questions 1-6 for
these three readings)

Lecture: Romanticism and Socialism

Week 18

Mon.

Review for the final exam this week
Homework: Multiple-Choice Review Set I
Quiz 1: Unit 1 (identification and fill-in-the-blank)

Tues.

Homework: Multiple-Choice Review Set II
Quizzes 2 and 3: Units 1 and 2 (identification and fill-in-the-blank)

Wed.

Homework: Multiple-Choice Practice Test I
Quizzes 4 and 5: Units 2 and 3 (identification and fill-in-the-blank)

Thurs.

Homework: Multiple-Choice Practice Test II
Quizzes 6 and 7: Units 3 and 4 (identification and fill-in-the-blank)

Fri.

Homework: Multiple-Choice Practice Test III
Quizzes 8 and 9: Units 4 and 5 (identification and fill-in-the-blank)

Week 19

Mon.

Martin Luther King, Jr. Day (no school)

Tues.

Homework: Multiple-Choice Practice Test IV
Quizzes 9 and 10: Unit 6 and “Periods” (identification and fill-in-the-blank)

Final Exam: Units 1-6 (80 multiple-choice questions, 1 free-response question)
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Second Semester

Unit 7. Politics from 1815 to 1848 and Nineteenth-Century Society (continued)

Week 1
Mon. Day between semesters (no school)
Tues. Review the final exam
Wed. McKay: Chapter 24, “Life in the Emerging Urban Society”

Lecture: The Second Industrial Revolution

Thurs. Homework: “Sir Edwin Chadwick, Inquiry into the Condition of the Poor
(1842)”—Kishlansky (answer questions 1-6)
Lecture: Urbanization
Fri. Homework: “Charles Darwin, The Descent of Man (1871)”—Kishlansky
(answer questions 1-4)
“Sigmund Freud, The Interpretation of Dreams (1899)”—XKishlansky
(answer questions 1-5)

Lecture: Social Structure and the Changing Family in the Nineteenth Century

Week 2

Mon. Lecture: Romanticism, Realism, and Impressionism in Art

Tues. Lecture: Fin-de-Siécle, Philosophy, and Science

Wed. Homework: “Emile Zola, The Experimental Novel”—Perry

“Charles Dickens, Hard Times”—Perry (answer questions 2—4 for
both readings)
Activity: Review for the DBQ and unit exams
Thurs. DBQ Exam (2002, Industrial Revolution)
Fri. Unit 7 Exam (multiple-choice and free-response questions)

Unit 8. Unification, the Age of Mass Politics, and Imperialism

Week 3
Mon. Lincoln’s Birthday (no school)
Tues. Review the DBQ and unit exams
Wed. McKay: Chapter 25, “The Age of Nationalism, 1850-1914”
Lecture: The Second French Empire and the Crimean War
Thurs. Lecture: The Unification of Italy
Fri. Lecture: The Unification of Germany
Week 4
Mon. Presidents’ Day (no school)
Tues. Homework: “Emmeline Pankhurst, Why We Are Militant”—Perry (answer

questions 3—4 and write a half-page précis)
Lecture: The Age of Mass Politics (1871-1914): Great Britain and France
Wed. Lecture: The Age of Mass Politics (1871-1914): Germany and Austria-Hungary

Thurs. McKay: Chapter 26, “The West and the World”
Lecture: Causes of the “New Imperialism”

Fri. Lecture: Imperialism in Africa and Asia
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Week 5

Mon.

Homework: “J. A. Hobson, Imperialism (1902)”—Kishlansky
“Cecil Rhodes, Confession of Faith (1877)”—Kishlansky
“Rudyard Kipling, The White Man’s Burden (1899)”—Kishlansky
(answer all questions related to these three readings)

Lecture: Imperialism (continued)

Tues.

Review for the DBQ Exam

Wed.

DBQ Exam (1998, German Nationalism)

Thurs.

Review the DBQ Exam and review for the unit exam

Fri.

Unit 8 Exam (multiple-choice and free-response questions)

Unit 9. World War I and the Interwar Period

Week 6

Mon.

Review the unit exam

Tues.

McKay: Chapter 27, “The Great Break: War and Revolution”
Lecture: Causes of World War I

Wed.

Homework: “Heinrich von Treitschke, The Greatness of War”—Perry (answer
questions 1-4)
“Erich Maria Remarque, All Quiet on the Western Front”—Perry
(answer questions 1-3)

Lecture: The Great War

Thurs.

Lecture: European Society during World War I

Fri.

Homework: “Woodrow Wilson, The Fourteen Points (1918)"—Kishlansky
(answer questions 1-5)

Lecture: The Versailles Treaty and Consequences of the War

Week 7

Mon.

Homework: “Alexander II and Prince Kropotkin, The Emancipation of the Serfs

(1861)”—Kishlansky

“Prince Peter Kropotkin, Memoir”—Kishlansky (answer questions
1-4 for the two Kropotkin readings)

“V. 1. Lenin, What Is to Be Done? (1902)”—Kishlansky (answer
questions 1-5)

“The Kishinev Pogrom, 1903”—Perry

“Theodor Herzl, The Jewish State”—Perry (answer questions 6-7
for both Perry readings)

Lecture: Russian Politics and Society, 1815-1917

Tues.

Homework: “N. N. Sukhanov, Trotsky Arouses the People”—Perry
“V. 1. Lenin, The Call to Power”—Perry (answer questions 1-3 for
the Sukhanov and Lenin readings)
“Proclamation of Kronstadt Rebels”—Perry (answer question 1)

Lecture: Causes of the Russian Revolution

Wed.

Lecture: Results of the Russian Revolution

Thurs.

McKay: Chapter 28, “The Age of Anxiety”
Lecture: Modern European Thought
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Fri.

Homework: “Jean-Paul Sartre, Existentialism (1946)”—Kishlansky (answer
questions 1-5)
“Paul Valéry, Disillusionment”—Perry (answer question 1)
“Friedrich Nietzsche, Birth of Tragedy, The Will to Powet, and
The Antichrist”—Perry (answer questions 1-6)
Lecture: European Politics in the 1920s and the Great Depression
Review for the unit exam

Unit 10. The Rise of Dictatorships and World War II

Week 8

Mon.

Unit 9 Exam (multiple-choice and free-response questions)

Tues.

Review the unit exam

Wed.

McKay: Chapter 29, “Dictatorships and the Second World War”
Lecture: Totalitarianism in Russia: Lenin and Stalin

Thurs.

Homework: “Alexander Solzhenitsyn, One Day in the Life of Ivan Denisovich
(1962)”—Kishlansky (answer questions 1-5)
“Joseph Stalin, Liquidation of the Kulaks”—Perry
“Lev Kopelev, Terror in the Countryside”—Perry (answer questions
1-3 for both Perry readings)

Lecture: Totalitarianism (continued)

Fri.

Lecture: Fascism in Italy

Week 9

Mon.

Homework: “Benito Mussolini, Fascist Doctrine (1932)"—Kishlansky
“Adolf Hitler, Mein Kampf (1923)”—Kishlansky (answer all
questions related to both readings)

Lecture: Fascism (continued)

Tues.

Lecture: Nazi Germany

Wed.

Homework: “Neville Chamberlain, In Defense of Appeasement”—Perry
(answer questions 1-3)
“Winston Churchill, A Disaster of the First Magnitude”—Perry
(answer questions 4-6)

Lecture: Nazi Germany (continued)

Thurs.

Lecture: The Road to War

Fri.

Lecture: The World at War

End of the Third Quarter
Spring Break
Begin studying for the AP Exam! Do Practice Tests I-V.
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Unit 11. 1945 to the Present

Unit 12.

Week 10

Mon.

Lecture: Results of World War II
Review for the DBQ Exam

Tues.

DBQ Exam (1999, Russian Revolution)

Wed.

Review the DBQ Exam
McKay: Chapter 30, “Cold War Conflicts and Social Transformations,
1945-1985”

Lecture: The Cold War, 1945-68

Thurs.

Homework: “Charter of the United Nations (1946)"—Kishlansky (answer
questions 1-5)
“Winston Churchill, The Iron Curtain (1946)”—XKishlansky (answer
questions 1-5)

Lecture: De-Stalinization and Re-Stalinization: Khrushchev and Brezhnev

Fri.

Homework: “George Kennan, Containing the Soviet Union”—Perry
(answer questions 3-5)
“Nikita Khrushchev, Khrushchev’s Secret Speech”—Perry
(answer questions 1-3)

Lecture: Decolonization After World War II

Week 11

Mon.

McKay: Chapter 31, “Revolution, Reunification, and Rebuilding, 1985 to the
Present”

Homework: Multiple-Choice Practice Tests I-V
Lecture: The Cold War, 1968-91

Tues.

Lecture: European Unity, 1946 to the Present

Wed.

Homework: “Simone de Beauvoir, The Second Sex (1949)”—Kishlansky (answer
questions 1-5)

Lecture: European Society in the Postwar Era

Thurs.

Homework: “Vaclav Havel, Living in Truth (1986)”—Kishlansky
“Lech Walesa, A Way of Hope (1987)”—Kishlansky
“Mikhail Gorbachev, Perestroika (1987)"—Kishlansky
“Francis Fukuyama, The End of History? (1989)”—Kishlansky
(answer all questions related to these four readings)

Lecture: The 1990s and Beyond

Fri.

Lecture: The Role of Nationalism in Post-1945 Europe
Review for the DBQ and unit exams

AP Exam Review
Week 12

Mon. DBQ Exam (2003, Burgfrieden)

Tues. Unit 11 Exam (multiple-choice and free-response questions)
Wed. Review the DBQ and unit exams

Thurs. AP Exam Review: The Renaissance

Quiz: Periods and Dates (identification and fill-in-the-blank)

Fri. AP Exam Review: The Reformation

Quiz: Periods and Dates (identification and fill-in-the-blank)
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Week 13

Mon. Homework: 1984 Released Exam, multiple-choice section

AP Exam Review: New Monarchs, Absolutism, and Constitutionalism

Tues. Homework: Practice DBQ (2000-B, Mussolini)
AP Exam Review: The Scientific Revolution and the Enlightenment

Wed. Homework: 1988 Released Exam, multiple-choice section
Review the practice DBQ

AP Exam Review: The French Revolution and Napoleon
Thurs. Homework: Practice DBQ (2001, Greek Independence)
AP Exam Review: The Agricultural Revolution and the Industrial Revolution

Fri. Homework: 1994 Released Exam, multiple-choice section

AP Exam Review: The Nineteenth Century: Conservatism, Liberalism,
Nationalism

Week 14

Mon. Homework: 1999 Released Exam, multiple-choice section

AP Exam Review: Unification, the Age of Mass Politics, Application of
Socialism in the Nineteenth Century

Tues. Homework: Practice DBQ (2005, Western European Unity)

AP Exam Review: The Twentieth Century, 1914-45

Wed. Homework: 2004 Released Exam, multiple-choice section

AP Exam Review: The Twentieth Century, 1945 to the Present
Review the practice DBQ

Thurs. AP Exam Review: Anything and Everything

Fri. AP European History Exam—Afternoon Session

Teaching Strategies

My approach to teaching the course is fairly traditional. Most days consist of lectures and discussions. I use
a SMART Board™ (an electronic white board that is connected to my computer) to teach the entire course
with PowerPoint presentations. In addition to using an outline format, these presentations contain many
images—maps, art, political cartoons, tables, and graphs—that help students develop skills in analyzing
visual stimuli. I also use short movie clips from time to time.

The AP European History curriculum is extensive, so I choose to emphasize broad themes and make
connections to various historical periods. I do not try to cover every last little detail in the curriculum;
AP students are capable of mastering these facts on their own using the textbook readings, homework
assignments, study guides, and lecture outlines I provide. We only discuss primary source readings if we
are able to complete the day’s lecture content; it is a perpetual struggle to fit everything in.

I frequently use free-response questions from previous AP Exams to illuminate these themes. The
AP Exam is a strong motivator in my course. I believe it is an outstanding test that requires mastery of
historical material and excellent analytical and writing skills, all of which students will need to succeed in
college.
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We do several exercises in class to help students develop the skills they will need for the AP Exam and
college history courses.

® Read-arounds are one of the most valuable in-class activities we do several times a year. I assign
a free-response question for homework and tell my students that they are to take no more than 35
minutes to write their response. I reassure them that their essays will not count as an exam grade
but rather as a homework assignment that will be graded as either complete or incomplete. This
helps prevent them from spending countless hours trying to write the “perfect” essay. The next day
I hand out scoring guidelines and instruct students on how to score their essays using the standard
nine-point scale. Students exchange essays and score them. On average, a student will score about
four essays during class. I save the last 10 to 15 minutes for debriefing. This activity not only helps
students see the essays from a Reader’s perspective, it also helps them internalize the scoring
guidelines. This activity works well for DBQs, too. Every year students tell me that peer assessment
is among the most effective activities we do in the course.

¢ European History Jeopardy is an exercise that students tell me is a highly effective review activity.
I obtained a PowerPoint Jeopardy template from a teacher on the AP European History Electronic
Discussion Group on AP Central and modified it for my course. Each game has two rounds and
each round has 30 questions. Including Final Jeopardy, students see 61 questions. This activity works
well for reviewing for unit or midterm exams. I tend not to use Jeopardy in the weeks prior to the
AP Exam, however, because I prefer to focus on free-response question themes. By this point in the
school year, students should have the basic facts well in hand.

® My philosophy for post-AP Exam activities is simple: Since I have put my students through an
eight-month boot camp in European history, the last month of the school year should be more fun
and relaxing. Students have plenty to do in preparing for the culmination of their five other courses.
So, for the remainder of the school year after the AP Exam, my students watch and discuss historical
movies. My choices vary from year to year, but I like to show students great movies that they might
not otherwise watch, such as The Return of Martin Guerre, Luther, Lawrence of Arabia, Dr. Zhivago,
Amadeus and A Man for All Seasons.

Student Evaluation

Grades are based on free-response and DBQ exams (both of which are also called essay exams), multiple-
choice exams, homework, and quizzes.

Grade Categories Percent of Grade
Essay exams 31.7%
Multiple-choice exams 31.7%
Homework 31.6%
Quizzes 5.0%

Grading Scale

A =90-100%

B =80-89%

C =70-79%

D = 60-69%

F= 0-59%

Exams

Exams are rigorous because they are intended to challenge students at the AP Exam level. Moreover, they
are designed to give students frequent experience with the types of multiple-choice questions, free-response
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questions, and document-based questions that appear on the AP Exam. Frequent exams also ensure that
students read the textbook and supplementary readings, consistently check for understanding, and take
copious notes that are thorough and well organized.

Students take a total of six exams during the first semester; each consists of multiple-choice and free-
response (essay) questions. The first semester midterm exam and final exam are cumulative. Students
also take two DBQ exams during the first semester. Two of their multiple-choice exam scores and two of
their essay exam scores are dropped during the first semester. Fewer exams are given during the second
semester, though preparation for the AP Exam is extensive.

Students who are legitimately absent on a test day must make up the test on the day they return to
class. If a student is absent for an extended period of time, an appointment for making up the test must
be made. Complete loss of credit for an exam may result if the exam is not completed in a timely fashion.
Makeup exams are usually different from the exams given on the day of the test.

Quizzes

Quizzes are a combination of identification and fill-in-the-blank questions that are designed to review
essential material that students must master if they are going to succeed on the unit exams.

Homework Policy

Chapter assignments and readings are due on the date the assignment appears in the Course Planner. Late
assignments are not accepted after the third late allowance. All late work must be turned in on the day
after it is due. For excused absences, assignments are due on the day the student returns to class, unless
prior arrangements have been made for emergencies. Students are expected to keep a well-organized
notebook of all course-related materials (e.g., syllabus, lecture notes, study guides, homework, quizzes,
exams, handouts, etc.). A sub-par notebook may result in points being deducted from the homework grade
category.

Review Strategies and Materials

Sometimes I write the multiple-choice review sets and practice tests and sometimes I compile them from a
variety of test preparation sources. My practice tests have explanations for each individual question. There
are also several useful online sources from textbook publishers and AP European History teachers.

Participation

Students are expected to contribute to class discussions and participate effectively in class activities. Many
class sessions are seminars. In order for seminars to work, student preparation and participation is critical.
Students who are on the border between grades at the end of the semester may be given the higher grade if
their overall participation has been commendable.

Teacher Resources

Text

McKay, John P., Bennett D. Hill, and John Buckler. A History of Western Society: Since 1300. 7th ed. Boston:
Houghton Mifflin, 2002.
Information about this text can be found on the publisher’s Web site at http://college.hmco.com/
history/west/mckay/western_society/7e/students/index.html.
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Source Readings

Kishlansky, Mark A., ed. Sources of the West: Readings in Western Civilization. 3rd ed. 2 vols. New York:
Longman, 1998.

Perry, Marvin, Joseph R. Peden, and Theodore H. Von Laue, eds. Sources of the Western Tradition. 4th ed. 2
vols. Boston: Houghton Mifflin, 1999.

Rumsey, Thomas R. Men and Women of the Renaissance and Reformation, 1300-1600. Wellesley Hills,
Mass.: Independent School Press, 1981.

Sherman, Dennis, ed. Western Civilization: Sources, Images, and Interpretation, from the Renaissance to the
Present. 2nd ed. Boston: Houghton Mifflin, 1995.

Weisner, Merry E., Julius R. Ruff, and William Bruce Wheeler. Discovering the Western Past: A Look at the
Evidence. 3rd ed. 2 vols. Boston: Houghton Mifflin, 1997.

Student Activities

Basketball DBQ Point-of-View Activity: Analyzing Bias and Reliability in Documents

Training students to analyze documents can be intellectually stimulating and fun. This activity requires
students to think about a document’s provenance, what the author has to gain by making the statement,
and the author’s reliability as an observer or participant.

Time: Approximately 30 minutes

Objective: Students will effectively analyze documents for point of view, bias, and reliability.

Directions:

1. Make an overhead transparency or a PowerPoint presentation of the next page.

2. Explain to your students that documents are often subjective and written by real people who have
biases based on their life experiences and political viewpoints.

3. Show students the statement “Charles Jackson is the best high school basketball player in the
nation” and then show them Source 1. Ask students to consider whether the source is biased or
reliable. After discussing Source 1, discuss subsequent sources one by one.

4. Once all of the sources have been discussed, demonstrate for students how bias and reliability can
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be woven into a DBQ. Give them examples of phrases they can use when analyzing documents.
Some examples might include:

e “It is not surprising that Source X would make this statement because . . .”
® “This document is fairly reliable because . . .”
® “The author of this document may be biased because . . .”

® “Because Document 5 is a diary entry, the author is most likely not seeking to gain publicity or
influence opinions.”
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Basketball DBQ Point-of-View Activity: Analyzing Bias and Reliability
in Documents

Statement: Charles Jackson is the best high school basketball player in the nation.

Source 1: Charles’s girlfriend, quoted in Charles’s school newspaper
Source 2: Mr. Action Jackson, Charles’s father, private conversation with a work colleague

Source 3: Coach Jack Spratt, Charles’s basketball coach, letter of recommendation written on behalf of
Charles to Bedrock University

Source 4: Associated Press Poll of 100 sports writers, published in Sporting News
Source 5: Mr. Phil Jackson, nine-time NBA championship coach, personal diary entry

Source 6: President George W. Bush, White House ceremony honoring Charles’s high school team as Texas
State Champions

Source 7: Nike spokesperson, press statement announcing Charles’s $100 million endorsement deal
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Syllabus 3

Kelly Saenz
Westwood High School
Austin, Texas

School Profile

School Location and Environment: Westwood is a 20-year-old suburban high school in a large
metropolitan area. It is part of the Round Rock Independent School District (ISD). Almost 7 percent of the
student population is economically disadvantaged. The school’s AP program has grown steadily over the
last 10 years. In 1994, 247 students took 476 AP Exams; in 2004, 640 students took 1,670 AP Exams.

Grades: 9-12

Type: Public high school

Total Enrollment: 2,500 students

Ethnic Diversity: Asian Americans comprise 13.2 percent of the student population; Hispanics, 9.8
percent; and African Americans, 3.4 percent.

College Record: Approximately 72 percent of the graduating seniors enroll in four-year colleges or

universities and approximately 20 percent enroll in two-year institutions.

Personal Philosophy

While there are numerous approaches to creating a successful AP European History course, I feel two
principles are most essential to my course. The first, simply put, is that this is not a spectator sport. This
course functions as a lab, not a lecture hall. To deepen their understanding, every day my students and

I examine, apply, and challenge what they have read. This requires daily preparation and a high level of
accountability, but the rewards are tremendous. The second principle is mutual goodwill. This course is a
challenge to the strongest students and the best-prepared teachers. Trust, humor, and the knowledge that
we are all on the same team counterbalance the demands and high expectations of this course.

Class Profile

Three sections of European Studies (our AP European History course is called European Studies) are
taught each year. The school is on an A/B block system, so classes meet every other day for 90 minutes
during both semesters. There are three six-week grading periods each semester. European Studies has 40
instructional days in the first semester before exam week, but the syllabus schedules for 37 days, leaving 2
for semester review and 1 for the realities of pep rallies, fire drills, and the likelihood of the course falling
behind schedule. Most students take AP U.S. History prior to enrolling in European Studies. Students in
the International Baccalaureate (IB) program take AP U.S. History as sophomores and European Studies as
juniors. Non-IB students take AP U.S. History as juniors and European Studies as a senior elective.

Course Overview

Students who enroll in any AP European History course should be aware that AP courses are taught and
graded at the college level and that they significantly exceed the demands and expectations of honors
courses. Since most colleges grant course credit for superior performance on the AP Exam, the standards
are high. Round Rock ISD grants an extra grade point in the grade-point average computation for AP
courses. Westwood students who successfully complete all of the assignments in the European Studies
course are highly successful on the AP Exam.
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The following course purpose and description come from the syllabus I give to my students. The AP
European History Course Description is the source of much of the information under these two headings.

Course Purpose

Westwood High School’s European Studies course is a college-level survey course that introduces

students to the rich political, cultural, social, and intellectual heritage of Europe. AP courses are part of

a cooperative endeavor by high schools, colleges, and the College Board that provides highly motivated
students with the challenge and opportunity to earn college credit during their high school years.
Performance on the AP European History Exam determines a student’s eligibility for up to six hours of
college credit (the equivalent of a two-semester course). Course curriculum, materials, and expectations
are designed to prepare students for success with this exam. The purpose of the course, however, extends
beyond the possibility of earning college credit to providing students with the opportunity to develop skills
and knowledge that will form a useful foundation for their continuing educational endeavors.

Course Description

In addition to providing a basic exposure to the factual narrative, the goals of the European Studies course
are to develop (1) an understanding of the principal themes in modern European history, (2) the ability

to analyze historical evidence, and (3) the ability to express that understanding and analysis effectively in
writing.

Students in this course are expected to demonstrate knowledge of basic chronology and major
events and trends from the High Renaissance of approximately 1450 to the present. The broad themes of
intellectual-cultural, political-diplomatic, and social-economic history form the basis of the course within
that chronology.

This course includes history both as content and as methodology. Emphasis is placed on students
developing intellectual and academic skills including (1) effective analysis of such primary sources as
documents, maps, statistics, and pictorial and graphic evidence; (2) effective note taking; (3) clear and
precise written expression; and (4) the ability to weigh evidence and reach conclusions on the basis of facts.

Course Planner

The Course Planner does not attempt to show everything we do in class; instead, it is meant to be a guide
that indicates the course’s pacing, readings, and test schedule. The principal textbook for the course is The
Western Heritage, 6th edition, by Donald Kagan, Steven Ozmert, and Frank M. Turner. While most of the
secondary source readings come from Dennis Sherman’s Western Civilization reader, some are excerpts
from monographs. Full citations for these monographs can be found in the “Teacher Resources” section of
this syllabus.
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Semester One

Unit 1. The Renaissance

Textbook

Unit Readings

Kagan

Chapter 10

Primary Sources

Readings from Sherman,
Chapters 1 and 4

“Niccolo Machiavelli, The Prince”; “Baldassare Castiglione, The Book of

the Courtier”; “Heinrich Kramer and Jacob Sprenger, The Hammer of
Witches”

Readings from Perry,
Chapter 9

“Francesco Guicciardini, The Greatness of Lorenzo de Médicis”

Excerpts from various
sources, including . . .

Benedetto Dei, Florence, 1472; Anonymous, The Wealth of the Church;
Pico della Mirandola, Oration on the Dignity of Man; Marsilio Ficino,

The Soul of Man; Vespasiano, The Rule of Cosimo de’ Medici; Girolamo
Savonarola, This Will Be Your Final Destruction; Leonardo da Vinci, The
Notebooks of a Universal Man; Baldassare Castiglione, On the Nature and
Purpose of Women and Men; Desiderius Erasmus, In Praise of Folly

Secondary Sources

», <«

“Jacob Burckhardt, The Civilization of the Renaissance in Italy”; “Peter
Burke, The Myth of the Renaissance”; “Federico Chabod, Machiavelli and
the Renaissance”

Readings from Sherman,
Chapter 1

Unit 1 Day by Day
Day 1. Welcome. Introductions. Short overview of the syllabus and course expectations. Review summer
assignments and administer a quiz. Assign homework reading and distribute materials, the syllabus, the
European Studies Student Toolkit, and Renaissance unit terms sheet (approximately 45 terms and concepts
or questions). Organizing questions for class discussion: Why study history? Why study European history?
Why take this course?

Day 2. “Renaissance in Italy” (pp. 332-49 of the Burckhardt reading). Continue introductions with students
briefly describing their summer reading for the course. Continue course overview and expectations.
Review samples from students’ terms and concepts sheets. Do History Lab 1 (see “Student Activities” in
this syllabus for a description of this class activity). Quiz with notes. Introduce/review/model APPARTS
process with primary sources from homework reading:

® Author. Who created the source? What is that person’s point of view?

® Place and time. Where and when was the source produced?

® Prior knowledge. What do you already know that would further your understanding of the source?
¢ Audience. For whom was the source created? Does this affect the reliability of the source?

® Reason. Why was the source produced at the time it was produced?

¢ The main idea. What is the source trying to convey?

e Significance. Why is the source important?
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Organizing questions for class discussion: Why do historians use names (e.g., the Renaissance) for
periods? What are the benefits and pitfalls to using names? How valid is the term Renaissance?

Day 3. Italian Renaissance primary source readings due (APPARTS). History Lab 2 (see “Student
Activities” in this syllabus for a description of this class activity). PowerPoint Lecture: Art and the Milieu of
the Italian Renaissance. Students apply characteristics to Italian art and architecture.

Day 4. The Renaissance outside of Italy. Work on history lab problems. Debrief New Monarchy
characteristics, causes, and significant examples. PowerPoint Lecture: POV Analysis of Columbian
Exchange.

Day 5. Writing Lab 1: Develop Renaissance Concepts. Using the scoring guidelines and essay frames
from their Toolkits, students respond to 3 essay prompts for 15 minutes each, developing a working thesis
and topic sentences for 3 or 4 paragraphs and listing relevant factual information for each paragraph,
depending on the question. At the end of the 45-minute writing period, students divide into 3 groups

to compare their thesis statements and relevant factual information. Groups select one or two thesis
statements to read to the class. Students write brief critiques of their own efforts and turn them in for a
quiz grade.

Day 6. Test: objective (50 multiple-choice questions) and essay (1 question, 35 minutes). The test is
debriefed during the next class meeting. To participate in the curve, students must turn in a curve packet—
completed terms and concepts sheets for each chapter, APPARTS for primary source readings, and notes
for secondary sources—before taking the test.

Unit 2. The Reformation/Counter Reformation/Religious Wars

Textbook

Unit Readings

Kagan

Chapters 11 and 12

Primary Sources

Readings from Sherman,
Chapter 2

“John Tetzel, The Spark for the Reformation: Indulgences”; “Martin
Luther, Justification by Faith”; “Martin Luther, Condemnation of
Peasant Revolt”; “John Calvin, Institutes of the Christian Religion:
Predestination”; “Constitution of the Society of Jesus”; “Teresa of Avila,
The Way of Perfection” “Peter Paul Rubens, Loyola and Catholic

Reform”

Excerpts from various sources,
including . . .

Argula von Grumbach, letters and other writings; various Catholic
and Protestant illustrations; Caravaggio, The Calling of St. Matthew;
Giovanni Bernini, The Ecstasy of St. Teresa; Catholic and Protestant
church architecture

Secondary Sources

Readings from Sherman,
Chapter 2

“John C. Olin, The Catholic Reformation”; “Steven E. Ozment, The

Legacy of the Reformation”; “Marilyn J. Boxer and Jean H. Quataert,
Women in the Reformation”

Excerpt from. ..

Steven Ozment, Biirgermeister’s Daughter: Scandal in a Sixteenth-
Century German Town
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Unit 2 Day by Day

Day 1. Tradition and change to religious protest. Luther and the Reformation in the Holy Roman Empire.
Day 2. Other Protestant Reformations: Calvin, Zwingli, Tudor England.
Day 3. The Catholic Reformation. Effects of the Reformations on social groups.

Day 4. Monarchy and the Reformations; religious wars; political aspects.

Day 5. Europe at the end of the era: evaluating the political and diplomatic status of European states; the
status of women, the Catholic Church, Protestantism, peasants, nobility, and the monarchy.

Day 6. DBQ Exercise: The class practices working step-by-step with a DBQ from a previous AP Exam.
They receive an entire DBQ or, more often, several documents from a DBQ. They have about 15 minutes
to identify groups and point of view. Then, in groups of two or three, students compare their work before
debriefing as a class. No reading is assigned today to give students a chance to catch up and prepare for the
test.

Day 7. Test: objective (65 multiple-choice questions) and essay (1 question, 35 minutes); curve packets due

(terms and concepts sheets, APPARTS for primary sources, document analyses/notations for secondary
sources, and charts on Protestant and Catholic reformers).

Unit 3. Political Philosophy and Organization in the Sixteenth and Seventeenth Centuries

Textbook Unit Readings
Kagan Chapters 13 and 15 (skip 14 for now)
Primary Sources

Readings from Sherman, “John Locke, Second Treatise of Civil Government: Legislative Power”

Chapter 5

Excerpts from various sources, Elizabeth I, Armada speech and Golden speech; Jacques Benigne

including . . . Bossuet, Political Treatise on Kingship; Duc d’ St. Simon, Memoirs;
James I, True Law of Free Monarchies and Speech to Parliament;

(these vary with individual Thomas Hobbes, Leviathan; John Locke, An Essay Concerning Human

assignments) Understanding; Philippe du Plessis-Mornay, Defense of Liberty Against

Tyrants; Jean Domat, “On Social Order and Absolute Monarchy”

Secondary Sources

Readings from Sherman, “G. Durand, Absolutism: Myth and Reality”; “George Macaulay
Chapter 5 Trevelyan, The English Revolution, 1688-1689”
Unit 3 Day by Day

Day 1. Political theory: concept of sovereignty; constitutionalism versus absolutism in England.
Assumptions about the limits of government. The English Civil War and its outcome. English society.

Day 2. Political theory: development of the theory of absolutism. Louis XIV, the grand monarque.
Distribution and centralization of power. The role of nobles, monarchs, and bourgeois. The practice
of monarchy: comparisons of monarchs up to this point (students choose monarchs from Eastern and
Western Europe for comparison with Louis XIV, Elizabeth I, and Phillip II).

Day 3. Examination of society and political culture during the reigns of Louis XIV, Elizabeth I, and
Phillip II.
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Day 4. Political practice elsewhere: Spain, the Netherlands, Sweden, Poland, Prussia, Austria, and Russia.
Day 5. Synthesis: small-group discussions, charts on monarchy and rule, chronology. Short-answer essays.

Day 6. Test: objective (80 multiple-choice questions) and essay (1 question, 35 minutes). Curve packets due
(terms and concepts sheets, APPARTS on primary sources, notations for secondary sources, and charts on
the chronology of monarchs).

Unit 4. Society, Science, and Philosophy in the Sixteenth Through Eighteenth Centuries

Textbook Unit Readings
Kagan Chapters 14, 16, and 17
Primary Sources
Readings from Sherman, Rene Descartes, Discourse on Method; Galileo Galilei, Letter to
Chapters 6 and 8 Christina of Tuscany: Science and Scripture; “The Papal Inquisition

of 1633: Galileo Condemned”; Sir Isaac Newton, “Mathematical
Principles of Natural Philosophy”; Immanuel Kant, What Is
Enlightenment; Denis Diderot, “Prospectus for the Encyclopedia of
Arts and Sciences”; Voltaire, Philosophical Dictionary: The English
Model; Mary Wollstonecraft, A Vindication of the Rights of Woman;
Jean Jacques Rousseau, The Social Contract

Excerpts from various sources, Arthur Young, Beggars, Rags, and Misery; Jean Jacques Rousseau,
including . . . Emile; Pierre de Beaumarchais, Marriage of Figaro; Joseph II,
Catherine II, and Frederick the Great, selected letters; Adam Smith
(selections); Baron d’Holbach, Common Sense; Cesare Beccaria, Essay
on Crimes and Punishments; Baron de Montesquieu, The Spirit of
Laws; David Hume, An Enquiry Concerning Human Understanding;
De Condorcet (selections)

Secondary Sources
Readings from Sherman, “Bonnie S. Anderson and Judith P. Zinsser, Women in the Salons”
Chapter 8
Excerpts from . . . Richard Holmes, “Voltaire’s Grin™ H. M. Scott, Enlightened Absolutism
Film
Excerpts from . . . Marriage of Figaro

Unit 4 Day by Day
Day 1. The Scientific Revolution: foundations, development, confrontation, and institutionalization. Charts
on contributions; importance of reasoning. Individual case studies: Bacon, Descartes, Newton, Spinoza,
Leibniz. DBQ practice using the Women in Science DBQ from the 1997 AP European History Exam.

Day 2. Witch hunts (discussion and documents). Literature: Shakespeare, Cervantes, and Milton. Lives of
peasants and the urban poor (readings and discussion). Organizing question for class discussion: What do
we make of the juxtaposition of great men of letters and women witches in this chapter?

Day 3. Ancien régime: tiers of society, expectations, and reality. The Industrial Revolution. Groups answer
the question Why England? by creating and drawing “The English Machine” (see “Student Activities” in
this syllabus for a description of this class activity). Popular and elite urban society and culture.

Day 4. The Enlightenment: the philosophes. Students play Duels (see “Student Activities” in this syllabus
for a description of this game). Commonalities and contrasts between the philosophes. Organizing question
for class discussion: To what degree is philosophes a legitimate grouping?
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Day 5. Enlightened absolutists: class discussion and informal debate on attributes and characteristics. Class

research for additional information on absolutists.

Day 6. Eighteenth-century wars and empires. Economic theory and practice: mercantilism and slavery.
Struggles for dominance in Europe and overseas.

Day 7. DBQ Exam (15 minutes for planning and 45 minutes for writing).

Day 8. Test: oral essays on chapters 14, 16, and 17.

Unit 5. French Revolution, Napoleon, and the Congress of Vienna

Textbook

Unit Readings

Kagan

Chapters 19, 20, and 21

Primary Sources

Readings from Sherman,
Chapters 9 and 10

“Arthur Young, Travels in France: Signs of Revolution”; The
Declaration of the Rights of Man and Citizen; “Olympe de Gouges,
Declaration of the Rights of Woman; “Maximilien Robespierre, Speech
to the National Convention, February 5, 1794: The Terror Justified”;
“Joseph Fouche, Memoirs: Napoleon’s Secret Police”

Excerpts from various sources,
including . . .

Cahiers of various French towns and regions; Marquis d’Argenson,
Corruption of the French Court; writings by other nobility; Abbé
Sieyes, What Is the Third Estate?; National Convention, various
decrees; Madame Jeanne Marie Roland, Reflections on Louis XV1I;
Edmund Burke, Reflections on the Revolution in France; Committee of
Public Safety, various decrees; Napoleon, letters and journals

Secondary Sources

Readings from Sherman,
Chapters 9, 10, and 12

“Ruth Graham, Loaves and Liberty: Women in the French Revolution™;
“William Doyle, An Evaluation of the French Revolution”; “Louis
Bergeron, France under Napoleon: Napoleon as Enlightened Despot™;
“Martyn Lyons, Napoleon Bonaparte and the Legacy of the French
Revolution”; “Bonnie G. Smith, Women and the Napoleonic Code”

“Hajo Holborn, The Congress of Vienna”

Excerpts from various sources,
including . . .

George Rudé, The Crowd in the French Revolution; various graphs,
maps, paintings, and political cartoons

Unit 5 Day by Day

Day 1. Painting a portrait of France on the eve of revolution: society, economy, financial situation, and
the monarchy; calling of the Estates General; analysis of the Cahiers. Comparison of France and other

European countries in 1789. Class Activity: Students are assigned roles to play as they follow the stages of
the Revolution: urban poor, rural peasant, cardinal, village priest, aristocracy, bourgeois, military officer,
foot soldier, observers (American, Austrian, and English), Olympe de Gouges, Abbé Sieyes, members of the
National Assembly, the Committee of Public Safety, and Lafayette. Students keep journals of their reactions
to the events of the Revolution, reflecting on their goals, actions, reactions, and fears at different stages.
Various characters read to the class from their journals each day.

Day 2. Class activity (continued). Students develop their roles by using textbooks, primary sources,

other classroom materials, and the Internet to gather information. They work in groups to develop their
information. Roundtable discussion of results.
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Day 3. The reconstruction of France: goals and outcomes of the first revolution. Analysis of the causes,
leadership, and conduct of the second revolution. Views of the French Revolution from England, Austria,
Germany, Russia, Spain, and the Netherlands. Students determine and then justify their perceptions of the
phases of revolution. Chronology quiz.

Day 4. The rise of Napoleon. Internal versus external enemies of the Revolution. Student assessment and
evaluation of Napoleon’s career. Class Activity: Students create a chart comparing France under the Old
Regime, the first revolution, and the Empire. The class discusses the categories needed for an effective
chart.

Day 5. The Congress of Vienna and diplomacy: analysis of the treaty; comparison of Vienna and the Treaty
of Westphalia; discussion of statecraft using Metternich, Castlereagh, Louis XIV, and Napoleon. Read
aloud portions from Paul Johnson’s Birth of the Modern, which describes the participants and milieu of the
Congress of Vienna.

Day 6. Test: objective (80 multiple-choice questions) and essay (1 question, 35 minutes). Curve packets due

(APPARTS for primary sources, notations for secondary sources, charts on the phases of the Revolution
and changing conditions, and role journal and notes).

Unit 6. Romanticism, Semester Synthesis

Textbook Unit Readings
Kagan Chapter 20, page 705 to the end

Primary Sources

Student-selected poetry and prose (coordinated with their English
teachers), music (coordinated with their music/orchestra teachers),
paintings (includes Delacroix’s Liberty Leading the People and Greece
on the Ruins of Missolonghi, Friedrich’s The Wanderer, and David’s
portraits of Napoleon and Marat)

Unit 6 Day by Day
Day 1. Romanticism: “Bliss it was in that dawn to be alive/But to be young was very heaven!” (William
Wordsworth). Introduction and exploration of romanticism expressed in poetry, the visual arts, and music.
Students choose poems to recite; each student is responsible for at least four verses or an entire poem to
be recited to the class, without notes or prompts (two tries). Students turn in an analysis of the poem’s
usefulness to a historian studying romanticism (not a literary analysis). The poem or the poet should be
linked to historical themes. No duplication of poems is allowed, but students may divide and share long
poems. They may also substitute a musical performance for a poetry recitation if time allows.

Day 2. Continuation of romanticism presentations. Quiz is an analysis of Romantic paintings and short
selections of music and poetry.

Day 3. DBQ Exam (15 minutes for planning and 45 minutes for writing).

Day 4. Semester synthesis. Students receive review packets for the midterm exam and analyze the areas
in which they need the most review. In-class essay prompts and cross-period analysis using AP European
History Course Description subheadings like “forms of political protest reform, and revolution” and
“changing definitions of and attitudes toward mainstream groups and groups characterized as the ‘other.”

>

67



Chapter 3

Semester Exam. All students take the two-hour first semester exam, which has 200 multiple-choice
questions covering the entire semester of study. Students study from their notes, curve packets, and review
packets, all of which they turn in as their curve packets for the midterm.

Semester Two

Unit 7. Post-Napoleonic Europe to Mid-Century, 1815-50

Textbook Unit Readings
Kagan Chapters 21 and 22
Palmer Chapter 11, Part 53, “Advent of the Isms”
Primary Sources
Readings from Sherman, “Prince Klemens von Metternich, Secret Memorandum to Tsar
Chapter 12 Alexander I, 1820: Conservative Principles”; “The Carlsbad Decrees,

1819: Conservative Repression”; “Jeremy Bentham, English Liberalism”;
“The Economist, 1851, Liberalism: Progress and Optimism” “The First

Chartist Petition: Demands for Change in England”; “Annual Register,
1848: An Eyewitness Account of the Revolutions of 1848 in Germany”

Secondary Sources

Readings from Sherman, “Jonathan Sperber, The European Revolutions, 1848-1851" “John
Chapter 12 Weiss, The Revolutions of 1848”
Unit 7 Day by Day

Day 1. Nationalism, liberalism, domestic politics; the “-isms” (the Palmer reading); analysis of the political
spectrum with case studies.

Day 2. Conservatism: the Congress system.
Day 3. Industrialism: effects on labor, family, women, crime, and order.

Day 4. Classical economics: policy, wages, population. Early socialism: utopianism, anarchism, and
Marxism.

Day 5. Revolutions of 1848: France, Austria-Hungary, Italy, and Germany.

Day 6. Test: objective (50 multiple-choice questions) and DBQ (15 minutes for planning and 45 minutes for
writing). Curve packets due.

Unit 8. Unification, Industrialism, Imperialism, Society, and Culture Up to WWI

Textbook Unit Readings
Kagan Chapter 23, 24, 25, and part of 26
Primary Sources
Readings from Sherman, “Giuseppe Mazzini, The Duties of Man”; “Rudyard Kipling, The
Chapters 13 and 14 White Man’s Burden”; “Charles Darwin, The Origin of Species and

The Descent of Man™; “Herbert Spencer, Social Statics: Liberalism and
Social Darwinism”; “John Stuart Mill, On Liberty”; “Karl Marx and

Friedrich Engels, The Communist Manifesto”; “Emmeline Pankhurst,
Why We Are Militant”; “Pope Pius IX, Syllabus of Errors”
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Excerpts from various sources,
including . . .

Otto von Bismarck, Iron and Blood speech and the Ems Dispatch;
John Stuart Mill, On the Subjection of Women; various writings on
women in England; Gustave Flaubert, Madame Bovary; Anatole
France, Programme; Heinrich von Treitschke, Politics; George Bernard
Shaw, The Man of Destiny; Wilfrid Scawen Blunt, My Diaries; John
Hobson, Imperialism; George Martelli, Leopold to Lumumba; Adam
Hochschild, King Leopold’s Ghost

Secondary Sources

Readings from Sherman,
Chapter 13

Eric Hobsbawm, “The Age of Empire”; David Blackbourn, “German
Unification”

Excerpts from various sources,
including . . .

Frederic Morton, Thunder at Twilight: Vienna 1913-1914; Alan Palmer,
Twilight of the Habsburgs

Film

Excerpts from . . .

Battleship Potemkin, Strike, Madame Bovary

Unit 8 Day by Day

Day 1. Political developments: unification in Germany and Italy.

Day 2. Survey of domestic political conditions and issues in France, the Hapsburg Empire, Russia, and
Great Britain: conservative governments and liberal reforms. Class Activity: Students create USA Today-
style graphs that demonstrate the growth of suffrage in England.

Day 3. Imperialism: map study; “judging” history; document/POV analysis of imperialism sources.
European sense of supremacy. Discussion groups using primary sources.

Day 4. Late nineteenth-century European society: migration; portraits of the European middle class in art,
literature, and statistics. Art, music, and literature before World War I (students choose works to analyze).

Haussmann’s Paris and other imperial cities.

Day 5. Pre-World War I diplomacy and Bismarck’s alliances. Charts, discussion. Socialism: drawing the
family tree.

Day 6. Test: objective (80 multiple-choice questions) and essay (1 question, 35 minutes). Curve packets due.

Unit 9. World War I and the Russian Revolution

Textbook

Unit Readings

Kagan
Palmer

Chapter 26
Chapters 17 and 18

Primary Sources

Readings from Sherman,
Chapters 15

“V. 1. Lenin, April Theses: The Bolshevik Opposition”; “Woodrow
Wilson, The Fourteen Points”

Readings from BYU Web site

Willy-Nicky telegrams (www.lib.byu.edu/~rdh/wwi/1914/willynilly.
html)

Excerpts from various sources,
including . . .

V. I. Lenin, speeches; Alexandra Kollontai, Communism and the
Family (maps); World War I packet of readings, including poetry,
propaganda, diaries, and memoirs
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Secondary Sources

Excerpts from various sources,
including . . .

Charles L. Mee, Jr., The End of Order, Versailles, 1919; Robert K.
Massie, Castles of Steel; Orlando Figes, People’s Tragedy

Film

Excerpts from . . .

Grand Illusion, Paths of Glory, October

Unit 9 Day by Day

Day 1. Reasons for peace and prosperity in Europe.

Day 2. Failure of diplomacy; causes of WWI; short war expectations and optimism.

Day 3. Fighting the war: battles, weapons, home front protest, and support.

Day 4. The Treaty of Versailles: maps, analysis of the treaty, and comparison with the Vienna treaties

following the Napoleonic Wars.

Day 5. The Russian Revolution: long-term and short-term causes, triggers. Comparison of the stages of

the Russian Revolution with the French Revolution. (Unit 9 is tested with unit 10, depending on where the

grading period ends. A separate test and essay is given for chapter 9 only if needed to balance grades for

the grading period. At this point in the year I usually try to move to less frequent testing. It saves class time

and allows for a more comprehensive type of testing that is closer to the AP Exam in style and pacing.)

Unit 10. Interwar Era and World War I1

Textbook

Unit Readings

Kagan

Chapters 27, 28, 29, and 30

Primary Sources

Readings from Sherman,
Chapter 17

“Benito Mussolini, The Doctrine of Fascism”;, “Adolf Hitler, Mein
Kampf”; “Guida Diehl, The German Woman and National Socialism

[Nazism]”; “Joseph Stalin, Problems of Agrarian Policy in the USSR:
Soviet Collectivization”

Excerpts from various sources,
including . . .

George Orwell, “Looking Back on the Spanish War”; Constancia de la
Mora, In Place of Splendor: The Autobiography of a Spanish Woman; F.
Scott Fitzgerald, This Side of Paradise; Evgenia Semyonovna Ginzburg,
Into the Whirlwind; Neville Chamberlain and Winston Churchill,
speeches; New York Times facsimiles of Nazi-era articles

Film

Excerpts from.. ..

Triumph of the Will

Unit 10 Day by Day

Day 1. Postwar extremism in Russia (USSR) and Italy; postwar France and England; evaluation of the

successor states.

Day 2. The Spanish Civil War; Weimar Germany; the economics of fascism, communism, free-enterprise

states, and the Great Depression.

Day 3. The rise of the Nazi regime; anti-Semitism.
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Day 4. DBQ Exam (15 minutes for planning and 45 minutes for writing).

Day 5. Test: objective (80 multiple-choice questions) and oral essays. Curve packets due.

Unit 11. World War II, the Cold War, and Post-Cold War Europe to the Present

Textbook

Unit Readings

Kagan

Chapters 29, 30, and 31

Primary Sources

Readings from Sherman,
Chapter 18

»,

“B. N. Ponomaryov, The Cold War: A Soviet Perspective”; “Jens Reich,
The Berlin Wall”; “Simone de Beauvoir, The Second Sex”; “George

F. Kennan, Appeasement at Munich Attacked”; “A. J. P. Taylor, The
Origins of the Second World War: Appeasement Defended”

Excerpts from various sources,
including . . .

Newspaper articles and newsreel items; concentration camp survivor
accounts; Winston Churchill, Iron Curtain speech at Fulton, Missouri;
Joseph Stalin, reply to Churchill, 1946; Nikita Khrushchev, The Secret
Speech: The Cult of Personality and other speeches; Imre Nagy, Last
Message (November 4, 1956); Mikhail Gorbachev, Restructuring the
Party’s Personnel Policy; Lyubov Sirota, Chernobyl Poems

Secondary Sources

Readings from Sherman,
Chapter 19

“John Lukacs, The Short Century—It’s Over”; “Raymond L. Garthoff,
The End of the Cold War”; “Carol Skalnik Leff, The Collapse of
Communism in Eastern Europe”; “Robert J. Donia, War in Bosnia and

Ethnic Cleansing”

Excerpts from various sources,
including . . .

Jean-Yves Potel, The Promise of Solidarity; Nigel Harris, The New
Untouchables: Immigration and the New World Worker

Film

Excerpts from. . .

News footage, Dr. Strangelove

Unit 11 Day by Day
Day 1. Prewar diplomacy; military history of World War II.

Day 2. The War, selected topics: chronology, alliances, major battles, and the Holocaust.

Day 3. The Peace: wartime conferences, settlements, postwar economic stabilization. Students choose Cold
War assignments for day 6 class.

Day 4. The Cold War: American and European perspectives (economics, society, and culture).
Day 5. The Cold War: Soviet life (politics, economy, regimes, society, and culture). Guest speaker.

Day 6. The Cold War experience in Western, Central, and Eastern Europe. Students research and film
news reports of selected events of the Cold War (see “Student Activities” in this syllabus for a description of
this class activity).

Day 7. Decolonization, postwar prosperity, and economic stagnation; American influence.

Day 8. The end of the Soviet empire, collapse of the USSR
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Day 9. Post-Cold War topics: European Union history and future, Balkan issues, women and minorities,
environmental interdependence, and security.

Day 10. Test: 100 multiple-choice questions.

Day 11. DBQ Exam (15 minutes for planning and 45 minutes for writing). Curve packets due.

Course Synthesis and Review for the AP Exam

This schedule leaves six unscheduled days before the AP Exam. Three of those days are used when needed
to catch up from time lost to state testing or student projects, leaving three class days for review for the
AP Exam. Students complete an extensive review packet, mostly outside of class, but with some class time
to check their progress and answer questions. Class time is spent reviewing concepts and brainstorming
responses to free-response questions. I encourage students to identify concepts and material they do not
understand. My time is spent working with small groups of students on those topics or other areas of
concern.

Two weeks before the exam I give students the opportunity to take the multiple-choice section of
the most recent Released Exam before or after school. Afterward I give them a key and let them grade
themselves. Taking the multiple-choice section does not count for a grade. I encourage students to analyze
the questions they missed as a guide for areas that might benefit from more attention. Some students also
answer additional practice DBQs or free-response questions.

Teaching Strategies

This is a large lecture course and, as such, the teaching strategies I use focus on giving students
opportunities to “think-pair-share” in class, to write mini-essays of 50 words or so reacting to provocative
statements, and to do short role-play simulations. The goal is to include one break to the monotony of
lecture in each class.

Most of the primary source readings consist of excerpts ranging from half a page to two pages. Some of
the primary and secondary source readings are longer. Students usually read the secondary source readings
as excerpts, though there are some exceptions. The reality of high school teaching puts severe limits on the
amount of reading students do beyond their assigned textbook reading.

Students must complete a summer reading assignment before the course begins. This is a reading on
the Middle Ages accompanied by an analysis of one book from a reading list of approximately 30 choices.
They also receive maps to familiarize themselves with European geography and nations. There are no map
questions on the summer reading quiz they take on the first day of class.

On the first day of class I give each student a European Studies Student ToolKkit, a collection of study
guides and exam preparation materials they will use throughout the course. The Toolkit contains:

® Essay organization diagram for free-response questions

® Excerpt from the 3" edition of Richard Marius’s A Short Guide to Writing about History (New York:
Longman, 1999)

® Essay tasks for AP Exam free-response questions

e List of directive terms used in free-response questions (from the AP European History Course
Description)
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® Reminders for answering timed essay questions

® Essay frame

® Generic free-response scoring guidelines

® Generic core-structure scoring guidelines

® Guidelines for responding to a DBQ

® Test packet for a DBQ (excerpted from a Released Exam)

e “Student Instructions for the DBQ” (a copy of the official instructions students will receive in their
AP Exam test booklets in May)

® Generic DBQ scoring guidelines (this is a form I created based on the forms given to Readers at the
AP Reading)

® Generic DBQ core-scoring guidelines (students are allowed to use these guidelines when they write
their first several essay responses to DBQs and free-response questions)

See “Ten Things I Learned Teaching AP European History” in chapter 2 of this Teacher’s Guide for a
more detailed description of the teaching strategies I use.

Student Evaluation

Quizzes are given daily on virtually all of the reading assignments and count as one-half of the students’
six-weeks” grade. Occasional outside-of-class assignments may also count as daily grades. These are graded
on a 10-point scale but often have up to 12 or 15 questions to give students some leeway.

Tests are averaged and count as one-half of the six-weeks’ grade. At least two (usually three) tests
are given every six weeks. Test formats are objective (multiple-choice), free-response questions (called
essay tests in the Course Planner), and DBQs. Most objective tests consist of 80 to 85 multiple-choice
questions and a 35-minute essay question, and are timed to approximate the time allowed on the AP Exam.
Occasionally, due to time constraints, the essay question and DBQ part of a test are given on a different day
than the multiple-choice part.

The DBQ part of each test is composed of a 15-minute planning period and a 45-minute writing
period. Students may not begin formally writing their response during the planning period; they may
only plan. This is the same timing they will experience during the AP Exam. I stop students after 15
minutes and take approximately 3 minutes to ask them to check whether their planning (1) responds to all
of the tasks specified by the essay prompt, (2) includes at least four or five groupings of documents, and
(3) identifies point of view for most of the documents. This is meant to help students recognize that the
planning period is a good start but that they probably need several more minutes to plan before beginning
to write their response.

Oral essays are based on a list of essay questions that has been created for a unit exam. The list usually
covers two to three textbook chapters and outside primary and secondary source readings. The questions

are printed out on slips of paper. I have a numbered list of all the questions, a timer, and index cards.

Students draw for the order in which they will answer their oral essay question. When they draw a
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slip, they have up to one minute to silently read the essay question on it and decide whether to accept that
question or draw another one. Students who decide to reject their first selection must accept the next slip
they draw, and they may not elect to answer their first selection. After accepting a question, students have
three minutes to write notes (or a thesis) for the essay on one side of an index card, which also includes
their name and the question number from the slip. During this preparation period, the next student in line
selects a slip. The first student returns to where I am sitting and has three minutes to give me an answer to
the question while the next student in line prepares an answer.

Students sometimes need to pause to collect their thoughts, but they usually get through the three
minutes as well as they would a written essay. I may try to give students who get completely stalled a
prompt, which often puts them at ease enough to continue. I take notes on each student’s major points and
omissions to help me when assigning grades later. While I do not grade on the spot, I usually write a score
range on a 10-point scale (e.g., 8-8.5). The students and teachers I have shared this evaluation tool with
over the years have all expressed initial reservations, but over time it has become a popular tradition with
my students.

Curve packets are accepted before students begin to take a test. Unit tests are designed to be at least
as long and rigorous as the AP Exam, and most students answer no more than 70 to 80 percent of the
questions correctly. Most tests have significant curves, which students earn by turning in the completed
terms and concepts sheets that correspond to each assigned reading they receive at the beginning of each
unit. While their contents vary, all curve packets include students’ handwritten responses to unit terms
and/or outlines; questions about readings, notations, and/or APPARTS for assigned primary and secondary
sources; and charts that pertain to the unit (e.g., characteristics, similarities, and differences between
absolute monarchs, schools of art, etc.). Well-completed terms and concepts sheets demonstrate a student’s
effort and therefore earn eligibility for the test curve, which most students find to be indispensable in
maintaining a high grade-point average.

Curve packets are graded as complete or incomplete, and therefore eligible or not eligible for the test
curve, which is usually in the 10- to 15-point range. Curves on multiple-choice tests can be the equivalent
of as much as a full letter grade or more. Analysis of primary source materials, charts, and maps are usually
part of the curve packet as well. I call all parents of students who do not earn the curve on the first few
tests and share with them the difference between the earned score and what the curved score would have
been. This policy is spelled out in the course syllabus, which is signed by students and their parents, and it
is also emphasized at the parent open house. There is very high student compliance with the curve
packet system.

The midterm exam is a requirement of the European Studies course, and students may not be
exempted from it. It is comprehensive for all material covered during the first semester.

The final exam is a performance-based evaluation that helps students review and synthesize their
learning from the entire year. It consists of a variety of written exercises and cooperative group activities
that also help students prepare for the AP Exam. This format is designed as a practical response to the
considerable demands on students’ time at the end of the year.

The AP Exam is comprehensive, covering material from the entire school year. Students who are
enrolled in the European Studies course are expected to take the AP European History Exam. Class time
is allotted for review, and many students participate in informal study group review sessions and take a
practice test, which is also scheduled outside of school hours.

Beyond the review materials and exercises I create, preparation for the AP Exam is the students’
responsibility. This is a challenging exam, and most of the students in this course take multiple exams—AP,
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state TAKS, IB, and final exams—at the same time; many extracurricular clubs also schedule end-of-year
activities. It is important for students to recognize that the best AP Exam preparation is daily preparation all
year long. No amount of cramming in May can compare with the benefits realized from a steady, ongoing
effort begun in August. Nevertheless, students are advised to set aside time in early May to prepare for this
and other exams.

Teacher Resources

Textbooks

I find my library of other European history textbooks to be very useful for providing additional
information to enhance lectures and assist students in classroom activities. My students often borrow these
textbooks to study for unit tests. They appreciate a textbook that is written at a more accessible level or,
alternatively, at a more sophisticated level than their assigned textbook. Most publishers will send review
copies upon request (there may be a nominal fee), and used textbooks are available in campus bookstores
and on the Internet.

Cannistraro, Philip V, and John J. Reich. The Western Perspective: A History of Civilization in the West.
Ft. Worth: Harcourt Brace, 1999.

Chambers, Mortimer, et al. The Western Experience. 7th ed. Boston: McGraw-Hill College, 1999.

Kagan, Donald, Steven Ozment, and Frank M. Turner. The Western Heritage. 6th ed. Upper Saddle River,
N.J.: Prentice Hall, 1998.
This is the principal textbook for the course.

Kagan, Donald, Steven Ozment, and Frank M. Turner. The Western Heritage. 8th ed. Upper Saddle River,
N.J.: Prentice Hall, 2003.

Merriman, John. A History of Modern Europe: From the Renaissance to the Present. 2nd ed. New York:
W. W. Norton, 2004.

Palmer, R. R., and Joel Colton. A History of the Modern World. Boston: McGraw-Hill, various editions.

Readers

I have found the Sherman reader to be particularly useful for this course because it has a balanced selection
of primary and secondary sources as well as art, graphs, and maps. I also assign readings from the Perry
and Kishlansky readers.

Kishlansky, Mark A., ed. Sources of the West: Readings in Western Civilization. 4th ed. Vol. 1. New York:
Longman, 2001.

Perry, Marvin, Joseph R. Peden, and Theodore H. Von Laue, eds. Sources of the Western Tradition. 4th ed.
Vol. 1. Boston: Houghton Mifflin, 1999.

Sherman, Dennis, ed. Western Civilization: Sources, Images, and Interpretations, Renaissance to the Present.
4th ed. New York: McGraw-Hill, 2004.
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Primary and Secondary Sources

I use a selection of short primary and secondary sources, or excerpts from them, for each unit rather than
entire works like The Prince or Candide. This allows students to have contact with many voices and points
of view from each era. Many primary and secondary sources are increasingly available on the Internet.

Figes, Orlando A. A People’s Tragedy: The Russian Revolution, 1891-1924. New York: Penguin Books, 1998.
Harris, Nigel. The New Untouchables: Immigration and the New World Worker. London: 1. B. Tauris, 1995.
Holmes, Richard Holmes. “Voltaire’s Grin.” New York Review of Books. November 30, 1995.

Johnson, Paul. Birth of the Modern: World Society, 1815-1830. New York: HarperCollins, 1991.

Massie, Robert K. Castles of Steel: Britain, Germany, and the Winning of the Great War at Sea. New York:
Random House, 2003.

Mee, Charles L., Jr. The End of Order, Versailles, 1919. New York: Dutton, 1980.
Morton, Frederic. Thunder at Twilight: Vienna 1913-1914. New York: Scribner, 1989.

Ozment, Steven. Biirgermeister’s Daughter: Scandal in a Sixteenth-Century German Town. New York:
St. Martin’s Press, 1996.

Palmer, Alan. Twilight of the Habsburgs: The Life and Times of Emperor Francis Joseph. New York: Grove
Press, 1995.

Potel, Jean-Yves. The Promise of Solidarity: Inside the Polish Workers® Struggle, 1980-82. Translated by Phil
Markham. New York: Praeger Press, 1982.

George Rudé. The Crowd in the French Revolution. Westport, Conn.: Greenwood Press, 1986.

Scott, H. M., ed. Enlightened Absolutism: Reform and Reformers in Later Eighteenth-Century Europe.
Houndmills, Basingstoke, Hampshire: Macmillan, 1990.

Test Banks

The test banks that come with textbooks receive much criticism; however, they have their uses. Most
importantly, they hold students accountable for close reading of their textbooks and reward them for their
diligence. Therefore, I always include questions from the textbook question bank, but I do modify them.

I recommend the following superior test bank, written by a long-time AP Reader and consultant. While
it may seem expensive, it more than returns value for its price. It can be found at www.dsmarketing.com.

Wasson, Ellis. Multiple-Choice and Free-Response Questions with DBQ in Preparation for the AP European
History Examination. 5th ed. Brooklyn: D & S Marketing Systems, 2004.

Bear in mind that anything you send home with your students may end up on the Internet, and your
tests as well as those of other teachers can become compromised. We all need quality testing materials.
Therefore, it is important that teachers make an effort to keep all test banks confidential and to carefully
monitor the distribution of tests.
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AP Released Exams

As with any test bank, the questions in the Released Exams are worth sifting through and modifying for
unit tests, especially the types of questions not often found in test banks, such as those that involve graphs
and quotations. Released Exams can be purchased from the College Board store at store.collegeboard.com.

Resource Books

The four resources I found to be particularly useful as I developed my course are listed here in order of
importance:

AP European History Course Description. New York: College Board.
This indispensable book is available free of charge on AP Central at apcentral.collegeboard.com (click
on The Courses and then on Course Descriptions). The Course Description is the official course guide.
It is updated every two years, and all changes and modifications to the course are published here first.

Also consider obtaining The AP Vertical Teams Guide for Social Studies, a very practical handbook
for AP and Pre-AP skills development. This can be purchased from the College Board Store
(store.collegeboard.com).

Caligure, Augustine, Roberta J. Leach, and Lawrence M. Ober, S. J. Advanced Placement European History
I, The Modern World: New Directions. Rocky River, Ohio: The Center for Learning, 1991.

Caligure, Augustine, Roberta J. Leach, and Lawrence M. Ober, S. J. Advanced Placement European History
II, The Modern World: Westernizing the World. Rocky River, Ohio: The Center for Learning, 1991.
These Center for Learning materials are available at www.centerforlearning.org and from other
sources like the Social Studies School Service (www.socialstudies.com).

Wilson, Virginia, and James Litle. AP European History Manual. 3rd ed. Durham, N.C.: Duke University
TIP, 2002.
While this concrete resource is a little out of date with course developments in social, economic, and
cultural history, it is still somewhat useful. It is available at www.tip.duke.edu/index.html or by calling
919 668-9100.

Videos

I show students excerpts from the following video and video series.

The Great War and the Shaping of the 20th Century. Produced by KCET/Los Angeles and the BBC. VHS.
N.p., 1996.

The educational version is time-indexed and cross-referenced in a useful guide. PBS provides a
companion Web site for this eight-part series at www.pbs.org/greatwar.

Russia’s Last Tsar. Produced by National Geographic Society. VHS. N.p., 1997.

I show students scenes from various feature films, including The Jungle Book (the animated version),
Madame Bovary (1949), Paths of Glory (1957), Grand Illusion (1938), Horsemen on the Roof (1995),
October (1927), The Winslow Boy (1999), and Mary Poppins (1964).

I occasionally show students moments, very selectively chosen, from the following video series.

Civilisation. VHS. N.p: Home Vision Entertainment, 1999.
This five-video series runs 650 minutes and is narrated by Kenneth Clark.
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Sister Wendy: The Complete Collection. VHS. N.p.: Warner Home Video, 2002.
This five-video series runs 300 minutes.

Web Sites
Good Web sites come and go, but here are a few that I find indispensable. I have organized them by type.

Art on the Web

The following Web sites are massive collections that feature many of the artists or schools of art studied in

AP European History. These sources allow downloading for teaching purposes, so the works can be readily
inserted into PowerPoint presentations. Most large art museums feature portions of their collections on the
Internet as well. My three favorite art Web sites are:

The Artchive
http://artchive.com

CGFA (Virtual Museum)
http://cgfa.sunsite.dk/index.html

The Web Gallery of Art
www.wga.hu/frames-e.html?/welcome.html

Curriculum

History
www.bbc.co.uk/history/
The History page has some interesting materials, including oral histories.

Spartacus Educational
www.spartacus.schoolnet.co.uk/
This vast site has very good European history materials and corresponds with the British
national curriculum. The site continues to grow with useful collections of short primary sources.

Everything AP
AP Central
apcentral.collegeboard.com
The home base for the AP Program and AP European History. Free access to teaching tools and
ideas, reviews of resources, DBQs, and old exam questions.

Primary Sources

EuroDocs: Primary Historical Documents from Western Europe
http://library.byu.edu/~rdh/eurodocs
Brigham Young University has a large and useful library of primary sources and links to a
number of other sources. Many documents are available in both facsimile and transcribed and/
or translated versions.

Internet Modern History Sourcebook
www.fordham.edu/halsall/mod/modsbook.html
Another extensive source for primary sources.
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Student Activities

History Lab 1: DBQ Grouping and Point-of-View Skills

Objective: Students will learn grouping and point-of-view (POV) skills for the AP European History Exam
DBQ. Students work from the Course Description’s list of intellectual and cultural, political and diplomatic,
and social and economic history concepts that is reprinted in the course syllabus (this list of concepts can
also be found in chapter 1 of this Teacher’s Guide).

Directions:

1. Give students copies of a DBQ and a 15-minute reading and planning period, during which they
plan how they would use the documents to respond to the prompt. Planning should culminate in a
rudimentary chart showing how they would intend to use individual documents.

2. Divide the class into small working teams of two to four students per group. Give each group an
additional set of the DBQ documents that has been cut up so that each document stands alone. I
laminate each document to a piece of cardboard so I can reuse them. A colored dot in the corners
helps me keep the document sets together.

3. The student teams discuss POV and document grouping for the task and decide on their
arrangement. Allow plenty of time for this part of the activity so that students can ask questions
and explain their choices. There are always multiple ways of grouping documents, and students
find it reassuring to experience this fact by working with others.

4. After the teams have finished grouping their documents, the whole class discusses the grouping
choices each team made. This is an opportunity for me to validate multiple approaches to the DBQ
and dispel the notion that there is only one preferred way of responding to any DBQ. It also gives
students practice in expressing POV rationales and allows me to help students hone the accuracy
of their descriptions of POV.

History Lab 2: Working with Art

Objective: Helping students understand and learn to work critically with works of art as artifacts of art
movements and as artifacts linked to larger historical periods. Students gain practice in recognizing the
characteristics of the works of art they read about and learn to articulate that understanding through
discussion and application. Occasional practice helps students become more expert at dealing with art
history as well as with art as historical artifact. This activity, which my students do during the Renaissance
unit, works well for review, as a quiz, or as a learning activity.

Directions: Have students form groups of three or four. Give each group three or four works of art (in
plastic sleeves or laminated on cardboard). Individually, students should write down as much as they know
or can identify about the painting, including

e The artist’s name and nationality

® The title of the work and its year(s)

® The school of art or genre

® Other artists who worked at that time or in that genre or style

® General characteristics of the style or genre linked to the work
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e How those characteristics are (or are not) evident in that work of art

® Links to the historical era (up to three); examples can include:
» Historical Events: Introduction of the railroad or Henry I'V’s ascension to the throne

» Characteristics Shared by Other Art Forms: Portrayals of extremes of weather in Romantic
literature and art, interior or psychological imagery in the art of Kandinsky or Malevich, and
the writing of James Joyce

» Evidence and Artifacts: Maps on the wall in a Vermeer painting connected to Dutch trade
during the golden age

Note: It may help if students use water-soluble markers (e.g., Vis-a-Vis Overhead Transparency Markers) to
divide the paintings into quadrants or thirds and then work systematically to analyze the content and style
of the painting. The laminated surface of the art can be wiped clean for the next class.

The next day work on the following problems:

1. Identify and explain similarities and differences between Northern and Italian Renaissance
(political-diplomatic, social-economic, intellectual-cultural)

2. Identify and analyze geographic and technological factors and their significance to the
Renaissance.

3. Asaclass, discuss an AP syllabus concept: the rise and functioning of the modern state. What
evidence does the Renaissance unit offer to help develop an understanding of this concept?

Sources: Three good sources of art for this exercise are discarded calendars, postcards from museum
exhibitions, and illustrations from unused textbooks, magazines, and books. I cut these up and laminate
them to pieces of cardboard (nongloss laminating is worth the investment so that you can reuse these
cards). An additional source of art is downloads from the Internet. With these it is best to keep the size
of the art to about half a sheet of paper. This method calls for a high quality laser printer and it can be
expensive, so I do not use this approach often. You can also make color copies at an office supply or print
services store.

Groups may work on each work of art for 10 or 15 minutes, but they should not necessarily be expected
to be able to complete all of the identifications in that time (you may choose to let them use textbooks and
other classroom resources). Have the entire class debrief after everyone has spent some time with the art.
This gives you a chance to correct errors and verify that students have pulled what they need to know from
the art.

The English Machine Activity

Working in pairs or small groups, students use markers and butcher paper to create a drawing of a

factory or a machine as a metaphor for the English Industrial Revolution. The factory/machine must take
into account the natural, geographic, and human resources; government and economic infrastructures;
markets; and so on that made it logical that England would take the early lead in the Industrial Revolution.
Student products take various forms, including Rube Goldberg-like contraptions or, alternatively, early
nineteenth-century-looking factory structures that gobble up laborers, including children, and spew forth
textiles, pollution, and wealth. Other student inventions have depicted Great Britain as a body, with its
ports’ mouths and rivers as veins and arteries. Student groups appraise their own and others’ products for
completeness and accuracy of the Industrial Revolution metaphor.
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Duels (The Idea Game) Activity

Students are given charts with the names of 17 individuals they have studied in the Enlightenment unit
(unit 4). Each name is followed by one to eight blanks that students need to fill in with attributes chosen
from a list of clues or characteristics that match the individuals (about 40 total, but many are only one or
two words long). The clues range from obvious to difficult, but all are based on readings from the unit (the
textbook and primary and secondary sources). The game is very challenging, especially because many of
the clues could apply to more than one name, but there is only one correct solution to the challenge that
uses all of the clues correctly.

At the end of the allotted time, I announce that students have five minutes to work together to come
up with their best version. I collect all the papers, pull one from the stack, and grade it to arrive at the class
grade (thus, everyone is responsible). My three European Studies classes compete for the highest score.
Everyone in the class with the most correct answers gets a perfect quiz score. Hence the title Duels—the
name students gave to this exercise. For the group effort, it helps to write out all of the names and the
number of blanks on the board or on a transparency.

® (aesare Beccaria

® Marie-Jean Caritat, Marquis le Condorcet
® Charles de Secondat, Baron de Montesquieu
e Madame du Chatelet [Emilie de Breteuil]
® Denis Diderot

® Marie-Therese Geoffrin

e (Claude Helvetius

e David Hume

¢ Immanuel Kant

® Thomas Paine

® Jean Jacques Rousseau

e Adam Smith

® Voltaire

® Mary Wollstonecraft

Cold War Activity

Working in groups of three or four, students draw from topics I have chosen (e.g., Hungarian Uprising,
1956; construction of the Berlin Wall, 1961; destruction of the Berlin Wall, 1989; Czechoslovakian Velvet
Revolution, 1989; Khrushchev-Nixon Kitchen Debates, 1959) and create a three-minute videotaped feature
to be shown to the class. Students research, write, and edit their story, which must include the date, place,
time, event, significance, and facsimile of the location. It also must avoid historical anachronisms. The
stories are evaluated according to their historical, journalistic, and aesthetic professionalism. Recently,
students have begun to use sophisticated digital recording and computer editing techniques with

this activity.
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Syllabus 4

Jessica Young
Oak Park and River Forest High School
Oak Park, Illinois

School Profile

School Location and Environment: Oak Park is an economically and racially diverse but predominantly
middle-class suburb just west of Chicago.

Grades: 9-12

Type: Public high school

Total Enrollment: 3,200 students

Ethnic Diversity: African Americans comprise 32 percent of the student population, and Asian
Americans and Hispanics comprise 5 percent.

College Record: Approximately 80 percent of the graduating seniors go on to attend college or

junior college.

Personal Philosophy

Knowing European history makes everything else that is going on in the world make more sense. Taking
the AP European History course gives students a feeling of pride and accomplishment, in addition to a
wealth of useful knowledge, and it prepares them well for their subsequent education. Moreover, European
history is tremendous intellectual fun.

Class Profile

The AP European History course is taught in three sections with between 20 and 25 students in each.
About half of the students are juniors and half are seniors. Approximately half have successfully completed
the AP U.S. History course, and the other half have taken the honors U.S. history course. Occasionally
students who have not done honors-level work before enroll in the course.

Course Overview

There are at least two goals in AP European History: (1) to learn the history of Europe from about 1450 to
the recent past and (2) to prepare for the AP Exam. My own goals include getting to know my students and
having fun with them. Classes meet every day for 50 minutes.

The AP Exam consists of multiple-choice questions, a document-based question (the DBQ), and
two free-response questions (also known as thematic essay questions). Part of the AP European History
curriculum, therefore, includes instruction in how to succeed at these tasks. I give frequent quizzes in one
or more of these formats to provide students with the opportunity to gain experience and skill with these
types of evaluations.

To learn enough material to be worth evaluating, students do a variety of activities individually and
also in small and large groups. In addition to reading and writing, activities include discussions, scored
discussions, lectures, and research for the quarter papers. Specific teaching strategies, including the use of
The Tree (a comprehensive, three-part study resource that I developed for my students) and DBQ activities
are described in the “Teaching Strategies” section in this syllabus.
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Course Timetable

The following timetable is approximate.

The First Quarter (August 28—-October 31) covers European history from 1450 to 1648, the end of
the Thirty Years” War.

The Second Quarter (November 3-January 16) covers European history from 1648 to 1815, the end
of the Napoleonic Wars.

The Third Quarter (January 28-March 26) covers the years from 1815 to 1917, the end of World
War I and the beginning of Soviet Russia.

The Fourth Quarter (March 29-June 2) covers European history from 1917 to the present.

Unit Coverage

Unit 1. The End of Feudalism and the Renaissance
August 28-September 11

Generic attributes of feudalism: agriculture, guilds, kings versus nobles, kings versus popes
Compare and contrast the Renaissance in the south versus the Renaissance in the north
Individualism and humanism

Why did the Renaissance happen in Italy first?

Burckhardt thesis

Kelly thesis

Heavy hitters in art, architecture, literature, and science

In what ways was the Renaissance “new” and in what ways was it a retrieval of old ideas?

Unit 2. The Reformation and the New Monarchies
September 12-25

Compare and contrast the New Monarchies in England, France, and Spain
Foreign and domestic policy in England, France, and Spain

Causes of the Reformation (especially political and religious causes)
Political and religious consequences of the Reformation

The English Reformation

Political and religious consequences of the English Reformation

Doctrines of Luther and Calvin compared to the Roman Catholic Church
The Catholic Reformation and the Council of Trent

Impact of the Reformation on women

Peace of Augsburg
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Unit 3. The Opening of the Atlantic, the Rise of the World Economy, the Rise and Fall of the
Hapsburg Power, and the French Wars of Religion

September 26-October 8
® Political, economic, and technological causes for the exploration of the New World
® The Golden Age of Spain
® The Commercial Revolution, bullionism, and mercantilism
e Reasons for the decline of Spain
® Revolt of the Netherlands
® Causes and effects of the Thirty Years’ War
e How important was religion as a cause of the Thirty Years’ War?
e Richelieu and the Balance of Power
e Stages of the Thirty Years’ War
® Politiques (Bodin)
® Weber thesis

® Progress and resolution of the French wars of religion: Catherine de Médicis, St. Bart’s Day, Coligny,
Henry IV, Edict of Nantes

® Peace of Westphalia

Unit 4. Tudor/Stuart England and the Age of Louis XIV: The Success and Failure of Absolutism
October 9-28

® Political, economic, and religious problems of James I and Charles I

e Cromwell and the English Civil War

® Domestic and foreign policy in the Stuart Restoration

® The Glorious Revolution

® Changes in religious toleration in England

® Definition and examples of absolutism under Louis XIV

¢ Ideology of absolutism, James I, and Bossuet

® Wars of Louis XIV

® Role of Mazarin, the Fronde, and the nobles

® Social and economic problems of Louis XIV

® War of Spanish Succession, the role of William III, and the Treaty of Utrecht
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Unit 5. England and France in the Eighteenth Century (plus Prussia, Russia, and Austria)
October 29-November 13

Peter the Great, reforms from above, and westernization

Partitions of Poland, the rise of Prussia (especially social, political, economic, and military factors)

Rise of Prussia from the Great Elector to Frederick the Great

Multinational character of Hapsburg lands and the attendant problems thereof

Special economic characteristics of Eastern Europe

English and French domestic and foreign policy after Utrecht
Bubbles

The Seven Years’ War and its consequences

Evolution of the world economy in the eighteenth century

Unit 6. The Scientific Revolution (plus Hobbes, Locke, and Rousseau)
November 14-24

Causes of the Scientific Revolution
Political and religious implications of the Scientific Revolution
Important people and ideas of the Scientific Revolution

Compare and contrast Hobbes, Locke, and Rousseau

Unit 7. The Enlightenment and Enlightened Despots
November 25-December 4

Economic and demographic changes in the eighteenth century
Definition of the Enlightenment/Age of Reason

Philosophes

New ideas in political and social theory

Deism

New economic theories, end of mercantilism, laissez-faire, Adam Smith

Enlightened despots: Catherine the Great, Frederick the Great, Maria Theresa, Joseph II—who was,

who wasn’t, and why?
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Unit 8. The French Revolution
December 5-19

Distant, intermediate, and immediate causes (social, political, and economic)
Brinton theory

French society before the Revolution

Causes, chronology, and periodization

Legislation in each period

Committee on Public Safety and the Reign of Terror

Enduring consequences of the Revolution

Rise of Napoleon: causes and consequences

Napoleon’s foreign and domestic policies

Birth of nationalism

Congress of Vienna

Unit 9. Liberalism, Nationalism, and the Industrial Revolution, 1760-1850
January 5-28

The Industrial Revolution: causes and development

Who's right, the “optimists” or the “pessimists”?

Inventions and inventors

Development of capitalism

Ricardo and Malthus

Utopian Socialists

Liberalism and how it changed over the course of the nineteenth century; Mill and Bentham
Suffrage reform, Corn Laws, and the Chartist movement

Labor and factory legislation

Long-term consequences of the Industrial Revolution

Unit 10. Romanticism and Reaction, and Marxism, 1815-1871

January 29-February 11

Age of Metternich
Romantic art movement

Marxism
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Political and social upheaval in France from 1815 to 1852
Social and political Republicans

Revolutions of 1848 (especially in Prussia and Austria)
Frankfort Assembly

Rule of Napoleon IIT and his domestic and foreign policies

Jews: from emancipation to anti-Semitism

Unit 11. England, France, and Germany: Domestic and Foreign Policy (plus the unification of
Italy and a guest appearance by Russia)

February 12-March 3

Cavour, Garibaldi, and the unification of Italy

Realpolitik and its art movement, realism

Bismarck and the unification of Germany

Bismarck’s domestic policy (especially in the case of suffrage, kulturkampf, and Socialism)
Bismarck’s foreign policy before and after 1871

New forms of Socialism in England, France, and Germany

Increase in suffrage and social programs in England

Cultural relativism and other cultural and intellectual changes in the late nineteenth century:
science, psychology, anthropology, Freud

Franco-Prussian War, Paris Commune, and the formation of the Third Republic
Social and political changes in Russia from 1848 to 1881

Social and cultural changes in England, France, and Germany from 1871 to 1914: La Belle Epoque,
fin de siécle, bras, and bicycles

Unit 12. Imperialism and World War I
March 4-15

Alliance systems

Arms race

Scramble for Africa and other imperialist rivalries

Russo-Japanese War

Role of nationalism in provoking the war (especially in the Balkans)

Economics of the new imperialism and how it was different from the old imperialism

Goals and expectations of each combatant in 1914 (also the Schlieffen Plan and Plan 17)
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Goals and expectations of the United States, Woody’s War Wishes, self-determination, and the
Fourteen Points

How the war was fought and won

Relative importance of the different causes of the war

Versailles Treaty

Consequences of the Versailles Treaty (also evaluation of the Versailles Treaty)

What happened to Russia in the war

Unit 13. Russia, 1881-1939

March 16-25
® Domestic policy of Alexander III
® Agricultural and industrial conditions in Russia
® Russo-Japanese War and the Revolution of 1905
e Stolypin’s reforms and other responses to the Revolution of 1905
® Role of the intelligentsia
e Different radical groups and their competing ideologies
e Events leading up to the February (or March) and October (or November) Revolutions of 1917
e How Lenin and the Bolsheviks took control
® Lenin’s domestic and foreign policies (including “war communism” and New Economic Policy)
® Succession of Stalin; Stalin’s domestic policies (toward nationalities, collective agriculture, kulaks,
factories)
e How Stalin consolidated his position as dictator; Stalin’s fight with Trotsky
® Purges of the 1930s
e Stalin’s foreign and domestic policies/the Five-Year Plans
® Lenin and Stalin: In what ways were they good Marxists? In what ways were they not?

Unit 14. The World Between the Wars, and World War 11
March 26-April 8

Why were England and France less susceptible to totalitarianism than Italy and Germany?
Definition of fascism and the history of its rise

How did Germany recover from defeat in World War I?

Diplomatic “countdown to catastrophe”

World economy in the interwar period
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Role of the Great Depression in leading up to World War II

Holocaust

Role of the Versailles Treaty in leading up to World War II

Events leading up to the outbreak of World War II

How the war was fought and won

Compare and contrast the origins of World War I with the origins of World War II

Compare and contrast the peace settlements after World War I with the peace settlements after
World War II

Unit 15. Postwar International and Domestic Politics and Changes in the World Economy
April 19-26

Origins of the Cold War, Truman Doctrine, Marshall Plan, United Nations, atomic arms race, policy
of containment

Military conflicts in the Cold War

Move toward European economic and political unity

Individual economic recoveries of England, France, and Germany

Détente

French politics in the Fourth and Fifth Republics (including the role of De Gaulle)
Dismantling of colonialism by England and France

Efforts to oppose Russian domination in Eastern and Central Europe (especially in Hungary;,
Poland, Yugoslavia, and Czechoslovakia)

Social policy in Britain and France
Khrushchev’s de-Stalinization policy
Russia under Brezhnev and Gorbachev
Collapse of the Soviet Union
Unification of Germany

World economy from 1945 to 2001

Unit 16. Twentieth-Century Culture, Feminism, Demography, and Philosophical Movements
April 27-May 3

Existentialism
Twentieth-century art

Youth movement of the 1960s
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o The Green Movement and other environmentalists
e Literature, music, theater, movies, and deconstructionism

® Women’s movement and changes in women’s roles in society, politics, and the economy

Course Planner

My syllabus takes the form of handouts called Weekly Weeks. Each handout covers one week. Students
receive a total of 32 Weekly Weeks, one per week, for the course. Because of their length, only the first six
Weekly Weeks for the course are presented here. But Robert Sanderson was right. Teachers love to share! If
you want more, please e-mail me at jyoung@oprfhs.org.

The course textbook is the ninth edition of Robert R. Palmer, Joel Colton, and Lloyd Kramer’s A
History of the Modern World. Textbook reading assignments are identified in the Weekly Weeks by
abbreviations such as “RRP.” They are supplemented with photocopies of primary and secondary sources,
which are far too numerous to list individually here. These groupings of photocopied readings and images
are identified in the Weekly Weeks as packets. Some of the sources for the materials in the packets for the
first six weeks of the course are listed in the “Teacher Resources” section of this syllabus.

Weekly Week 1

Hey, Euro! On Wednesday at 7:15 a.m. and again at 3:15 p.m., I will give a short lecture on how to attack
your first-quarter research paper. Come if you want to.

Thursday, August 28

Today: Class orientation in which we meet each other and discuss goals, expectations, and procedures. We
also get ready to start unit 1, which covers the end of feudalism and the Renaissance.

Tonight: Begin reading RRP pages 1-54. Concentrate more on the end of the reading than the beginning
because we are looking for background causes of the Renaissance and turning points from the medieval
period to the early modern period. As you read, try to figure out what is new or different about the
Renaissance and what events may mark the changes.

Friday, August 29

Today: Welcome to your first-quarter research paper, the interpretive biography writing assignment, and
its accompanying annotated bibliography (see “Student Activities” in this syllabus for a description of the
assignment). Plus, the skeleton of European history from 1450 to 1991.

For Tuesday: Finish RRP up to page 54 and read pages 54-68 as well as the chapter on women in the
Renaissance from Women and Gender in Early Modern Europe. As you read, focus on noticing Renaissance
values or ideals.

Tuesday, September 2

Today: Introducing a useful acronym for factors in history (SPERM: Social, Political, Economic, Religious,
Military), plus an introduction to a triangle for talking about causes. We will also create a chart using the
readings in RRP to organize the factors leading up to the changes we associate with the conclusion of the

medieval period of European history. Bring your Tree leaves for the Renaissance, and we will do our

first triage.
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A Causality Triangle

Preconditions
make the event possible

Precipitants
make the event probable

Triggers
lead directly
to the event

In general, and working from the bottom up, the causality triangle shows that there are more general ideas
or conditions, or maybe -isms, at the bottom (preconditions) and that progress toward the event becomes
more and more specific. Use the model to organize what you know about causes of events to (1) facilitate
multicausal explanations, (2) determine which among several causes might be the most important, and

(3) periodize the history of an event.

Tonight: Read the Renaissance packet. Look for ways in which the authors embody characteristics of the
Renaissance. As you go about learning about the Renaissance—and everything else—check your Tree for
possible thematic essay questions and for the chart summary of the heavy hitters in this period.

Wednesday, September 3

Today: Welcome to the Renaissance—it’s time to get reborn! We’ll discuss the primary and secondary
sources you read yesterday in your packet.

Tonight: Read the Joan Kelly chapter on women and the Renaissance and also the selection from A History
of Their Own.

Thursday, September 4
Today: We will talk about women in the Renaissance and the Kelly chapter.

Tonight: Read RRP pages 68-77 and the Humanities packet.

Friday, September 5

Today: The art of the Renaissance and your first crack at a DBQ, this one on Renaissance education.
For Monday: Read RRP pages 77-82 and the documents in the Renaissance Education DBQ and the Did

Women Have a Renaissance? DBQ. Also, have a look at the “Can You Do the DBQ?” writing guide in your
Tree (this guide can be found in the appendix in this Teacher’s Guide).
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Chapter 3
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Weekly Week 2

There is nothing more difficult to take in hand, more perilous
to conduct, or more uncertain in its success, than to take
the lead in the introduction of a new order of things.
—Niccold Machiavelli (1469-1527)

Intellectual passion drives out sensuality.
—Leonardo da Vinci (1452-1519)

NOT!
—JY (1951-)

Hey, Euro! Looking for primary sources for your first-quarter paper? Try the Internet Modern History
Sourcebook at www.fordham.edu/halsall/mod/modsbook.html.

To make this week’s work easier, use the resources in your Tree: the thematic essay questions for the
Reformation, the How to Do the DBQ writing guide, and the study guide questions.

Monday, September 8

Today: Education during the Renaissance and your first crack at responding to a DBQ.

Tonight: Read RRP pages 82-90 and the chapter on European population growth from Aspects of European
History, 1494-1789.

Tuesday, September 9

Today: General attack for writing responses to thematic essay questions. The model is “How did the
Renaissance in the North differ from the Renaissance in the South?”

Tonight: Read the Background to the Reformation packet and the chapter from Thirty-two Problems in
World History. Bring RRP to class tomorrow along with the thematic essay questions for the Renaissance
from your Tree.

Wednesday, September 10

Today: We will collaborate on writing responses to some thematic essay questions.

Tonight: Study for Quiz 1. You are accountable for RRP pages 54-71, all packets and other readings from
August 29 through September 8, and the two DBQs assigned for September 8.

Thursday, September 11
Today: Quiz 1

Tonight: Read the chapter about men and ideas in the sixteenth century from Western Civilizations and
make a chart comparing the New Monarchies in England, France, and Spain. Consider all of the SPERM
factors. This activity is your first “safety net” for 20 points. Please note that it is a learning activity, not an
art project!

Since tomorrow is the day after the quiz, we will get ready for unit 2, which covers the Reformation and
the New Monarchies, by doing a triage of your Tree. Bring the appropriate leaves for the Reformation, the
Counter Reformation, and the New Monarchies.



Course Organization

Friday, September 12
Today: We will debrief the quiz and triage your Tree.

For Monday: